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That the essentials necessary in the education of teachers for universal
secondary schools, outlined here by J. Paul Leonard, president of San
Francisco State College, are sound will be a matter of general profes-
sional agreement. That they are not included in most present programs
of education for prospective secondary teachers is certainly a fact. Here,
as in so many other aspects of education, our major task is to put into
action those practices which we believe are necessary to the improved
education of youth.

THE AMERICAN DREAM, even if
it has as many interpretations as there
are citizens, is probably the most potent
idealistic force in America today. The
goals of democracy were written into
the Declaration of Independence and
the Constitution. They have been de-
clared on the platform of every politi-
cal party, and they have been taught in
every schoolroom and at every mother's
knee. The universality of the dream is

its most dynamic power, and the word
every holds out a strange lure to move
to action the highest and the lowest of
men. James Truslow Adams, in his Epic

of America, expresses our national wish
as being a desire for "a land in which
life should be better and richer and
fuller for every man, with opportunity
for each according to his ability and
achievement."

WVhether we like it or not, educa-
tion has been expected to make a fuller
and richer life for all and to set the ex-

ample for treating each individual ac-
cording to his ability. Verily, we have
boasted that we could do it through
modern education if-and the if has
been the subject of speeches, conven-
tions, conferences, and legislative enact-
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ments. Education has always appealed
to the common man. Professionally we
have sold him the idea that education
is power, and he has come to believe
that we can set up a program to help
him realize the goals of democracy.

THESE GOALS BELONG TO ALL

One of our most recent attempts at
this is the Bill of Rights for a New Age
proposed by the Committee on Social

and Economic Goals for Americans,
sponsored by the National Education
Association. You are doubtless familiar
with these. Let me merely list them to

have them before us:

i. Hereditary strength. Evervone has the
right to be well born and under condi-
tions which will conserve his innate
strengths and capacities.

2. PI'ysical security. Everyone has a right
to protection from accident and dis-
ease.

3. Participatiotn i1n an1 evolving culture.
Everyone has a right to share the
skills, standards, values, and knowledge
of the race.

4. An active, ficrible personality. Every-
one has a right to conditions which
foster the development of initiative,
ability to weigh facts, resist judgment.
and act cooperatively.
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5. Suitable occupa7tio7. Evervone has a
right to whatever joy the most fitting
work can bring.

6. Econonmic security. Evervone has a
right to a minimum income that will
provide a reasonable standard of liv-
ing.

7. Mental security. Everyone has a right
to trustworthy information from un-
prejudiced, unbiased sources.

8. E7,quality of opportunlity. Everyone has
a right to the fullest possible develop-
ment.

9. Freedom. Everyone has a right to the
widest sphere of freedom compatible
with the.equal freedom of others.

io. Fair playv. Evervone has a right to ex-
pect others to act in conformitv with
the highest good of all.

EDUCATION Tro REALIZE THE GOALS

If we are to realize these goals we
must look at them from the angle of
the materials of instruction and from
the angle of the one who instructs. Too
long our schools have been fashioned on
the notion that there is a body of ma-
terial to be handed to the young on the
one hand, and that there is a teacher to
do the indoctrination on the other.

As long as this dichotomy continues
there will be no valid universal secon-
dary education. Youth are anxious to
realize through education the goals of
democracy and, at the same time, they
realize that education is ineffective un-
less it is so planned that opportunities
for learning will be equalized among
them. The fiction of equality should be
tempered with the understanding of in-
dividual capacities. We need to learn
that education for all does not mean that
all should have the same education.
Democracy thrives on differences. Edu-
cation seeks to develop differences. Our
expectation of uniform achievement in
school, often reflected in curriculum
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patterns or standards or state adopted
courses or uniform textbooks, is con-
trarv to the principle of universal edu-
cation and to the democratic principles
of living.

