
aL Growing on the job begins when teachers discover their own needs

Getting Clues to Teachers' Values
JOHN HOLDEN

IN-SER VICE EDUCAT ION is bidding fair
to become another one of those educational
shibboleths like project method, child-cen-
tered curriculum, and community school.
WXhile, like these, in-service has a germ of
potentially great educational significance,
the mere name devoid of the essential spirit
is all too likely to be tossed around vainly by
unthinking persons in the hope that it will
work some kind of magic.

Is something wrong with the reading of
the high school pupils? The answer is an in-
service program for their teachers. Does the
social studies course in the elementary
school need improvement? An in-service
program is indicated. Does the superinten-
dent yearn to draw more fully on community
educational resources? He calls together
teachers, supervisors, and principals and or-
ganizes study groups. These "educational" en-
terprises are all too often undertaken in utter
violation of well-established educational
principles-that the purpose must be the
learner's and the program must start from
where the learner is. It should not be sur-
prising, then, if in-service education should
come to be regarded by teachers as just an-
other tribulation imposed by the admiri:tra-
tion.

The frequently used workshop technique
of organizing study around questions or
problems stated by participants is usually
helpful toward keeping content and approach
within mind's reach of the teachers con-
cerned. But these formulations, though com-
ing from each individual teacher, are all too

Every now and then education thinks it has
found a cure-all. Some would thrust this dubious
honor upon in-service education. But the author
of this article believes that in-service education
deserves a better fate. It deserves to be ap-
praised and practiced realistically, letting it
spring naturally from the needs of the teachers,
at they themselves see their needs. John Hol-
den, associate professor of education at Middle.
bury College, Middlebury, Vt., describes for us
how a school system went about establishing
in-service education ox these principles.
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likely to be fitted into pre-exisrent cubby-
holes by program committee, director, cr
whoever shapes the actual activities of the
whole group. The subtleties of individual
scales of values are ignored or taken for
granted. It is here-in his scale of valuces-
that the most important growth of the
teacher should be looked for.

Informality Keynotes the Program

As superintendent of schools in a rural
district in Vermont during the development
of a program of in-service education, the
writer had an unusually favorable oppor-
tunity to observe values dcveiopin._ in the
minds of teachers at work. The fict that he
served, in usual New England fash on, as
classroom supervisor as well as adininitra-
tive official gave occasion for a variety of
functional contacts with teachers. The in-
formality characteristic of countrv living.
coupled with generally friendly personal
relations already developing before the pro-
gram began, favored a frank interchange of
ideas and feelings between teacher and super-
intendent. Bevond this, participation in the
Cooperative Study of the Commission on
Teacher Education spurred development of
the program and made available consultative
services which sharpened observation of the
in-service process.

During the early months of the program
a letter was sent to all teachers:

Dear Fellow-Worker:

This letter is a request for a bit of help which
I feel confident that vou will be interested to
give. In connection with our cooperation with
the Commission on Teacher Education, it has
seemed to me that it might be worthwshile for
each of us to think over what there is in his back-
ground and preparation w hich tends to make
him a good teacher. It might also be worthwhile
to think about the experiences we lack, or wish
we had had.

This request carries with it no authority, and
you may be sure that anv reply you may see fit
to give will not be used in any way detrimental
or embarrassing to you.

It might be thought of in this way. "What is
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there in my past which has turned out to be
helping me most to become the kind of teacher
I want to be? What lacks do I feel?" Your-an-
swer might be in the form of a brief paragraph
or short list. Don't be fussy, about its appearance
as long as it is legible. I hope I can collect re-
sponses from many of you (via your folder)
soon after November i2.

Thanking you for any, cooperation you see fit
to giv e,

I am
Yours cordially,

(Superintendent)

It was felt that an indirect approach would
guard against stereotyped replies and that the
responses would reveal a certain amount of
clearcut evidence on values held by the
teachers.

What the Teachers Say

One of the teachers longest in service,
whose outstanding characteristic is character,
spelled in large caps, gave the laconic return:

I ard work
Ability to get along well with children

Another seasoned teacher, of limited edu-
cation but active intellectual curiosity and
strong leadership qualities, w rote:

On troe credit side
l. I aml froln a large family and was brought

up to be unselfish and to consider the other mem-
bers of the familvy.

