
Role of Values in Child Guidance
W. M. WISE

Values decisively influence children's attitudes and behavior. The role 
of values from a guidance point of view is discussed by W. M. Wise, Dean 
of Student Personnel, University of Florida, Gainesville.

RECENTLY a teacher of fourth-grade 
children in a public school said, "I 
don't understand why Arthur persists 
in doing things which antagonize me 
and which make the rest of the class un 
friendly toward him." This teacher was 
describing the reactions of a child in 
her class who seemed deliberately to 
attempt to express hostile feelings to 
ward the teacher and the rest of the 
class.

Study of Arthur reveals that he 
comes from a well-to-do home. Both 
his father and mother are members of 
old established families in the com 
munity. When Arthur was seven years 
of age his parents were separated. He 
now lives with his mother and maternal 
grandmother. \Vhat the teacher failed 
to recognize was that Arthur's actions 
were based in part upon a set of values 
which have been fostered by his home 
and by the community. That his values 
should be different from those of other 
children in the classroom and different 
from those of the teacher seems inevi 
table. He has been impressed with the 
importance of the families of his 
mother and father and with the privi 
leges to which they have been accus 
tomed in the community. On the other 
hand, at the present time he is living 
in an atmosphere of recrimination and 
blame because of the attitude of his 
mother toward his father.
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Thus, Arthur has developed a system 
of values which is unacceptable to" 
many children in the classroom. If the 
teacher fails to recognize this, she can 
do little to help Arthur in his present 
predicament. His expressions of hos 
tility and aggression will continue.

Values a Major Concern in Guidance

The work of Hollingshead 1 and oth 
ers has emphasized the differences in 
value systems among classes in our so 
ciety. They have pointed out that while 
all of our children hold some values in 
common arising out of the traditions'of 
the American society, there is likely to 
be a wide divergence in values held by 
children in any classroom. For ex 
ample, there are likely to be children 
who do not value law and order but 
who consider all rules of conduct un 
fair restraints and who consider adults 
to be their life-long enemies. On the 
other hand, there are likely to be chil 
dren who value law and order above 
everything else. The problem of recog 
nizing these differential values among 
school children and of using this under 
standing in working with them is in 
creasingly recognized as a major func 
tion of child guidance.

Thomas has said, "By a social value 
we understand any datum having . . .

i Hollingshead, A B., Elmstown's Youth, 
John Wiley & Sons, Inc., New York, 1919. 453 p.
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a meaning (for members of a social 
group) with regard to which it is or 
may be an object of activity. Thus, a 
foodstuff, an instrument, a coin, a piece 
of poetry, a university, a imth, a scien 
tific theory, are social values. ... By 
attitude we understand a process of in 
dividual consciousness which deter 
mines real or possible activity of the 
individual in the social world. . . . The 
attitude is thus the individual counter 
part of the social value; activity, in 
whatever form, is the bond between 
them." 2

Thus, the relationship of attitudes 
among school children to the values of 
society, both in the larger sense and in 
the restricted sense of their homes and 
neighborhood, becomes increasingly 
clear as an important determinant of 
the actions of school children. Hollings- 
head, in his book Elmstown's Youth, 
has drawn a clear picture of the effect 
of the characteristics of social classes 
upon the value systems of youth.

SOME-: Soi RC:KS OF CHILDREN'S VALUES 

There are among American school 
children certain values commonly held. 
In our search for differences among 
school children, we may forget that the 
American society has unity which is, 
also, extremely important as a basis for 
child guidance.

Briefly stated, the following values 
which are prevalent in western civiliza 
tion seem to be important in structur 
ing our guidance of children:

  We proclaim a deep respect for indi 
vidual personality. We are more in-

2Quoted in Barnes. Harry E., E<1. A n Intro 
duction to the History of Xi>rioln/ry, U niversity 
of Chicago Press, igjH, 798 p. Parenthetical in 
sertion is m ine.
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teiested in encouraging the person to 
grow and mature than we are in giv 
ing orders and driving the person 
toward a goal which we establish for 
him.

  We have a love for our fellow man: 
each of us is "his brother's keeper." 
We do not believe that the strong 
shall survive at the expense of the 
weak; but rather that the strong shall 
help the weak.

  The importance of freedom in living 
is stressed. We do not seek efficiency 
in decision at the expense of indi 
vidual choices. We do not wish the 
individual to be sacrificed to the 
state or to the social institutions of 
our society. Rather we conceive that 
the state and the social institutions 
function for the individual. Thus, 
the school functions for the child 
and is the child's servant.

  In the American culture a sense of 
independence and of progress from 
one generation to the next is empha- 
si/ed. Thus, most children can be 
helped by retaining some feeling of 
"doing for themselves."

There is a strong sense that son 
must have more advantages and ac 
complish more than father. This cre 
ates pressures on children sometimes 
out of proportion to their abilities to 
perform.