Herein lies one of the greatest cur-
riculun errors, as well as one of the im-
portant errors in the training of teach-
ers. IVe cannot have uniform perform-
alnce alld universal education1. We must
sacrifice one or the other. An individual
needs to be like others in only a few
abilities. In other %wavs he needs to be
unique. Dewev's idea that "Man's equal-
itv lies in distinction made universal"
expresses the point well. Universal edu-
cation does not require that we extend
the same advantages to all, but, as
Dewvey puts it, that we devise an edu-
cational program "which meets the im-
mense varietv of social needs and of
individual capacities and wants." Here.
then, is the cue for our immediate pro-
fessional responsibility-a curriculum
program to meet the variety of social
needs, individual capacities and wants.
and a teacher skilled in understanding
the differences that exist among youth
and trained to meet them at the proper
time with the proper instructional ma-
terials.

As far as the curriculum is concerned,
X e mav say that those who prepare it
must assume four things at least: they
must accept the principle of universal
secondarv education as an essential for
democracy; thev must discover the im-
mense varietv of social needs and the
individual capacities and wants for all
the normal vouth of America; thev
must discover, without regard to tradi-
tional practice, those materials which
produce in youth the desired abilities,
understandings, and attitudes; and they
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must utilize those procedures which
most surely and most economically pro-
duce the desired growth. Within this
frame of reference of curriculum pat-
terns, and within the broad concept of
universal secondary education, we must
educate the teacher.

In thinking of the teacher as one who
fits into our concept of universal sec-
ondary education, we must conceive of
an individual who possesses certain
characteristics, knowledge, understand-
ing, and skill. The teacher must possess
the ability, health, and the personality
to acquire these characteristics; and all
institutions educating teachers should
make certain that to the best of their
knowledge these prospective teachers
are able to become well-qualified and
skillful teachers once the proper pro-
gram of education is experienced.

There are certain characteristics
which make up the innate nature of peo-
ple which are valuable for teachers to
possess, but there is no reason to be-
lieve that a teacher is born any more
than any other professional worker is
born. All of us are born with certain
potentialities. These potentialities may
be turned to many avenues of occupa-
tional competence, but they become val-
uable once they are directed toward
specific professional goals. With these
in the background of our thinking, let
us analyze six characteristics of an ef-
fective secondary teacher.

THESE SHOULD BE YOUrH's TEACHERS

The effective secondary teacher
must be cognizant of the world in
which he lives.

This is not a new idea, for much of
our education has been devoted to a
study of the world of the past and
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present. We have stressed the necessity
for understanding the historical devel-
opment of our civilization and for be-
coming fully acquainted with the cul-
ture, the literature, and the philosophy
of American life. However, it is not
enough for the teacher to have a back-
ground of the culture. He must know
also the issues that culture faces. He
must know the practices characteristic
of an American society living under the
democratic principles. He must face
the reality of change in those prac-
tices. He must have a thorough under-
standing of our basic system of values
-the democratic theor--of the prin-
ciples of government here and abroad,
and of the place of government and the
responsibilities individual citizens have
toward it.

More than this, however, he should
be well informed on the place of Amer-
ica in the world today. Too little train-
ing in our educational institutions h:~i
been devoted to the changing character
and the future status of America. Too
little time has been given to a knowl-
edge of America in world affairs. Cer-
tainly the future of civilization depends
to a large extent upon the leadership
which America takes in the next genera-
tion. A teacher who is either uninter-
ested or uninformed of the issues and
problems in this field will devote his
time and attention to those things he
knows best and in which he possesses
the greatest amount of training.

The teacher's education in this field
should be based upon a general educa-
tion program, aimed at studying him as
a person and in his relation to the rest
of the members of society as well as the
principles and practices of the culture
in which he lives, at developing indi-
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vidual interests, at knowing the im-
pact of science on social life, and at
helping him find a place where he feels
secure through a knowledge of his own
environment as well as in the firm con-
viction that the place which he holds in
that society is based upon his own in-
tegrity and dignity as well as his knowl-
edge and skill.

