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Often a review of a case study is helpful in determining factors which 

influence change. This summary of _efforts to improve reporting prac 

tices points up several key p roblems*. The development of such a 

case study and a careful examination of its implications may he an 

important aspect of research in action.

AKE haste slowly" is a good rule 
to remember when anticipating 

any change, and particularly when that 
change has to do with reporting to 
parents. Changes in reporting prac 
tices must come gradually. If the 
changes are to be accepted, they need 
be built on the understanding of all 
who are to use and receive the reports. 
These things have been learned by ad 
ministrators, teachers and parents in 
Vanderburgh County, Indiana, who, 
working together, have sought to bring 
about a change in reporting.

In 1949 several teachers were dis 
cussing the need for a change in the 
type of reporting used. These teachers 
thought that the "ABCDF" method of 
reporting in use was somewhat incon 
sistent with a modern philosophy of 
education. Their main objection to 
this method was that it implied the 
comparison of individuals with other 
members of the class. These teachers 
felt that the progress of each individual 
child should be expressed in terms of 
the child's own ability.

One evening, in a Classroom Teach 
ers' Association meeting, the need for
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a change in reporting practices and for 
a change in the class register was men 
tioned. Shortly thereafter, the super 
intendent appointed a committee of 
twelve principals and teachers to study 
the method of reporting, and to make 
recommendations for improvement. 
The committee was set up in such a 
way as to provide a primary group, an 
intermediate-grade group and an up 
per-grade group.

Many members of this first group 
had always used the letter method in 
grading children. Most of the teachers 
on the committee had, themselves, al 
ways been graded by the "ABCDF" 
method. The "ABCDF" system held 
much prestige through years of use, 
not only by each member of the com 
mittee, but by most members of the 
teaching profession. While they wanted 
to report on children individually, 
many committee members found the 
"ABCDF" method of comparing indi 
viduals recurring in their thinking. On 
many occasions the group had to stop, 
restate and re-think the purposes of 
reporting.

The committee examined and 
studied many types of report cards in 
use throughout the nation. It con 
cluded that, whatever the report used,
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it must convey accurately the philoso 
phy and purposes of the school. Com 
mittee members were convinced that 
the report to parents should be an in 
strument of child guidance, rather 
than a means of pressure or of disci 
pline. They agreed that parents need 
to have a picture of the pupils' achieve-" 
inent, yet they also need to know why 
a child is not making the expected 
progress and what can be done by the 
parent to help the teacher provide the 
experiences the child needs.

With these ideas in mind the com 
mittee submitted a suggested report 
card. The terms used on this first re 
vised report were as follows:

Outstanding Indicates strong work 
consistent with ability

Good Indicates strong work, but 
below ability

Satisfactory   Indicates satisfactory 
progress

Unsatisfactory Indicates work not 
of an acceptable quality.

The card set up definite goals and 
purposes toward which the schools 
were working in each of the subject 
matter fields, as well as in the personal 
and social development of the child. 
On the back of the card, space was 
provided for comments by teacher and 
parents. The card was to be sent home 
three times during the year.

The real test of the value of this 
first new card came when it was put 
into use in the school year of 1950-51. 
When placed in use, the card was 
misinterpreted. To some of the teach 
ers, and to many of the parents, the 
term "Outstanding" came simply to 
mean "A"; the term "Good" was "B"; 
"Satisfactory" was interpreted as "C";

and "Unsatisfactory" was the same as 
"F." Perhaps the most that can be 
said for the first revised report is that 
it eliminated one letter grade, "D"; 
for, figuratively speaking, all the other 
grades, "A," "B," "C," "F," were there 
 at least in the minds of many of those 
who used the card. It can be said here 
that the first revised report did serve 
as an important step in the transition 
from the formal report. It served rather 
well until something more adequate, 
and more easily interpreted, could be 
found.

Further Study Needed

At the close of the school year 1950- 
51, it was apparent that further study 
of our system of reporting was needed. 
A new committee, made up of prin 
cipals and teachers, worked toward a 
card which reported on the progress 
of the individual as related to his abil 
ity and would be interpreted as such.

That the second committee met 
with considerable success is evident in 
the cards produced one for the pri 
mary grades, and another for grades 
four through eight.

The primary card included a list of 
both positive and negative statements 
under "Growth in Personal and Social 
Habits." A check mark after the ap 
propriate item indicated where the 
child was doing well and where he 
needed to improve. The "Growth in 
Scholarship" was reported in brief let 
ter form under "Teacher's Comments."

The 1951-52 card for grades four 
through eight provided a list of de 
sirable personal and social habits op 
posite which a check mark was placed 
indicating that the child was doing 
satisfactorily for his age. A check list
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was used also for "Growth in Scholar 
ship." A "C" might indicate a com 
ment signifying a need for improve 
ment, or it might call attention to an 
outstanding piece of work. Space was 
provided also for "Parent's Com 
ments." The report was sent home at 
least four times during the year.

