
it quite easy to urge others to do this 
research and I can make what I think 
arc sage suggestions for improving the 
quality of their inquiries. But when 
it comes to using more scientific meth 
ods to improve my own behavior, I 
have great difficulty.

The use of the methods of science 
to improve human behavior, especially 
one's own behavior, has had a short 
history. Curriculum research has had a 
very short history. Relatively few de 

cisions about instructional materials or 
methods are based upon scientific evi 
dence. A number of die articles in this 
issue of Educational Leadership, how 
ever, suggest that interest in using re 
search as a guide to action is increasing 
among school people.

  STEPHEN M. COREY, CXCCUtive offi-

cer, Horace Mann-Lincoln Institute of 
School Experimentation, Teachers Col 
lege, Columbia University, New York 
City.

The Classroom Teacher 
and Action Research

PAUL CARTER, MARY HARDEN 
and DANIEL NESBITT

Intensive and widespread planning in a metropolitan area has re 

sulted in initiation of action research projects in numerous local 

schools and school systems. This article describes the development 

and the accomplishments of this area-wide movement.

School Studies. 1 The research project 
grew out of the activities of the Ele 
mentary School Improvement Commit 
tee 2 formed in 1949 under the aus 
pices of the Bureau.

It is interesting to trace the evolu 
tion of the research project through 
the official minutes of committee ac 
tivity. For instance, from the record 
of a meeting of the ESIC on June 12, 
1951, it appears that much time and

S is a telescopic account of how 
a cooperative action research proj 

ect came to be, the difficulties encoun 
tered in getting it under way, the ef 
forts required to keep it going, and 
the cautious advancement of some ten 
tative generalizations about what has 
been learned thus far.

The decision to undertake a coopera 
tive research study developed slowly 
out of several years of committee de 
liberation and conference activity in 
volving, at times, up to one hundred 
fifty teachers and administrators.

Framework for cooperative endeavor 
in the Detroit area is an organization 
of school systems known as the Metro 
politan Detroit Bureau of Cooperative

1 The Bureau was formally organized in 
194G with twenty-eight charter members. Cur 
rently it includes forty-seven public school 
systems located in a five county area. Also 
affiliated through membership arc the School 
of Education. University of Michigan, the 
College of Education, Wayne University and 
Michigan State Normal College.

2 Referred to. hereafter in this report, as 
the ESIC.
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thought were given to the problem as 
to whether or not the committee 
.should sponsor u program of coopera 
tive research which <oulcl be carried 
on principally by participating schools. 
There was general agreement as to the 
desirability of sponsoring a study but 
many problems remained to be solved, 
including the selection of a general 
problem area and the securing ol 
funds to conduct a study.

The committee reached agreement 
as to the general criteria for a coopera 
tive endeavor:

1. The problem should involve 
many school systems, teachers and pu 
pils.

'2. I t must answer needs common to 
many school systems, teachers and 
pupils.

.''>. The problem must be of sufficient 
social and intellectual significance that 
it can be justified regardless of the 
sacrifices involved.

4. It must be a common problem 
that schools can attack collectively and 
one which they could not profitably 
attack singly.

5. It must provide for a direct im 
provement in educational experience 
lor children.

(j. While it must of necessity be lim 
ited in scope, it must have implications 
for the widespread improvement of 
educational practice.

Finally, the committee authori/.ed 
contact with a foundation to ascertain 
its interest in assisting with a project 
meeting these criteria.

Realising that a great deal of inten 
sive planning and organi/ing would 
be required to formulate a study de 
sign, secure foundation support and
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clarify ways in which school groups 
could affiliate with the project, the 
ESIC delegated a subcommittee'' to 
proceed with these activities.

Eventually, the Cooperative Action 
Research Project Committee and 
the Midwest Administration Center 1 
agreed that there were elements ol 
common interest in the study and that 
collaboration would be mutually bene 
ficial. A general topic for study was 
finally developed: "How Can an Eh 
mentaiy School Be Organi/ed to Pro 
mote More Continuous and Bcttci 
Sequential Learning Experiences foi 
Children?"

The Mitlwest Administration Centci 
and the CARP Committee agreed on 
the importance of local and are.i 
groups engaging in cooperative action 
research. This was a forward step in 
research since few school systems volun 
tarily band together to work towaid 
the identification and solution of sig 
nificant instructional problems. The 
CARP Committee was definitely com 
milled and enlhusiaslically interested 
in stimulating action research in loc;il 
situalions. The committee believed 
lhat participation in research activities 
in a local area would, through tin 
process of working together, develop 
leadership qualities and reveal fruitful 
approaches for curriculum develop 
nibnt or modification.

