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Joint efforts toward better evaluations are definite contributions to the 
learning process, according to Louis E. Raths, professor at New York 
University and executive director of the Bureau for Intercultural Edu 

cation.

AS A TEACHER, my primary concern 
in evaluation is not so much to find 
out "How am I doing?" as it is to 
have a sound basis for guiding what 
I do. It is both, o f course. I do want 
to know about the changes which 
take place in my students, but these 
changes are never absolute end-points. 
The information I seek will give me 
evidence about past progress, but it 
must also help me and my students to 
decide about next steps.

My work brings me into rather close 
contact with older boys and girls. 
Much of the curriculum that I teach 
is not of vital concern to them at the 
moment. Pressure from me, from their 
parents, from the whole culture, in 
cluding their age-mates, and profes 
sional colleagues, coerces them into 
sporadic attempts to achieve aims or 
goals that are initially mine. As time 
passes the impact of the several pres- 
siues tends to make my students forget 
many of their own aims or to become 
indifferent to them, which is to say that 
these young people tend to lose their 
purposes.

Present Living vs. Long-Term Coals

If I am not careful this "either-or" 
situation will dominate nearly all of 
my teaching activities and particularly 
so with respect to evaluations. Should
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I look only for that evidence which 
bears directly on my purposes and, if 
students object, should I imply that the 
only other alternative is to scrap my 
beliefs and pay attention only to their 
"immature" wishes, desires and goals? 
I know that it isn't "either-or," but all 
too often I find myself thinking like 
that. In my heart I feel sure that some 
plan can be made which will take into 
consideration my concerns and those of 
the students too.

As a rule I try to arrange the begin 
ning sessions of my classes in ways which 
will make it easier for the students to 
do some planning with each other and 
with me. I ask them to share some of 
their professional or vocational plans. 
Some students write autobiographies. 
In their writing they tell about their 
childhood, their schooling, their work 
experiences, their travel, their friend 
ships, something about their present re 
sponsibilities and quite often, some 
thing about any serious concerns or 
problems which now bother them. As 
I meet with them individually I get 
to know more about their reading, 
their interests, and some deeply cher 
ished purposes.

Joint Examination of Purposes

In the opening sessions I try to indi 
cate the scope of the course. Many
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topics arid problems are listed which 
could be emphasized in our work to 
gether. The students add to this list. 
Sometimes it is so lengthy that a classi 
fication of items seems desirable. I am 
always called upon for my opinions as 
to the importance of the several cate 
gories and as to the best sequence. At 
this point some students rather timidly 
ask if they have to do what all the 
others do. When they find out that they 
may pursue their own problems, they 
are not at all disturbed by the re 
quirement that they prepare some 
plans to guide them in their work and 
that I go over those plans with them 
at the earliest possible moment.

I have gone on at some length to 
.describe some of the procedures of the 
early days of the year. I do this because 
it is in these activities that I try to 
show my interest, my concern, in the 
lives of my students. If I am successful 
in communicating to them my sincere 
concern about their problems and pur 
poses, much of the difficulty about eval 
uations has been overcome. Let us look 
into this a bit further.

If purposes are really made clear to 
the students, if I can help to clarify 
them, if students are almost contin 
ually thinking about them, then it is 
relatively simple for them and for me 
to recognize their progress in achieving 
them. Especially so when over and over 
again I say to them, "How would you 
know that you are making progress 
along this line?" As they give more and 
more examples of what progress would 
mean, these examples become land 
marks or guideposts of successful ef 
forts.

This way of doing things is consist 
ent with Bollard's description of the
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learning process which states that: (i) 
the learner wants something; (3) the 
learner notices something; (3) the 
learner does something; and (4) the 
learner gets something out of his ef 
forts. Thus my efforts toward better 
evaluations are contributions to the 
learning process.

Teacher Clarifies Purposes

I try to do the same thing with re 
spect to my own purposes as a teacher. 
I write them on the board. I try to 
clarify them. I try to give examples of 
achievement of those aims. As students 
see more clearly what my aims are, they 
are in a better position to judge them 
and to make progress in aims that I set 
for them, as well as in those goals they 
have set for themselves. It is part of my 
job as a teacher to indicate these pur 
poses of mine and to make them clear 
and to carry on some evaluation with 
respect to them.

In my work with students I bring 
to their attention various tests and ex 
aminations which relate to o ur pur 
poses. I describe these instruments and 
ask for opinions about their worth 
as evidence of achievement. Where 
they represent acceptable evidence of 
achievement my students show little or 
no reluctance in taking them. These 
tests supplement the record of actual 
work done. They help the students and 
they help me not as t he index of 
achievement but as additional evi 
dence from which to draw conclusions.

Diagnosis Important

If I concentrate all of my attention 
on so-called progress charts, I may lose 
sight altogether of a very important 
point in a more complete program of
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evaluation: d iagnosis. In my training 
as a teacher I have come to know many 
of the more common stumbling blocks 
or obstacles to learning. I need to keep 
a weather eye open for the symptoms of 
these barriers to learning. My eyes and 
ears must be sensitive to frustrated 
emotional needs; to the signs of anx 
iety about personal problems; to por 
tents of inadequate preparation or lack 
of skill in the tool requirements of the 
work; to overloaded schedules; to poor 
health; to any evidence that points to 
economic conditions militating against 
promise of success; to confusion about 
goals; to neglect of work and effort for 
a variety of reasons.

I do all this as a part of my evalua 
tions, not because it is uniquely the 
teacher's responsibility to do it. I do so 
because it is my job to facilitate learn 
ing and if these are barriers to learning, 
it is my professional responsibility to 
do what I can to help the students 
overcome them.

New Techniques Needed

Sometimes, as the evidence accumu 
lates, I see that our curriculum might 
actually be the source of some of these 
problems. With other teachers I can 
bring these matters up for discussion in 
faculty meetings. Some of us on the 
staff might be working at cross-pur 
poses and under these circumstances

students may become as confused as 
we are. Evaluation of the curriculum 
is often important because it con 
tributes to the morale of teachers and 
students.

In my own work I have made ex 
tremely little use of the resources of 
parents or employers in efforts to evalu 
ate the work of our schools. I do not 
yet know how to do this very well but 
I hope to get help on it in the future. 
In much the same way I have been 
handicapped in appraising the work 
of a group o f students. I am still not 
clear about ways of evaluating group 
dynamics. I do use sociometric devices 
and solicit the opinions of students 
about our group practices, but I am 
not at all satisfied with my efforts to 
evaluate this important part of every 
teacher's work.

Students seem to appreciate the close 
attention I give to their oral and writ 
ten expression. As I notice strength or 
weaknesses in thinking, as I raise ques 
tions about certain values that are ex 
plicit or implicit in the expression, as 
I challenge or explore the ideas there 
put forth, I seem to be making a con 
tribution to an on-going process of 
evaluation which brings the student 
and me into closer relationship and 
into closer agreement about present 
status and next steps as these pertain 
to his goals and to mine.

Educational Leadership



 
 
 
Copyright © 1950 by the Association for Supervision and Curriculum 
Development.  All rights reserved.  
 
 