2. I have taught in a rural school wvith eight
grades and different types of children.

3. I am married and a mother, which helps a
lot in iunderstanding the behaviour of children.

4. I have lived in a cityv as well as the country.
5. 1 like to be with children.
6. I can see both sides of their arguments.

)De'its

i. I have alwavs wished that I could have had
more training.

2. 1 also feel that if I could travel, see things,
and get in contact with other people, it would
enrich my knowledge to be imparted to the chil-
dren other than what we get through books.

3. Lack of finances.

From an alert voung teacher of four or
five vears of service, svorking in an under-
priviieged community, came this statement:

Things that hav'e helped
i. An interest and real liking for children.
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2. A real desire to teach.
3. A desire to try new ideas.
4. Plenty of energy.
5. An interest in children's activities and rec-

reations and desire to participate.

Some things I lack
i. Time to prepare and do all the things I'd

like.
2. General information of free help and mate-

rial to make better living conditions and better
health for pupils.

3. Sometimes I feel I take too much of a per-
sonal interest which drives me to want to do too
much in what little time I have. (This is a good
point but rather discouraging when you find time
in your wsay.)

One beginning teacher replied:

I feel that one of the things which has aided me
in becoming the type of teacher I most wvant to
be is my real enjoyment and understanding of
children. Other than this I feel that a sense of
humor with an occasional good laugh has done
much for me. M\y weakness lies in the fact that
I am apt to be too lenient in discipline matters,
as I don't believe in bodily punishment or severe
discipline.

From the Teacher's Viewpoint

The most obvious use of rep!ics such as
these was as aids in understanding the indi-
vidual teachers: whether they conceived their
work as being primarily a matter of human
relations, what things thev held most im-
portant in their work and in their prepara-
tion, and areas of special pride. A fen re-
turns gave clear clues to interpersonal rela-
tions among teachers in the group: "I often
wsonder if other people think as I do, that
manv teachers are insincere, superficial, and
full of bluff. (I would like to get rid of this
feel;ng, or perhaps I should cultivate those
traits!)" Others revealed motivations to
teaching: "Doing other work such as work-
ing in a store or summer work, then vou
realize that teaching is most satisfying."

A few instances of smug self-satisfaction
came to iight and many cases of lack of con-
fidence: "I, also, much to mv amazement
began to realize that there are no perfect
teachers as I supposed the whole profession
was composed of, with the exception of
myvself, and my so-called faults are common
problems. not something against me but an
opportun!tv to do something about it if I
care to."
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Group Attitudes Come to Light

Aside from offering glimpses into the
thoughts and feelings of individual teachers,
the replies had further use in furnishing a
composite picture of the teaching staff. An
attempt was made to characterize the group
by compiling from individual returns all
statements which yielded any light on the
following questions: What evidence was
shown of awareness of the social significance
of education? What evidence of sensitivity
to human values? What evidence of a con-
sciousness of the need for study in order to
understand children? Did it appear that in-
itiative was recognized as a significant factor
in education? The true degree of awareness
behind the various responses was difficult to
judge because of their brevity. Counted as
positive were all that seemed to show any
likelihood of suggesting any awareness what-
ever of the value in question.

With regard to awareness of the social
significance of education, responses illustrat-
ing the low end of the scale listed these quali-
ties:

Background of geography and history
Personal interest in reading
Travel

Another group of teachers suggested a
more specific understanding of the social
significance of education in that they assigned
positive value to understanding one's com-
munity.

My own background in a rural school and a
rural community has helped me to understand
my pupils and their families better.

I have an interest in the community, church,
etc

I am interested in current events, news, and
new books.

Sensitivity to human values was more
apparent in the replies than were any of
the other three conceptions sought. Earlier
quotations indicate this awareness. Interest-
ing, also, in this respect is the statement:

I found that a teacher must live with her
pupils while she is with them. She could not
merely teach but she must understand them and
enjoy a good joke with them.

Few teachers responded in ways which
suggested awarenes of the need for study in
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order to understand children. Examples from
those who did are:

I wish I might know the whys and wherefores
of their actions and reactions with the power of
sympathetic understanding in all cases and at all
times.

I seem to have missed some of the important
factors of these two phases of teaching (one of
which was understanding children).

Examples of the replies which suggested
that the writers were conscious of initiative
as a significant factor in education are:

Numerous opportunities to lead

Finding there are others with the same or
similar problems made me feel a sort of challenge
to do something about it.

