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This article examines some of the continuing changes in our com 
munities. It also looks at some of our beliefs which should guide 
us as we adapt our human relations to present and future changes.

C ONTINUING changes in our communi 
ties make us more and more 

dependent on each other, antiquating 
more traditional, independent human 
relationships. This especially affects 
any of us working with young people, 
and requires that we learn with them 
to be better, more cooperative partici 
pants in group and community. As we 
explore this situation, we need to ask: 
(a) What are these changes which are 
disturbing community relations? (b) 
What do we believe in and want for 
people? We recognize that our beliefs 
will guide the things each of us will do 
to adapt our human relations to pres 
ent and future changes.

Community Changes Require More 
Cooperative Human Relations

Change Toivnrd Greater 
Mutual Dependence

When grandfather and his wife were 
young people, they were pretty self- 
sufficient. From raw materials right 
around them, they learned to produce 
almost everything they needed. What 
happened in the next town or county 
didn't affect them very much. None 
of us today can expect to be equally 
self-sufficient. More and more of us 
live in or near cities. Almost every 
thing we need for living is produced 
by many unknown people, each doing
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some special part of the job, requiring 
other do/ens of strangers to transport 
and market the thousands of finished 
products. So we are nowadays each 
utterly dependent on the work and 
skill (and sense of personal respon 
sibility) of hundreds of other people, 
few of whom we shall ever know.

More and more, special groups of 
people are being trained to do com 
plex things which are necessary for 
the everyday needs of all the rest of us. 
Milk, food and fuel producers and 
processers, bus, truck and railroad 
workers, the owners of essential busi 
nesses and operator-managers of essen 
tial services—any of these, by refusing 
to perform their essential jobs, can 
make life almost impossible for the 
rest of us. Self-sufficiency and personal 
freedom are now quite different than 
in grandfather's time, because willy- 
nilly our actions are inseparably tied to 
the lives of more and more of our 
fellows, and theirs to ours.

Change Toward Less Cooperation
But grandfather learned to be pret 

ty cooperative too. He worked and 
learned along with brothers and sisters 
and friends. He could see that the 
things he did alone and the things he 
did with others made a lot of difference 
to his own comfort, and to the comfort
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of family and community, so he knew 
his work was important and needed. 
He learned unconsciously that he was 
independent yet cooperative, and that 
human cooperation meant things to 
wear and eat, things for warmth and 
protection.

Now, our boys and girls have less 
chance to learn to be cooperative. More 
mechanical power and machinery mean 
that we do not need or want young 
people in productive industries. They 
would be in the way, so we keep them 
more and more insulated from the- 
workaday world until they are "grown 
up." And thus it becomes harder 
and harder for us as we grow up to 
learn from direct experience that we 
arc really necessary to other persons 
around us.

In grandfather's time, competition 
was pretty impersonal. He and his fel 
lows worked against earth and forest 
and weather, not so much against each 
oilier. The next town was several hard 
hours of travel away and folks over 
there weren't too necessary for his 
everyday needs, nor he for theirs. . . . 
Now, personal competition is empha 
sized, often at the expense of essential 
cooperation. Somehow we seem to be 
putting tremendous faith in the need 
to pit man against man, nation against 
nation. We say that people will not 
work unless driven by the urge to beat 
out the other fellow; what we're really 
saying is that we accept human greed 
and self-interest, regardless of and even 
at the expense of others, as the best 
drive to human accomplishment. So 
our children's chances to learn how to 
plan and act together are getting slim 
mer, and at the same time we are subtly 
setting their attitudes against essential
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group and community action. And 
this is happening at a time when our 
community society is becoming more 
complex and specialized, making us less 
able to exist without personal concern 
for each other. Both individual and 
national survival now depend on mu 
tual cooperation.

