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Since the great majority of students in our schools will become parents 
and homemakers, many public schools are assuming responsibility to 
help them prepare for these important functions. Katharine Whiteside- 
Taylor, coordinator of Family Life Education in Long Beach, Cali 
fornia, City College, describes the program developed in that city.

THE FAMILY is the most potent edu 
cator in the life of every child. We 
recognize this in providing as often as 
possible a foster family for children 
\vlio have lost their own. There is really 
no adequate substitute for happy fam 
ily living in promoting the individual's 
best development.

Families—Our Most . . 
Potent Educators
All parents, then, are educators in 

the deepest sense. As such, they need 
specific help and training for their job 
as much as other teachers. Since at 
least eighty percent of those now in 
school will l>ccomc parents and home- 
makers, education for family living 
should be provided for all.

The last decade, ushered in by three 
outstanding volumes on education for 
family life,* has seen much growth in 
providing family life education for teen 
age students. Indeed, preparation for 
family life in this country has been pro 
vided by hiijli school courses in social

*\'onth, Family, and Education. Folsom, Joseph 
Kirk. Washington, D.Ci: American Council on 
Education, 19.41.

Family Ljring and Our Schools. A midon, E. P. 
Joint Committee on Current Aspects of Education 
for Home ami Family Life. New York: U. Apple- 
ton-Century, ig.ji.

Education for Family IJfc. J acohsen, E. W. Wash 
ington, D.C.: American Association of School Ad 
ministrators, NEA, igth Yearbook, 1941.
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studies, home economics, personal prob 
lems, and core courses. Some schools 
have gone far in providing both the 
basic understandings and the skills 
needed for developing and maintaining 
a happy and constructive family life.

But at best, all this is only a begin 
ning of what is needed in most 
communities. Even if many more 
high school people are having school 
experiences in this area, the great ma 
jority of those who are parents today 
still have missed it, in spite of a num 
ber of excellent parent education pro 
grams as far back as the 2o's. Most 
grandparents, who often exert great in 
fluence in family life, also have missed 
it. And those who do not get to high 
school arc denied help in this area since 
most elementary schools have meager 
programs which prepare specifically 
for guiding the families of the future.

The task ahead is great if more and 
more parents, present and future, are 
to develop families which are not only 
potent but excellent educators. When 
asked, "Where shall we start in our 
family life program?" a leading edu 
cator answered, "You must start with 
all generations at once. Nothing less 
will do the job." Community-wide 
programs, then, are the only adequate 
answer.

The importance of extending family
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life education to more and more gen 
erations was fully recognized by the 
administrators of the public schools and 
City College of Long Beach, California, 
and plans for expanding an already vital 
program arc being made in this rapidly 
growing city of nearly 300,000 popu 
lation, twenty-five miles south of Los 
Angeles.

Underlying Philosophy

The expanded program of Family 
Life Fducation becjun in January, 194^, 
is built upon the following underlying 
points of view:

^- Family influence is of greatest im 
portance. It is virtually unrivaled during 
the impressionable early years. Because of 
the strong emotional ties, it remains ex 
tremely important throughout childhood 
and youth and the rest of an individual's 
lifetime.
^- The proportion of time spent at home, 
at least until high school years, is far 
greater than, time spent elsewhere. (Out 
of the total 168 hours each week, the 
child spends only 30 to 35 hours in 
school.)
^- Significant studies in many related 
fields indicate that what every individual 
becomes at maturity as marriage partner, 
parent, breadwinner, citizen, and contrib 
utor to our democracy, is determined 
more by the quality of his early family 
experience than by all other factors com 
bined. The home is thus our most im 
portant educational institution in the for 
mation of those character and personality 
traits which last throughout life. 
^- Furthermore, there is nothing fraught 
with greater potentialities for good or 
evil in the total adjustment of every adult 
than the quality of family living he en 
joys. If bad, it will cause devastating suf 
fering; if good, it will bring him con 
tinuing joy, releasing energies for con 
structive work.
^- Since wholesome family living is so 
essential to the welfare of the individual

and the nation, and since the lack of ade 
quate preparation for it is so general, 
education to improve all aspects of fam 
ily living deserves major emphasis in 
every forward-looking educational pro 
gram. The field is relatively new; willing 
ness to experiment and create new 
approaches is essential.