While these values may seem to be 
understood by everyone, they are often 
neglected in the training of child-guid 
ance workers. Only within the frame 
work of these values can child guidance 
as we know it develop and flourish. To 
the extent that our society adopts other 
values we must modify our concepts of 
child guidance.
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Social Fortes Affect Values

Superimposed upon these common 
values are differential values which are 
produced by the wide diversity of social 
forces in communities, neighborhoods 
and homes of America. Warner, Hol- 
lingsheud and others have made clear 
that these forces are very diverse in 
American communities. The following 
table indicates some of these forces 
which produce divergent values among 
children. Data used in this table is de 
rived from various sources, yet serves 
the purpose of illustration.

Many other factors than those de 
scribed in the table above influence 
values prevalent among children. How 
ever, it can be seen from this simple 
table that children in Class I have dif 
ferent social forces acting on them than 
do children in Class V. Thus, many of 
their attitudes and values vary widely.

Considering the fact that practically 
no fathers in Social Classes I and II

have been convicted for law violations 
(this is, of course, not the same as say 
ing they have never violated the law) 
and that fathers in Social Class V have 
a high average of convictions for vio 
lations of the law, it can be readily un 
derstood that these children will differ 
widely in their feelings about law en 
forcement and about the importance of 
supporting our laws. These differential 
values are easily discerned by teachers 
and guidance workers, but are often 
erroneously interpreted as deliberate 
misbehavior on the part of children.

It requires little imagination to find 
sufficient reason for the difficulty which 
children from Class V families have in 
schools and in almost every contact 
with adult society. Contacts with their 
fathers and mothers are likely to be 
somewhat cursory and they are likely to 
form value judgments about adult so 
ciety on the basis of their casual experi 
ences with transient adults associated 
with neighborhoods and homes.

Social °/i_. of families 
class which

own homes

I

II

III

IV

90

90

66

*35

 19

%of 
broken 
homes

11-14

11-14 

20

33

56

TABLE NO. i

% of fathers who
have been convicted
of law violations

Source of financial 
support for family

Less than I Family-owned property 
and large businesses.

Less than I Professional and family- 
owned business or 
salaried executive.

4 Small business and wages 
from permanent jobs.

14 Wages earned in daily 
work, usually by father.

70 Odd jobs and short-time 
work by day.

% of mothers
who contribute

to family income

Less than i

Less than I

16

60

'This includes those who own their homes and those who have large mortgages on the homes 
which they are buying.
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The high proportion of mothers who 
work and the haphazard employment 
of the fathers in Class V make it likely 
that children of this social class shall 
express values toward the importance 
of money and care of property quite 
unlike Class I children. Stealing and 
other undesirable attitudes toward 
property are almost inevitable results 
of these value determinants for many 
children.

Research relative to the formation of 
values and attitudes3 indicates the deep 
involvement of the child's ego in these 
processes. To assume that he can shed 
old values and gain new ones at will is 
to ignore the nature of these forces. Yet 
new values are continually being 
formed by the child through his social 
contacts. The challenge to the guidance 
worker is to develop these contacts and 
to capitalize on the opportunities 
which they present.

THE GUIDANCE WORKER EXPRESSES 
VALUES

Child-guidance literature emphasizes 
that the personality of the worker is an 
important determinant of the level of 
guidance work which can be performed. 
There may be an implicit assumption 
in this point of view that some of the 
values which the guidance worker 
holds will be transmitted to the client.

Some guidance literature has, how 
ever, emphasized the importance of 
guidance workers' restraining and sub 
duing their value expressions so that 
the child is left perfectly free. Propo 
nents of this concept argue that no

3 See Sherif, M. and Cantril, H., The Psychol 
ogy of Ego-Involvements, John Wiley & Sons, 
Inc., New York, 1947. 506 p. Especially chapters 
I, II, HI, VI, VIII, IX.

adult, especially no guidance worker, 
ought to impose a point of view upon 
an immature child. They argue that 
the child must make his own value 
judgments and that the guidance 
worker must give him support in un 
dertaking this task.

There is some evidence that guid 
ance workers who attempt to restrain 
and subdue their sense of values feel 
strained and tense in working with 
children. They do not have a sense of 
"naturalness." They are always on 
guard to screen their expressions care 
fully, so as to remove all indications of 
their own values.

It seems important that the guidance 
worker first of all be a genuine person 
to the child. That he can do so and yet 
exhibit no evidence of his own values 
is highly questionable. There are, how 
ever, many possibilities of choice open 
to this guidance worker in addition to 
that of imposing his values upon the 
child or of completely subduing all 
value expressions on his part.

The guidance worker should express 
his own values both verbally and non- 
verbally in his work. Only thus can he 
have relationships which are real to 
the child. If the guidance worker be 
lieves that each child should have an 
opportunity to develop his own value 
system and that it may differ from that 
of the guidance worker, and if he trans 
mits this point of view to the child, 
there is no reason why the guidance 
worker should feel constrained to ex 
press no values of his own. Someone 
has said that guidance workers should 
accept, and not approve. Thus, the re 
lationship between the guidance 
worker and the child can be one which 
the child understands.
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TECHNIQUES OF GUIDANCE

No attempt will be made to analyze 
the various points of view concerning 
techniques which are available to guid 
ance workers. These are far too nu 
merous to discuss in this article. It 
seems important, however, to discuss 
briefly some relationships of techniques 
to values.