These Changes Result from 
Dedication to Scientific Method

We need to understand something 
of what is behind these powerful and 
disturbing changes. Especially during 
this century we are increasingly apply 
ing the scientific method to improve our 
control over natural resources and nat 
ural power, in order to produce more 
and better things to make life easier 
and better. One guesses that we enjoy 
the practical fruits of science so much 
that we will continue to accept science 
as a key tool in our way of life. Be 
lieving in it so deeply, we will probably 
continue and even speed up the 
changes moving us toward more 
specialization, and hence more inter 
dependent communities.

Implications for Today

There is more uncertainty and con 
fusion ahead, unless we somehow learn 
to counteract the forces which are 
threatening to pull us apart, to break 
down essential human relations. Un 
certainty and confusion arise from 
many unresolved conflicts in our com 
munities today—conflicts between belief
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in things and machines and belief in 
people, between what we expect of par 
ents and what we expect of teachers 
and other community workers in rear 
ing children, between ideas of individ 
ual freedom and of group loyalty, 
between competition and cooperation, 
between national sovereignty and inter 
national control.

Our elders have not handed down to 
us any ready answers to these unre 
solved conflicts. It looks as though 
our survival and that of democracy will 
depend on how soon and how well we 
can learn some solutions, through 
learning the complex job of coopera 
tive human relations. We must experi 
mentally develop new psychological 
and societal inventions to keep up with 
the changes brought on by our experi 
mental inventiveness in applying 
science to industry and commerce.

If we agree that we must learn to 
work in school and community with 
this dedication to experimental im 
provement of human relations, then 
what are some of the basic beliefs and 
principles which we will seek to apply, 
because they point the way toward the 
answers we need?

What Do We Believe in and Want 
for People?

Democracy, like any other way of life, 
grows out of our commonly accepted 
beliefs about "human nature" and "the 
good life." If these beliefs are to bring 
a good life, they must be consistent 
among themselves, they must not deny 
our most reliable knowledge of human 
growth and behavior, and then they 
can become our guides for group ac 
tion in school as well as in community 
relations.
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Each Person Is Important, 
for Himself and for His Contribution 

to Others in His Group

We believe that a community exists 
for and profits greatly from the individ 
ual self-realization and unique con 
tributions of its members. This implies 
that each person deserves, and society 
benefits from, every chance to develop 
his unique resources. A social order 
which unnecessarily limits this oppor 
tunity is both evil and unintelligent.

Our growing dedication to machinery 
and power unconsciously threatens this 
deeper dedication to human beings, at 
the same time that it denies others in 
every community the benefit of many 
contributions from each of its members. 
We have invented and perfected mass 
production through manufacturing in 
tricately accurate, identical, inter 
changeable parts, easy to assemble into 
finished products, easy to repair by re 
placing worn parts from stockpile. Nou 
we are by inference training people to 
be similarly alike, to be replaceable at 
will by any of other thousands of 
similarly trained people. It is an un | 
consciously easy step to the idea that 
we should replace any person who 
doesn't quite fit the machinery, dix>| 
ping him into the discard can 
(flunking him out of school, dropping 
him from the club) , or at best recogni/- 
ing no concern for what happens to 
him because "after all, the race is to 
the fittest." . . . But if we believe that 
individuals are important in their own 
right, and valuable for what they can 
contribute to the rest of us, we must 
adapt our machinery of human rela 
tions, flexibly seeking out the astonish 
ing, indispensable variations in people.
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People Want To Work and 
Grow and Learn

We are waking up to the power and 
drive inherent in being alive, in living 
in a changing society. Our job is to 
find out how to help people free and 
focus their internal, natural power to 
ward a fuller life. When we come to 
see that this urge is in people, we work 
with a particularly infectious confi 
dence in people and in ourselves; 
others respond, compounding the joy 
in learning.

A basic viewpoint here is that we 
need to learn not so much how to do 
things to and for people (believing 
that they won't work otherwise), but 
rather that we learn to work w ith 
people (believing it is their human 
birthright to enjoy working). This 
dedication to people's innate power 
suggests that we may often unconscious 
ly limit and even damage others by 
over-controlling, over-directing, unnec 
essary punishing, unwarranted threat 
ening by shame and fear. We need to 
learn to be confident in people and 
therefore patient with them; to learn 
how to skillfully help them to discover 
and release their own latent powers.