Long-Time Goals

With this underlying philosophy in 
mind, and on the basis of experience in 
the community, the following long 
time goals have been agreed upon:

C To establish in every citizen a recog 
nition of the basic importance of family 
life and a readiness to seek for himself and 
his children education in the insights and 
skills needed to make it successful. 
C. To provide for every citizen in the 
community instruction including prepa 
ration for marriage, husband-wife rela 
tions, preparation for parenthood, the de 
velopment and guidance of infant and 
child, the development and guidance of 
adolescents, family interactions, family 
health, food and nutrition, home planning 
and management, home arts and crafts, 
clothing selection and construction, con 
sumer education and money management, 
home-school-community relations. 
C. To help all family members from pre 
schoolers through grandparents gain un 
derstandings that will help them contrib 
ute and be appreciated as family members. 
C. To establish an ever-closer collabora 
tion between homes and schools so that 
each may support and reinforce the other. 
C To work toward the gradual establish 
ment of truly family-centered communi 
ties where both parents and children gain 
as much joy and recognition for what 
they contribute to their families as for 
what they contribute in their outside ac 
tivities or jobs.
C. To promote the best of family attitudes 
and feelings in the whole community, so 
that genuine respect for the individual, 
considcratcncss, mutual appreciation, and 
cooperation may gradually supersede 
hostility, envy, greed, and exploitation.
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Background Factors
During the past two decades Long 

Beach has developed certain back 
ground features particularly favorable 
to the implementation of a community- 
wide family life education program 
based on these goals. In addition to the 
development of a large number of 
adult classes in the various phases of 
homemaking, there has been a steady 
growth in parent education, especially 
through pre-school parents' observa 
tion classes of which there are now 
thirty-one. During the last few years 
these observation classes have been 
given the added dignity and status of 
being organized, along with home- 
making and other adult classes, as a 
part of the General Adult Division of 
the Long Beach City College. Since 
the College is a part of the Long Beach 
Public Schools, it is possible to offer 
preparation for home and family life 
even in the kindergarten, and, carrying 
on through the grades, high school, 
college, and the various phases of home 
and family development for parents, 
to include finally the contributions of 
grandparents.

Although much of this is still in the 
planning stage, there are well-grounded 
beginnings in many areas and signifi 
cant plans for others. The concept of 
an all-embracing program is actively 
promoted and supported by the school 
administration and Board of Education.

City-Wide Lectures

One effective initial effort in pro 
moting the long-time goal of widen 
ing community understanding of, and 
readiness for more extensive education 
for family life, was the presentation of 
weekly lectures for parents by the co- 
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ordinator. These were given in a cen 
trally located high school auditorium 
co-sponsored by the Long Beach 
Council of Parents and Teachers and 
the City College. They were widely 
publicized through press, radio, printed 
leaflets, and word of mouth by the 
Public Relations Department of the 
Long Beach Schools and the teachers 
and members of parent observation 
classes as well as by Adult Division 
administrators.

These lectures had excellent attend 
ance with averages of 500 to 1,000 at 
two of the more popular series, and 
never falling under 100.

Another series of lectures was given 
during the second year by authorities 
brought in from outside. Each of these 
lectures was sponsored by a particular 
PTA which provided a presiding 
chairman, ushers, and hostesses for 
each meeting.

Simultaneously with these central 
lectures, local discussion groups have 
been carried on in a number of schools 
under professional leadership, along 
with the pre-school parents' observa 
tion groups and cooperative nursery 
school to be described in following sec 
tions.

Another method of increasing com 
munity awareness of the importance 
of the parents' job has been the run 
ning of a weekly column called the 
"Parents' Question Box" in the Sunday 
magazine section of the leading local 
paper. In this a question chosen from 
those handed in at the lecture-discus 
sion meetings was discussed and the 
availibility of education for parents 
pointed out. Each discussion was il 
lustrated by a photograph of a local 
observation group or nursery school
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family that had participated in some 
phase of the progrtm, demonstrating a 
sound and happy way of meeting 
problems. Even though the family or 
group's names were not given, partici 
pation in the making of the pictures 
added interest.

It is impossible in one article to pre 
sent all phases of this many-sided pro 
gram. Therefore, the following para 
graphs will be limited to developments 
and plans in the areas of child and 
adolescent guidance, marriage, and 
family relationships, which have been 
the primary responsibilities of this 
writer. Another article of at least equal 
length would be required to do full 
justice to the many other areas grouped 
generally in the broad field of home 
economics. But it should be emphasized 
that an outstanding feature of the Long 
ISeach plan is to promote all aspects of 
learning that make for better homes 
and families in one inclusive program 
of education for family life.