In addition to this program of general
education, he should develop some spe-
cial interest where he is more com-
petent than in other fields. At the same
time he should continue to expand the
breadth of his understanding and should
develop the techniques and the methods
by which he can keep growing in his
understanding of the world and in cul-
tural changes. No program of educa-
tion is satisfactory unless it leaves the
teacher, as well as other citizens, with
a feeling that education has only begun
as soon as he graduates, and that the
continuation of his own education is the
most important single pursuit of his life.

A teacher must possess an under-
standing of the nature of individual-
ity.

In recent years educational literature
has done much to stress the matter of
needs. Some educators have described
needs in terms of psychological needs,
others in terms of social needs, and still
others in terms of developmental needs.
Whatever the process may be, it is less
important than the discovery of why
people are different, how they differ,
what their needs are, and what are the
processes of growth and development.
Even today, far too little attention is
given in school to understanding the
needs of individuals.

Individuality is a common phenom-
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enon, but teachers by and large fail
miserably to understand the nature of
individuality and what one does in the
face of individual characteristics. It has
been pointed out earlier that we cannot
have uniformity and individuality at the
same time. Teachers are too prone to at-
tempt to seek uniformity in understand-
ing or knowledge or skill among differ-
ent individuals. We all face common
problems; we react to them differently.
We all believe in the basic principles of
democratic living but we interpret their
meaning in terms of our own frame-
work of understanding and experience.
We need general agreement on the basic
framework of values. We need certain
common understandings and certain
basic skills, but we do not need to carry
these uniform aspects of our educa-
tional program to the point where we
likewise expect uniform interpretation,
uniform thinking, uniform solutions, or
uniform behavior.

If one understands the nature of in-
dividuality, he also understands the na-
ture of the.differences of human growth
and development. Physical growth has
been fairly well analyzed by the pro-
fession, and every teacher should be
cognizant of the literature in this field.
A great deal has also been done on psy-
chological growth and development,
and the teacher likewise needs to know
the literature in this area. He needs to
know the nature of learning and how
people differ as they acquire new ideas.
He needs to come to understand frus-
trations in the process of human be-
havior, but above all he needs to expect
people to be different and to know
what to do with these differences when
he confronts them.

Any classroom teacher knows well
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that no two pupils are alike. Any par-

ent knows that his own children are not

alike. Yet, in spite of this knowledge, we

tend to undertake to treat individuals

as if they were identical. The prospec-

tive teacher needs to give much atten-

tion to an understanding of human

growth and development and the indi-

vidual characteristics of this develop-

mental process.

The teacher needs to possess an

understanding of the social processes

involved in society.
All people are social beings who are

surrounded by social institutions, cul-

tural mores, and restrictions of manners

and morals constantly directing and

guiding our behavior. War is an ever-

present social process in the settling of

differences; economic uncertainty is

constantly facing all of us as well as the

nations of the world. Our homes, our

family life, our churches, are all con-

tributing to the determination of our

thinking and our behavioral character-

istics. The ideals and principles of de-

mocracy itself are molding factors in

human understanding. These are the so-

cial processes that affect the life of

every individual. They have strong di-

recting forces on the youth of our na-

tion. And as youth meets his problems

and comes to understand the social pro-

cesses and the institutions that surround

him, he reacts to them.

Much of our difficulty todav devel-

ops from instability on the part of youth

and adults in the face of these institu-

tions and processes. If a youth reacts

violently to the pressures of social liv-

ing, he becomes anti-social. If he accepts

them all without question and becomes

resigned to their pressures, he becomes
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either an ineffective citizen or an un-

social individual. Both kinds, those who

react violently and those who give

complete acquiescence, face the prob-

lem of mental instability. The teacher

must come to understand the effect of

these forces on the human organism,

the process by which one acquires and

changes his attitudes toward them, the

extent to which acceptance is necessary

and the degree to which change can be

brought about, the place of an indi-

vidual-and of public opinion-in a

society such as ours, and the processes

which one goes through in order to re-

gain stability once it has been lost.