Gcttinji Under Way

The idea of a research project had 
been a much debated topic at several 
of the previous ESIC-sponsored con

"Which been me (he Cooperative Action Ri 
scardi Project (CARP) Committee

'Of the Cooperative Project in Education.i! 
Administration. I'nivcrsily of Chicago.
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fcrenccs. The committee noted among 
the conferees a growing impatience 
with the repetitious discussion required 
to brief new conference members and 
the resulting lack of progress in get 
ting started. This impatience was in 
terpreted as the end of the exploratoiy 
period and a sign of readiness to pro- 
reed with specific planning. Accord 
ingly, a "how to get started" meeting 
was held in January H)5.S at Haven 
Mill Lodge."' Those who had promis 
ing projects or a sincere interest in 
cooperative endeavor were invited. 
Representatives of eight school systems 
responded to the invitation.

The minutes of the Haven Hill 
workshop meeting reveal many impor 
tant interests and problems raised by 
individuals and school groups embark 
ing for the fust time on cooperative 
action research. Some of the questions 
were:

1. What is action research?
2. Can we work on anything we 

want regardless of whether it fits the 
big projec t or not?

.'{. How docs a school group choose 
a problem that is clearly related to the 
the 1 theme?

I. What can f do as a teacher to 
impiovc my teaching situation?

5. How can participation in this 
project improve a teacher's work in the 
classroom?

(i. Will teachers have an opportunity 
to express themselves regarding partici 
pation in the project?

7. What control will the Midwest 
Center exercise by virtue of its con 
tribution to the project?

Carter is assistant superintendent in 
charge of instruction, Public Schools, Birm 
ingham, Michigan; Mary Harden is director 
of curriculum, Public Schools, Wayne, 
Michigan; and Daniel Nesbitt is director, 
Metropolitan Detroit Bureau of Coopera 
tive School Studies, Detroit, Michigan.

llavcn Hill I.odjjc is a (cmlciciuc silc 
liberated by ihc ( onsci\alion Ocpai lincnl. 
St.'itr of Michigan.

8. 1 low does a principal get a re 
source person to come to his school 
to help?

<). When do we start gathering data 
and what do we do with it?

10. How can in-service teacher-pi in- 
c ipal education programs related to 
action research be introduced and sus 
tained?

The problems of choosing a project, 
sustaining interest in it and defining 
the source of control appear in these 
questions.

Some members of the workshop ex 
pressed uncertainty about'participation 
in a cooperative action research proj 
ect, but they apparently wished to con 
tinue a relationship with the group. 
Frequently, this segment raised ques 
tions which showed doubt as to the 
feasibility of the project. One of these 
questions related to the si/e of the 
problem selected for study. This and 
similar questions took their rightful 
place at workshop meetings and pos 
sible solutions were suggested:

1. A complex problem might be 
broken into manageable parts with one 
or more persons taking responsibility 
for single aspects.

'2. Several persons in one school 
unit might work on a problem or per 
sons in the same school system but not 
in the same building might work on a 
common problem.

3. Several school systems within an
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area might work cooperatively on a 
common problem.

The problems encountered were not 
considered as being strange or peculiar 
to this particular type of project. Dif 
ferences in goals, conflicting opinions 
as to the plan of operation and the 
interpretation of the leadership roles 
of individuals and groups are inherent 
in group process.

Another important aspect of the 
project revealed further at this time 
was its two-sided nature. In connec 
tion with getting help, schools engaged 
in the project have the responsibility 
of supplying process data in addition 
to data pertinent to the specific ques 
tions related to the local aspect of the 
problem.

The workshop at Haven Hill was 
exceedingly valuable in clarifying cer 
tain issues which had been paramount 
in previous deliberations. Feeling for 
the project was extended and many of 
the participants gained a clearer per 
ception of the nature of action re 
search and the proposed study. This 
meeting revealed a climate of commit 
ment which, heretofore, had been 
missing. Voluntary screening for par 
ticipation in the project resulted. 
Groups were challenged to produce or 
not to produce in the area of action 
research. The "nibbling" process gave 
way to a firmer approach.

l\feetings of the type just described 
arc essential in promoting group un 
derstanding and appreciation of the 
values gained when schools and teach 
ers work together on problems of 
mutual interest and benefit. Naturally, 
the committee has provided many op 
portunities for working together co-
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operatively as participants considered 
their role in the project, as they re 
ported progress and as they studied 
possible next steps.

Defining Problems

The Haven Hill Workshop paved 
the way for definite commitment of 
participation in the project. Schools 
then became interested in specific prob 
lem selection and data collection. In 
some school groups, problems have 
been clearly perceived, but in many 
instances methods for attacking these 
have been less evident.

Some active efforts center around 
these problems:

1. Will continuity and sequence of 
learning be increased for children bv 
using some form of the primary plan?

2. How can the gap between kinder 
gartcn and the first grade be bridged?

3. How may schools help children 
to develop self-direction?

4. Can an elementary school im 
prove learning experiences of children 
through flexible classroom organiza 
tion by giving children opportunities 
to work in large groups, small groups 
and as individuals?