Extending Education 
Through Observation

Although of course no phase of ed 
ucation is ever really "finished," those 
responsible for education need to make 
sure that individuals have opportunity 
for more and more mature experience, 
as well as exposure to ever-expanding 
areas of subject matter. A desirable 
sequence of educational processes may 
be delineated as follows:

1. Absorption through lectures and reading.
2. Analysis of facts, principles, and problems 
through discussion.
3. Observation and interpretation of proc 
esses, principles, and practices. 
4 Participation in the understood and ac 
cepted principles and practices carried on by 
the teacher.
5. Taking full responsibility for making plans 
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and carrying on projects based on ever- 
evolving principles (the most adult level of 
education). At this level further professional 
help would be sought on a consultative basis 
and arranged in response to felt needs on the 
part of the learners.

Prc-school parents' observation classes, 
similar to those carried on for some 
years in Pasadena, have proven highly 
valuable in providing both the second 
and third steps in the desired educa 
tional sequence for Long Beach par 
ents. Parents come one morning each 
week to these groups, bringing their 
pre-school child or children. In the 
group they make careful recordings 
of the behavior of the children, who 
are guided by a professional parent 
education teacher.

The following method has been ef 
fective in making the observations 
meaningful: after three or four dis 
cussion periods, which bring out basic 
principles, including careful directions 
for observing, each student is asked to 
make written recordings of everything 
that is done by a given child or group 
of children during a morning, leaving 
a space at the left for the time of the 
recording and a wider space at the 
right for a written interpretation of 
what has happened. The interpretation 
is made by analyzing what has been 
recorded. Only the most skilled ob 
server can make adequate interpreta 
tions at the same time they arc record 
ing. These records are then read over 
and analyzed further by the teacher, 
then returned to the student. Those of 
particular value are presented to the 
class for discussion, both of the activities 
recorded and of the interpretations 
made by the student.

A short sample of a recording may 
illustrate this method.
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Time What child docs and says
What teacher does and savs

Interpretations of causes of 
children's behavior and princi 
ples illustrated by teacher's be 
havior

9:30 Three children go to teacher and show her their 
paintings. She is interested in what they have to 
show and what they say. Talks to them with as 
much repect as is shown any adult.

9:40 Four boys holding dolls and rubbing cheeks against 
dolls while watching a group build a "farm."

9:50 Margaret buttons Ruth's apron. Ruth smiles and 
gives a happy little skip. She puts large paper down 
onto floor to start painting on it.

10:00 Ruth dips brush into paint with another child 
using the same paint pot and is happily busy. She 
smiles as she watches the work of other children. 
Is not irritated when a little boy bumps her and a 
little girl knocks her arm.

Teacher interest and respect 
for children builds relationship 
and releases creativity.

Boys as interested in parenthood 
as girls. Their interest was ac 
cepted, not rebuked.

Willing to accept help from 
another child. Independent also.

Willing to share. Happy in her 
own work. Understands and 
accepts accidental bumps. All 
these incidents together indicate 
Ruth is well adjusted socially 
and emotionally.

Presenting such samples in the pre 
liminary discussion is helpful in start 
ing students on the path to deepened 
insight in their own interpretations of 
behavior observed.

This method has been used for some 
years in the writer's classes for mothers 
preparing to run cooperative play 
groups and nursery schools, including 
those in Long Beach. During the past 
year it has been extended to a group 
of kindergarten mothers who are en 
thusiastic about the deeper under 
standing of child guidance and appreci 
ation of school procedures they have 
attained in the process. While the 
scheduling of mothers for observations 
and attending the meetings where these 
were analyzed has taken extra time 
for both the kindergarten teacher and 
the principal involved, both have been 
glad of the increased spirit of coopera 
tion, greater insight, and appreciation of
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school procedures shown by mothers. 
Plans are under consideration for 

extending a similar experience to other 
kindergarten mothers, and, as propi 
tious spots are found, to other grades. 
The steady growth of the parents' pre 
school observation groups in Long 
Beach during the last decade has cre 
ated a veritable gold mine of parental 
readiness for this type of education, 
and also for participation in the even 
more intensive education of collaborat 
ing parents' cooperative nursery schools.

Responsibility: Final Step 
in the Educative Process

The most fruitful source of sitmi-
C->

ficant education for family life known 
to this writer is that provided by co 
operative play »roups and nursery 
schools in which the parents themselves 
take full responsibility for organizing 
and running them, after careful pre-
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Courtesy Long

liminary training, and continuing in- 
service training. Since this plan has 
been fully described in other publica 
tions, readers wanting further details 
may refer to these articles.* Suffice it 
to say that eight such cooperative 
nursery schools have been established 
in Long Beach as a result of training 
given in that city during the last two 
years.