Few teachers have opportunity to

study these factors sufficiently in our

present institutions of higher education.

They become familiar with the struc-

ture of social institutions, to be sure, but

not with the ways in which people and

institutions react one upon the other

and the extent to which the school is

obligated to interpret and help the in-

dividual find his way among the pres-

sures of living today. One of the most

important things the teacher can learn

is how to guide vouth in the face of

these social situations.

The teacher needs to develop an

understanding of the process of con-

trolled education.
We have established schools to con-

trol the process and the materials of edu-

cation. In any educational process, pur-

pose and goals are exceedingly impor-

tant. One of the basic difficulties with

a great deal of the so-called liberal or

general education is that there is no

purpose in it which is recognized and

accepted by the learner. Until the pupil

comes to accept on his own part an
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understanding of the need, the utiliza-
tion, or the reason for the effort neces-
sary to acquire knowledge or skill or
attitudes or changed behavior, he is not
likely to be effective either in study or
in improvement. Purposes and goals are
frequently distant from pupils because
there is not enough understanding of
the relationship between the materials
of instruction and the nature of indi-
vidual needs. If the teacher comes to
have a thorough knowledge of the
needs of individuals and of the ways
individuals react differently to social
pressures, he will be in a better position
to formulate for and with each indi-
vidual the purposes and goals which
should dominate his study.

The process of controlled education
is a process of directing the learning
of American youth. It is a process of
changing behavior from one practice to
another. Some of this is new practice in
that the pupil has never learned how to
meet a certain situation. Some of it in-
volves changing behavioral experiences
in that it is a matter of eliminating old
practices and substituting new ones.
Some of it is a matter of the continuitv
of growth and development in terms of
increasing competence along certain be-
havioral patterns already established.
The three are intricately interwoven.
At no one time does the teacher do any
one of the single processes alone, be-
cause human experience is such that
new patterns, old ones, and continued
ones are all developed together. The
skillful teacher will recognize that the
process of education, while it must be
controlled, must be controlled by the
artistry involved in dealing with indi-
viduals rather than the dav-bv-dav
assignment of responsibilities.
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The secondary teacher must pos-
sess the artistry of a skilled tech-
nician.

Teaching is both an art and a science.
It is a combination of a diagnostician
and a practitioner. The knowledge
\-hich lies back of the teaching skill is

not given to one at birth. There is a
long, tedious process of learning to be
faced, and skill is gained by understand-
ing and practice Xwith young people.
We have overdone tremendously, in our
educational programs for the training
of teachers, the process of verbal edu-
cation. We have relied too strongly
upon knowledge, upon acquisition of
ideas and information. Only when we
attain more nearl- the goals long ago
set by the medical profession can we
produce the kind of teachers we need.

In learning to become a teacher, one
must spend long hours under the di-
rection of those w ho are masters at the
job of dealing with the growth and de-
velopment of human beings. This is
just as skillful a task as that laid upon
any other profession. It does not come
easily. It does not come w ith a few-
hours of practice teaching. It comes
with long, ardent devotion to the clini-
cal practice of working with youth. If
our educational institutions are really
serious about the job of educating
teachers, thev will devote far more
rime and attention than they now do to
the skillful direction of the well-in-
formed individual as he tries his hand
at dealing with live human beings.

A really skillful teacher knows what
the individual child needs. He knows
what to do and when to do it. He has
the tools and facilities with which to
work; he has a small enough number of
individuals in his class so that he can
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effectively handle the problems they

present. He has the support of those
who are more skillful in certain specifics

than he, so that he may be assisted by

the specialist wherever such assistance

is essential. He is a member of the

team, all concentrating upon the maxi-

mum growth and development of youth.

He is a general practitioner. As such,

he will care for the majority of the

needs of his students. He will recognize

signs of instability and disease, and he

will know when to call for help.