To summarize, few of the teachers thought
of education as a social force, but many were
aware that it had relationship to the com-
munity and a substantial majority conceived
it as a human enterprise. Awareness that
education is not confined to the schoolroom
was suggested in that only six persons, in
commenting on their backgrounds, limited
their reports to mention of school exper-
iences. That initiative or growth has much to
do with teaching had apparently not become
clear to more than a few.

Free responses, of course, have their limita-
tions. They tend to reveal minimum rather
than maximum status. We do not know what
would have been the result had responses in
each of the four categories above been elicited
directly. All we know is that this is all that
came to the teachers' minds at the moment
of replying. But since it came spontaneously
rather than by specific prompting it probably
represents a genuine foundation for growth.

Certain general trends in the returns gave
clues to some guiding principles for a pro-
gram of in-service education. In the over-
whelming majority of returns, personal re-
lationships had a significant place. Two im-
plications were indicated: (l) human rela-
tions would be more promising mnaterial for
the program of in-service education than
pedagogical abstractions; (2) satisfying hu-
man relations showed conspicuous promise
as a means of promoting growth. Another
outstanding featulre was the simplicity of the
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language of the returns; tile ideas were close
to the ground. This fact, evident also in
group discussions, was indicative of the
starting point of the program and posed one
of its crucial problems: how to raise the
conceptual level of the group so that ideas
could be more widely shared through effec-
tive generalization and professional literature
could become more fully available.

Thinking educators have for several years
been aware of the evils of the workbook

ulund among pupils. Among teachers, inucrs-
ing burdens of paper work, including that
involved in in-service education, are tending
to produce as great an evil--the questionnaire
mind. If a teacher's work is to grow in sig-
nificance he needs, rather than formal ques-
tionnaires, occasion from time to time to re-
flect upon and to record his ideas about what
things are most important. Thoughtful study
of such statements is indispensable to anyone
who would guide the teacher's growth.

4 Cooperation of schools of educatiho strengthexs in-service programs

When Colleges Lend a Hand.
VIRGIL M. ROGERS

IS IT UNREASONABLE to hope that the
school of education will come to mean to the
superintendent and the teacher what the A
and M college means to the farmer and the
county agent, or what the medical school
means to the physician? Some alert depart-
ments of education and certain suburban
schools already enjoy such a mutually for-
tunate relationship-it is hoped that similar
cordial working relations will soon prevail
more generally.

Little more than a year ago the Commis-
sion on Teacher Education of the American
Council on Education completed an exten-
sive experiment on education in service. The
report of this project' is replete with de-

' Charles E. Prall and C. Leslie Cushman. Teacheo
Education in Service, Washington, D. C.: American
Council on Education, 1944.

Wide-awake schools of education are finding
work to do far beyoxd the bounds of college
campuses. Their cooperation with school staffs
in studying school needs and supplying co-.
sultants is a substantial contribution to in-serv-
ice education. The importance of such programs
to both public schools and teacher-training in-
stitations is discussed here by Virgil M.
Rogers, superixtendet of schools in Battle
Creek, Mich. Specific instances of colleges moo-
ing toward the kind of program Mr. Rogers
writes about are described in succeeding ar-
ticles on 'A College Follows Its Graduate"
and "Curricalum for Better Livxg.'
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scriptions of in-service programs in large and
small communities. The plan called for col-
lege participation in the cooperative enter-
prise, but the write-up of the projects in the
experiment places the emphasis on techniques
and achievements of the experimentation
rather than on the ways by which depart-
ments of education and teachers colleges may
become a greater force in stimulating school
faculties to study their communities and
their jobs.

In-Service Philosophy

In considering in-service growth of teach-
ers, it is not intended to give the impression
that "self-improvement" is the main objec-
tive. It would seem that this aspect of in-
service education has been emphasized to the
detriment of the cause. The connotation in
this connection almost suggests a process of
"self-culture." Some are inclined to think of
"in-service" as taking more courses with
credit-points, which accumulate until another
step-up on the salary schedule is attained.
Others seem to feel that when faculty discus-
sion groups are inaugurated, or an advisorv
council established, real "in-service" educa-
tion has been realized.

Education in service, as used here, con-
templates the widest use of the term. In-
service growth is a process which should be
continuous, all-inclusive, related to specific
problems, projects, "areas of disturbance,"
experimentation, or exploration. It suggests
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