The potentialities called into play 
when parents are really on their oivn 
with just enough help from profes 
sional leaders, promote development 
that is often amazing. Eight of the 
mothers who have "grown up" in the 
Seattle Cooperative Play Groups pro 
gram have been added to the Adult 
Homemaking staff in that city, where 
such a program has been in operation 
for eight years. They have become 
professional workers who go about 
giving help as needed to the fifty suc-

* Gabbard, Hazel F. "Parent Education Through 
Children's Hay Groups." School Life, April, 1947.

Taylor, Katharine Whiteside. "Cooperative Play 
Groups." Journal of Home Economics, Vol. 36, No. 
6, June, 19.44.

"It Takes Both Home anil School." Childhood 
Education, October, 1945.

"Parent Growth Through Cooperative Play 
Groups." Marriage and Family Living, Summer, 
1946.
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cessful cooperatives there. 
There is reason to hope 
that equally vigorous de 
velopment will take place 
in Long Beach as plans can 
be adapted to the California 
laws.

Beyond this, plans are 
also under discussion for 
the utilization of mothers 
trained in the cooperatives 
as voluntary assistants in 
kindergarten one day a 
week. Obviously, after in 

tensive experience in planning for and 
participating in cooperatives, they are 
more ready for such experience than 
mothers who have just observed. Also, 
parents who realize how they have 
grown through helping in cooperatives 
are eager to continue contributing to 
the child's life at school. Such a plan 
would be of great benefit to schools 
where more adult hands are needed at 
times, to the mothers who would grow 
further and further in their under 
standing of children's needs, and of 
course to the children whose total en 
vironment both at the school and at 
home would be improved in the proc 
ess. Some fathers who work on night 
shifts and have helped in cooperatives 
may be ready to participate, too. This 
might help bring some of the much- 
needed masculine element into the lives 
of children at school.

A further word about a most valu 
able and interesting new development 
with high school students. A group of 
"senior problems teachers," at the sug 
gestion of the home economics teacher, 
has carried out a plan of sending 
representative students from each class 
to visit one of the cooperatives in ac-
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don, the parents' class which prepares 
for participation, one of the monthly 
parents' business meetings discussing 
problems of operating their coopera 
tive, and a monthly meeting of the 
Cooperative Play Groups Council 
where there is an interchange of new 
developments and continuing in-serv 
ice training.

The teachers report that the students 
are enthusiastic about what they have 
gained, not only in understanding chil 
dren's needs, but parent-child inter 
action which cannot usually be ob 
served in child care centers and nursery 
schools run entirely by professionals. 
They have grown also in appreciation 
of the potentialities of continuing par 
ent education, and of a most significant 
social process in our democratic way 
of life, meeting mutual needs through 
cooperative effort. And the parents are 
impressed with the understanding and 
intelligence of high school students.

From these plans and developments 
it can be seen that cooperative play 
groups have unlimited potentials as 
vital centers of education for family 
life. They not only provide intensive 
education for parents in their immedi 
ate job, but prepare them for continu 
ing growth through participating in the 
education of their children. They also 
afford unique opportunities as obser 
vation centers for the parents of the 
future the high school and college 
students of today.

Immediate Next Steps

A six-weeks' workshop in Family 
Life Education is to be held this spring 
for all teachers and administrators who 
are responsible for any aspect of edu 
cation in this area under the leadership
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of Professor Emeritus Flora Thurston 
of Cornell University's College of Home 
Economics and one time Executive 
Secretary of the National Council of 
Parent Education. It is hoped that as 
a result of this workshop there will be 
not only improved teaching and better 
courses of study, but that there will be 
much closer working relations between 
the home economics, parent education, 
social problems, and psychology teach 
ers.

Starting this past February, a course 
in Marriage and the Family and one in 
Child Development are being given 
for the college students in the Liberal 
Arts Division of the Long Beach City 
College, groundwork having been laid 
by two short lecture series on Prepara 
tion for Marriage. It is planned that 
these courses will be the beginning of 
a Family Life Education Department 
on that Campus with all appropriate 
courses in family relations, child guid 
ance, and home economics included.

Excellent help has been given by 
many churches, the City Recreation 
Commission, and Housing Projects in 
providing meeting places for parents' 
observation groups and cooperative 
nursery schools. There has been much 
referral of parents to the Community 
Welfare Council for individual coun 
seling. Lectures have been provided 
groups upon request. Each phase of the 
program has been planned by specific 
committees of those most immediately 
concerned. The whole program has 
been developed with the help of a 
Family Life Education Advisory Com 
mittee with representatives from various 
community groups. Its growth has been 
and will continue to be the product of 
creative interaction.
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