Responsible Participation in Freely 
Cooperative Groups Sets the Stage for 
This Release of Individual Power

Several conditions are necessary for 
effective group organi/.ation:

(a) The operation of any group 
should grow out of and continue to fit 
the interests and concerns of the various 
individuals in the group, for any in 
dividual will work voluntarily and 
actively to the extent that he sees 
direct relation to urges and motives 
within himself.

(b) This implies flexibility and vari 
ability in plan and schedule, since dif 
ferent individuals and different times . 
mean wide differences in concerns and 
interests around which a working 
group will focus.

(c) It implies that individuals com 
prising the group actually have respon 
sibility at all stages in their work. 
Although the power and urge to work 
and learn are inherent, release of these 
depends on whether or not each in 
dividual consistently finds that he is 
actually free and welcome to par 
ticipate. Subtle punishment, being 
ignored, having to give way to an au 
thoritarian "leader," all deprive many 
participants of chances to explore 
and work on their own internal needs. 
Others in the group are the losers, too, 
for each person has potentially im 
portant ideas and information to con 
tribute, things no one else will know 
or think of.

We Arc Rediscovering the Positive 
Power of Human Warmth and 
Mutual Support over Negative 
Human Indifference and Rejection

There is increasing evidence that en 
joyment releases a person's inner 
energies for constructive learning, while 
prolonged, excessive unpleasantness re 
stricts and distorts his inner drives. If 
our first, hesitant, tentative testing of 
a group finds people accepting, per 
missive, encouraging, we are freed to 
try a little deeper look inside our own 
uncertainty. This takes time, and often 
flies in the face of the ways we have 
been trained to work in groups, but it 
gradually pays rich dividends. People 
shake off their old fears and uncer-
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taimy, dare to admit ignorance, to toss 
in their own untested ideas and knowl 
edge. They also come to anticipate 
helping and supporting others, return 
ing to the group many times over what 
they have received from the group.

We Are Learning That We Can 
Apply the Scientific Method to 
Problems in Human Relations

This method has proved valuable in 
attacking the relatively simple prob 
lems of natural sciences; maybe it can 
now be turned toward solving the 
problems of community change which 
its use has helped to create.

All the requisites for effective group 
action so far considered are not enough 
when community groups try to tackle 
important, complex jobs. We are of 
ten unskilled in the essential steps in 
problem solving: (1) identifying and 
limiting the job; (2) collecting per 
tinent, dependable information; (.3) 
suggesting many possible interpreta 
tions of the information collected; (1) 
rechecking these tentative interpreta 
tions against old evidence; (5) suggest 
ing new information needed to select 
between alternative explanations; (6) 
drawing over-all conclusions based on 
interrelating the dependable explana 
tions reached so far; (7) suggesting im 
plications for next steps for action and 
further research.

Few of us have been so trained, espe 
cially when our problems concern 
human relations. Even with some 
training we are still deeply involved 
emotionally, and our inner drives and 
unrecognized feelings and beliefs get 
in the way of dependable objectivity 
when we are a part of the situation. 
Hut even here, a supportive, coopera 
tive group gives mutual help; we can 
learn to help each other detect partial 
or biased "evidence," unwarranted or 
too simple interpretations, unjustifi 
able conclusions. Several people work 
ing cooperatively can bring in more 
detailed information and remember 
more explanatory generalizations. 
Again, the group provides a superior 
way to tackle problems involving 
human relations.

We begin to suspect that training in 
icientific method throughout school and 
community life will be necessary if we 
are ever actively to control our human 
affairs instead of being tossed blindly 
and helplessly around. Our democra 
tic faith rests on the decisions of all of 
us; we must help people learn to handle 
the mental tools needed for reaching 
deeper insight and sounder decisions. 
Decisions involving us all are now 
being made and will continue to be 
made by someone; democracy commits 
these decisions to the people, and we 
need to be deeply dedicated and intel 
ligently qualified.
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