Much of the earlier literature on 
techniques, especially that which deals 
with counseling, has stressed the verbal 
nature of the interview. Phrases and 
words have been proposed as valuable 
clues, even indispensable clues, to the 
feelings and needs of the client.

More recently there appears to be a 
growing awareness of the importance 
of the non-verbal contact between guid 
ance worker and client. New develop 
ments in the field of play therapy em 
phasize that the guidance worker may 
serve the child in many ways other than 
by verbal discussion of the problems 
of the child.

There remains, however, an implied 
assumption in tnost of the guidance 
literature that problems of people are 
soluble through reason. It is empha 
sized that this reason must, of course, 
take cognizance of the emotional needs 
of the client. Nevertheless, the assump 
tion remains that if enough rational 
thought is brought to bear upon the 
problem a solution can be reached.

The importance of non-rational, 
non-verbal activity in value changes 
has not been adequately explored. Sug 
gestions are available, however, which 
indicate the importance of feeling and 
of physical activity to these processes. 
Practically all infants have formed 
value patterns before language ability
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is developed to the point of being an 
important factor. Social identification, 
which appears to be of paramount im 
portance, is only partly verbal in na 
ture.

The studies of value formation have 
clearly challenged the domination of 
verbal reasoning as a technique in 
value and attitude re-formation.

Recent literature4 which attempts to 
describe the importance of peer groups 
among children in value and attitude 
changes has suggested new approaches 
to child guidance. No adequate descrip 
tion of the use of these groups as guid 
ance devices has been developed. It is 
already clear, however, that they offer 
possibilities to the teacher and the 
guidance worker which can supplement 
the individual approach of counseling.

IMPLICATIONS OF VALUE STUDIES

Some implications of studies in value 
and attitude formation for teachers and 
guidance workers are:

  Common values arise from the 
broad social forces of western civili 
zation within which our children 
live/Integrated with these are differ 
ential values which result from the 
immediate environment of home, 
neighborhood and school. Each child 
develops a system of values which, 
although common in some respects 
with those of other children, is 
unique to him. These values are an 
important factor in shaping his be 
havior in social situations.
  While the system of values held by 
a child has been formulated in pre 
school years, it is continually being

I bill. See also ilio work of Hnrold E. Jones.
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modified by his contacts with indi 
viduals and groups.
  A child cannot assume new values 
at will. Instead he must have oppor 
tunities to interact with individuals 
and groups who represent new social 
norms. This interaction is not en 
tirely rational in nature but involves 
feeling as well.
  Adults who work with children 
must recognize and accept the fact 
that children have differential sys 
tems of values. Some of these are 
bound to conflict with the values of 
adults and other children. Most 
teachers and guidance workers ex 
press middle-class values. Unless 
they understand and appreciate dif 

ferential values of our society, they 
are likely to attempt to impress their 
values on all children.
  A value system and individual at 
titudes which are compatible with 
these values are indispensable to a 
healthy personality. Reorganization 
or modification of values creates ten 
sions in the child which the guidance 
worker must recognize.
  While the values of a child are de 
fined in a general way by the com 
munal, class and family cultures, 
they are defined explicitly by the 
peer group in which the child plays 
and works. The attitudes expressed 
by his close friends are of primary im 
portance to the child.

ASSOCIATION FOR CHILDHOOD EDUCATION INTERNATIONAL

REGISTRANTS at the ACEI Study 
Conference in Seattle, Washington, 
March 26-30, numbered 1,348. L iving 
with Children in Today's World was 
the theme of the conference.

Adoption of the Association's 1951- 
'953 Plan of Action was an important 
part of the conference program. 
Branches and international members 
began work on this plan in September 
1950. Six areas were developed:

Children need school buildings in 
which there is space 

Children need school experiences 
that will help them solve their in 
dividual and group problems 

Children need more and better 
teachers 

Children need parents and teachers 
who work as partners 

Children need neighborhoods that 
provide enriching experiences 

Children need a world in which 
people respect one another 
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These areas of need as a basis for 
action were adopted at the first general 
session of the conference. On the fol 
lowing day in six forums registrants 
formulated suggested action steps un 
der each resolution. These were pre 
sented at the Wednesday evening ses 
sion following an address by Winifred 
E. Bain of Wheelock College, Boston, 
on "Action for Children." Dr. Bain 
said in part:

"We need to capture the vision, the 
purpose, the will to work for an enlight 
ened world and to stimulate action  
strong, vigorous and good for chil 
dren. The best wish I can make is that 
the branches and the international 
members of ACEI may approach our 
plan of action with understanding 
minds and hearts in the next biennium. 
How good to think that no group need 
work alone that we, the people, may 
form the more perfect union by action 
for children!"
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