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Tool 1: The Master Teacher Trajectory
 
 

Principle Novice Apprentice Practitioner
Master 

Teacher

1. Start 

where 

your 

students 

are

Has a superficial 

understanding 

of who students 

are based on 

stereotypes and 

generalizations. 

Does not 

recognize that 

students have 

different 

currencies or 

does not value 

those currencies.

Recognizes 

that students 

have different 

values and 

attempts to 

get students 

to exchange 

their own 

currencies for 

those that are 

accepted in 

the 

classroom. 

Attempts to 

change 

students' 

values to 

those of the 

dominant 

culture.

Recognizes and 

appreciates 

students' 

currencies but 

focuses on 

helping 

students 

acquire new 

currencies 

rather than also 

showing them 

how to use the 

currencies they 

bring with them 

to acquire the 

capital of the 

classroom.

Understands 

students in 

terms of the 

currencies 

they value. 

Sets up the 

classroom so 

that these 

currencies are 

fairly 

negotiated and 

traded. 

Capitalizes on 

students' 

currencies and 

helps them 

use these to 

acquire the 

capital of the 

classroom.



2. Know 

where 

your 

students 

are going

Uses objectives 

provided by the 

state or district 

without a real 

understanding 

of what they 

mean.

Takes time to 

understand 

what the 

objectives 

mean and 

attempts to 

move 

students 

toward these 

objectives.

Unpacks 

objectives but 

does not align 

all learning 

activities to 

these 

objectives or 

break them 

down into steps 

toward mastery.

Sees course 

objectives as 

the floor rather 

than the 

ceiling. Clearly 

communicates 

objectives to 

students and 

breaks 

objectives 

down into 

steps toward 

mastery.

3. Expect 

to get 

your 

students 

to their 

goal

Bases 

expectations on 

his or her 

perceptions of 

who the 

students are 

and what they 

believe the 

students can do.

Confronts the 

brutal facts 

but loses faith 

in the process.

Maintains 

unwavering 

faith without 

addressing the 

brutal facts. 

Looks for 

outside 

solutions rather 

than focusing 

on own actions.

Bases 

expectations 

on his or her 

own efficacy 

rather than on 

his or her 

perception of 

students. 

Maintains 

unwavering 

faith while 

confronting the 

brutal facts of 

their reality.

4. 

Support 

your 

students 

along the 

way

Has a limited 

number of 

explanatory 

devices. Uses 

remediation as 

the sole source 

for helping 

struggling 

students. One-

size-fits-all 

approach to 

instruction.

Differentiates 

instructional 

strategies for 

students at 

different 

levels. Focus 

is still on 

remediation 

but does 

begin to 

institute some 

supports 

Creates an 

intervention 

plan with red 

flag 

mechanisms 

along the way 

but waits until 

these red flag 

mechanisms 

are tripped 

before 

providing 

Proactively 

plans support 

to catch 

students 

before they 

fail. Spends 

time 

anticipating 

and unpacking 

confusion as a 

normal part of 

the 



within 

instruction.

support. instructional 

process.

5. Use 

feedback 

to help 

you and 

your 

students 

get better

Uses 

assessment only 

to evaluate 

performance. 

Creates tests 

after the unit 

has been taught.

Uses 

assessments 

to inform 

instructional 

planning 

(backwards 

design) but 

does not use 

the feedback 

to inform or 

adjust 

instruction.

Uses 

assessment to 

inform 

instruction but 

does not use it 

to provide 

growth-

oriented 

feedback to 

students.

Uses 

assessment to 

adjust his or 

her own 

instructional 

practice as 

well as to 

provide 

growth-

oriented 

feedback to 

students.

6. Focus 

on 

quality 

rather 

than 

quantity

Focuses on 

coverage and 

task completion 

versus true 

understanding. 

Just trying to 

get through the 

curriculum.

Gets through 

the 

curriculum by 

jettisoning 

some 

activities that 

do not 

explicitly 

move 

students 

toward 

mastery.

Focuses on 

quality rather 

than quantity 

by making 

conscious 

decisions about 

what students 

need to know, 

but attempts to 

teach all need-

to-knows to the 

level of 

automaticity.

Focuses on 

quality rather 

than quantity 

by making 

conscious 

decisions 

about what 

students need 

to know and 

how well they 

need to know 

it.

7. Never 

work 

harder 

than 

your 

students

Does the lion's 

share of the 

work in the 

classroom and 

sets up 

activities and 

assignments so 

that students 

learn passively.

Requires that 

students do 

most of the 

work, 

including 

some of the 

work of the 

teacher.

Attempts to 

balance the 

workload but 

still rescues 

students when 

things get too 

uncomfortable.

Appropriately 

distributes the 

work between 

the teacher 

and the 

students. 

Allows student 

discomfort as 

part of the 

messiness of 

learning.
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