The teacher must know and be

able to perform effectively in the

process of social interpretation.

Education is a public function. It is

supported by public funds. It depends

upon a general belief in the process

of education, upon confidence in those

conducting the process, and upon a full

recognition of the essential characteris-

tics of a good school program. Educa-

tion has changed mightily in the past

two generations. We have been able to

apply far more science and technical

understanding to the process of edu-

cation than ever before. Our educa-

tional institutions have conducted a

great amount of research on the basic

skills of reading, writing, arithmetic,
spelling, and related fields. We have

also spent manv hours in studying the

nature of learning and the process of

human growth and development. As a

result of these scientific discoveries, edu-

cation has improved in techniques and

in the materials of instruction.
The general public does not yet know

the nature of this research nor the ways

in which it can be applied to the im-

provement of the educational process.

Far too many parents received the no-
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tion during the last twenty years that

education was a process of "playing at

school," a process of giving attention

to art and games and music and rhythms

and of neglecting the basic skills. Par-

ents have felt that education was not

doing for their children what the schools

did for them. To an extent they have

lost confidence in many teachers and

have tended to malign the changes that

have taken place in the educational

program. All of this has been done not

deliberately to discredit the schools but

out of misunderstanding and ignorance

of educational change based upon scien-

tific research.
If education is to continue to enjoy

increasing support of the state, the fed-

eral government, and the local com-

munities, teachers must become more

skillful interpreters of the process of

education to the public. The pupil

himself is the finest instrument of pub-

lic relations which the school has.

Therefore, it behooves each teacher to

see that the story which is carried home

from school is one which is compli-

mentary to the educational process. The

pupil's story should reveal to his par-

ents that education is geared to his

needs, that it is achieving the goals

which he deems important, that the

teacher is an artist and is skillful at his

job, that the program of the school is

satisfying. This does not mean that

education should cater to the whims of

youth. It does mean that the educa-

tional program must be sound in that it

meets the needs of youth and that the

teacher must see that all youth have an

effective program.
In addition to having a good story

for the home, the teacher has an ex-

cellent opportunity, as she practices the
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functions of community leadership and
assumes her place as a citizen of the
community, to help parents and citizens
at large to understand the important
changes that have taken place in edu-
cation. We know full well that youth
learn more rapidly when they feel a
part in the learning process and feel
that it is achieving desired goals for
them. We know, also, that pupils are
more likely to put forth energy for
this kind of an educational program.
We are fully aware of the fact that once
this kind of a program is put into op-
eration, pupils retain their learning bet-
ter than if they have less interest in
what goes on in the school. Some peo-
ple call it progressive education. It is
not progressive in any sense of the
word which carries unfavorable con-
notations. It is intelligent education in
terms of the findings of research.

This education must be made clear
to parents. They must understand why
pupils should become more of a part
of the educational process. They must
know why we have changed our
methods of teaching reading, arithmetic,
and spelling. They must know why
education should be geared to the va-
rious stages of individual growth and
development. They must know why
all pupils should not learn the same

things at the same time. By and large
we do an ineffective job in interpreting
our own profession to the public, and
as long as we expect to share to as large
an extent as we do in public taxation,
our relations with parents in terms of
educational understanding must be
good. Teachers in the process of edu-
cation should learn how to take the
complicated research language of the
educator and turn it into the simple
explanations required by the non-tech-
nical layman.

MARKED CHANGE IS INDICATED

Such essentials in the education of
teachers for secondary schools con-
cerned with making education universal
for all youth imply a program quite
different from the conventional one
practiced in most of the educational in-
stitutions of America today. If such a
program were put into practice it would
require many changes in the curriculum
of our colleges and universities; but,
above all, it would require marked
changes in the professional education
of our teachers.

Before this can come about, how-
ever, we must change the attitude and
understanding of those responsible for
educating teachers. This is the imme-
diate task before us.
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