5. What ways can be developed for 
gathering data which indicate the op 
portunities within a classroom for an 
individual to assume the role of leader, 
follower or equal (two people assum 
ing cooperative efforts basic to the go.il 
of cooperation)?

6. How can a school help children 
to grow toward social maturity?

Other areas under study are citizen 
ship, reading, science and child growtli 
and development.

Local problems under study differ in 
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character and are at various stages of 
development. They range:

in the degree of organization from 
formal to informal;

In the point of origin developing 
from their inception with teacher par 
ticipation, others developing at the ad 
ministrative or supervisory level with 
the hope of involving teachers at a 
later time;

In both type and scope of the prob 
lems selected;

In the degree of nearness to chil 
dren; and

In numbers of persons involved and 
the positions represented.

Some of these endeavors have been 
helpful in furthering the research proj 
ect; others have proved less effective.

Recognizing Difficulties

The CARP Committee has been ac 
tive in its endeavor to help advance 
this research project through written 
reports, suggested bibliographies, meet 
ings and consultant services.

So far this project in its development 
has revealed obstacles that must be 
overcome in conducting action re 
search. Those most evident are:

1. Few teachers feel adequately pre 
pared to do research.

2. Many teachers are fearful of en 
gaging in an enterprise which requires 
an unfamiliar skill.

3. Some teachers feel that an action 
research project means adding work to 
a currently heavy program.

4. Teachers who feel self-sufficient 
may not care to assume a new role.

5. Few schools have a workable pro 
gram for releasing teachers to work on 
projects within a school day.

Positive Values Emerge

Even though obstacles have been 
present, the CARP Committee has con 
tinued to believe that the involvement 
of school personnel in cooperative ac 
tion research projects will reveal many 
positive values. Progress reports which 
are being written are beginning to 
verify these expectations.

One report given by a teacher before 
a group of school superintendents and 
board of education members empha 
sized the complicated process inherent 
in denning and delimiting a problem. 
However, the most striking part of the 
process reported by this teacher was 
the involvement of a total school staff. 
In concluding her report she said: "I 
think one important development has 
been more flexibility in the classroom 
and more interest. I think teachers are 
becoming more aware of opportunities 
in fostering social growth along widi 
academic work. I think at the begin 
ning many of us felt this was an added 
part of the day. Now we realize that 
in certain situations the children may 
be learning academic skills but they 
are also growing socially. Many of the 
problems I have watched in my class 
room where children were learning to 
work together have been duplicated 
in teacher activities."

Other teachers0 have also expressed 
some of the positive values of the proj 
ect. Some of diese are:

"Working together on a common 
problem tends to break down petty 
rivalries and to create a more profes 
sional attitude on the part of teachers."

"Some of the teachers who are pro-

 The word teacher as used here refers to 
all members of the professional school staff.
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moling self-directed activities in the 
classroom for the first time, have them 
selves become freer and more creative 
in their teaching."

"The acceptance and cooperation of 
a former exact science teacher with our 
action research project lias been inter 
esting to teachers here. This teacher, 
now teaching fourth grade has given 
wholehearted cooperation in spite of 
questions in his own mind regarding 
the validity of the results of our at 
tempt at action research."

"We have found that every project 
has to be 'sold.' Teachers naturally 
are reluctant to change and cannot be 
hurried into new methods and pro 
cedures. They must see and feel the 
value of the study. This takes time 
and patience on the part of the entire 
group."

"We feel that the best outcome so far 
is the recapturing of a professional 
attitude by our members. They have

had an opportunity to get out of the 
'daily rut' and to work at a profes 
sional level. In some instances college 
theories have actually been put into 
action for the first time."

"Greater sensitivity on the part of 
some teachers to children's reactions 
to the leadership role."

In stimulating interest in action re 
search, the CARP Committee has em 
phasized and re-emphasi/ed that in 
this type of research a close relation 
ship should exist between practitioners 
and people skilled and conversant with 
scientific research. The committee h;is 
both types of membership.

As schools continue to work in the 
area of cooperative action research, tin 
resulting data may convince teacheis 
that this type of research can lessen or 
enhance their work through modifying 
or changing present practices. Then, 
the ultimate goal, a better education 
for children, will take form in action.

TODAY'S CURRICULUM
as seen in 

REPRESENTATIVE SCHOOL PUBLICATIONS

A catalog of the annual Curriculum Exhibit of locally produced instructional 
materials displayed by ASCI) at its national conference in Los Angeles, Call 
fornia, March 7-12, 1954.

Completely revised, this catalog lists a wide variety of representative publications 
contributed by school districts in many parts of the United States.

If you failed to secure a copy of this catalog at the ASCD conference, you ma\ 
now do so by sending your order to the following address.

Pages: 46 Price: 50 cents

ASSOCIATION FOR SUPERVISION AND CURRICULUM DEVELOPMENT, NEA
1201 Sixteenth Street, N.W., Washington 6, D. C.
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