While the second revised card 
seemed ideal in that it provided for 
a report on the individual progress of 
each pupil, and it emphasized the well- 
rounded development of the child, its 
use brought problems, too. The third 
committee tried to work out some of 
these problems.

The third committee set to work in 
(he spring of 1952. It invited parents 
to participate in planning a new card, 
or in revising the one in use. The 
parents made many fine contributions 
to the thinking. Parents said that they 
did not understand what was meant 
by evaluating a child on the basis of 
his own ability. Teachers felt they 
needed help in writing a good indi 
vidualized report. Primary teachers 
pointed out that they had much diffi 
culty in writing a report on a first 
i;iade child during the first few months 
of school. Other teachers suggested 
that a report on the attendance be 
made only once during the year. They 
pointed out that it is very difficult to 
stagger reports when you are required 
to make these at a specified time during 
each report period.

Parents and teachers on this third 
committee decided to keep the report 
very much as it was. The "C" which 
had been used to denote "Comment" 
was changed to an "N" for "Note," 
because "C's" were interpreted by some 
as the Grade "C." A "Readiness Re 

port" was added to aid teachers of the 
first grade in making their early re 
ports. A "Teachers' Handbook on Re 
porting to Parents" was devised to aid 
teachers in making better reports. 
Parents and teachers on the commit 
tee agreed to go to PTA's, and to PTA 
Study Groups in order to interpret the 
card to the people.

Results of a Survey

Near the close of the 1953 school 
year, it was decided that a county sur 
vey should be made in order to find 
out whedier die report was meeting the 
needs of those using it. A simple ques 
tionnaire was sent home with each of 
the approximately 4,100 children in 
the county. The questionnaire asked 
parents whether they liked or disliked 
the present method of reporting, and 
asked for suggestions for improving the 
reports.

Of the 2,979 replies received, 1,619 
or 54 per cent favored the present 
method of reporting. A total of 1,360 
or 46 per cent opposed the present 
mediod of reporting.

When die returns were classified ac 
cording to grade levels, the percentage 
favoring the new method was as fol 
lows:

Grade 1 73% Grade 5-48%
Grade 2 60% Grade 6 -46%
Grade 3 66% Grade 7-36%
Grade 4 55% Grade 8 .33%

(The above percentages do not include
grade combinations as grades 1 and 2,
or 3 and 4, etc.)

Since the greater percentage of the 
parents of primary children expressed 
satisfaction with the new type of re 
porting, little change was made in the 
1953-54 card for the primary grades.
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1 he committee for the 1953-54 card, 
again made up of parents, principals 
and teachers, studied the suggestions 
given on the questionnaire returns. 
Several of the suggestions seemed to 
say, as one parent put it, "I'd like to 
know, in a nutshell, what my child is 
doing in school." An effort was made 
by the committee to meet this need, 
and still retain the basic philosophy of 
evaluating the child on the basis of his 
ability.

What Has Been Learned?

At the time of this writing, it is 
difficult to predict the success of the 
1953-54 card. However, it is reported 
that parents are saying they understand 
this card better than previous ones.

What has been accomplished through 
this report card project?

1. One thing has been learned, and 
learned well. The perfect report card 
is yet to be found. At present, class 
enrollments are much too large to do a 
really effective job of reporting on 
every child in a class.

2. Parents, teachers and principals 
have worked coo]>eratively on a com 

mon problem. Improved understand 
ing of mutual problems has come 
about through open, friendly discus 
sions.

3. Teachers are growing in their use 
of the individualized report. They are 
becoming increasingly aware of each 
child and his individual needs.

4. Teachers' comments on reports 
indicate that they are going beyond 
mere judgment-passing in the evalua 
tion of the progress of their pupils and 
are going toward an analysis of chil 
dren's difficulties with suggestions for 
improvement.

5. A closer bond is gradually devel 
oping between parents and teachers 
through an exchange of comments on 
reports, and through conferences held 
to supplement the reports. As one- 
parent said on the questionnaire reply, 
"I like the personal contact between 
parent and teacher."

Much is yet to be done by way of 
improving reporting practices. Many 
administrators, parents and teachers in 
Vanderburgh County, Indiana, feel, 
however, that they are going in the 
right direction.

ASCD Publications Win New Acclaim!
Two hooks sponsored by ASCD have recently been listed as "Outstanding Educational Books of 
1953." The volumes chosen for this honor are:

FORCES AFFIC.TINC. AMERICAN EotCATioN, 1953 ASCD Yearbook
Prepared by the 1953 ASCD Yearbook Committee, and edited by William 
Van Til. Available from ASCD. 1201 Sixteenth Street. N. W.. Washington 0. 
D. C.

THF. MODERN COMMUNITY SCHOOL
Prepared by ASCD's Committee on the Community School, and edited by 
Edward O. Olsen. Available from Appleton-Century-Crofts, 35 West 32nd 
Street, New York 1, New York.

Titles for this honor listing are selected annually by members of the Education Committee of the 
Enoch Pratt Free Library, Baltimore, Maryland.
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