
Editorial

Now It's "How" and "When"—Not "Whether"

I
v THE United States of America, the
{question no longer is whether or not 

tf. continue segregated public educa 
tion. The answer is unequivocal. Segre 
gation in public schools is against the 
la\i- of the land.

f lear the Supreme Court decision of 
May 17, 1954:

"We come then to the question pre 
sented: Does segregation of children in 
public schools solely on the basis of race, 
even though the physical facilities and other 
'tangible' factors may be equal, deprive the 
children of the minority group of equal edu 
cational opportunities? \Vc believe that it 
docs. . . .

"We conclude that in the field of public 
education the doctrine of 'separate but 
equal' has no place. Separate educational 
facilities are inherently unequal. Therefore. 
\ve hold that the plaintiffs and others simi 
larly situated for whom the actions have 
been brought are, by reason of the segrega 
tion complained of. deprived of the equal 
protection of the laws guaranteed by the 
Fourteenth Amendment. . . ."'

For years prior to the Supreme Court 
decision, conscience alone had battled 
segregation of students in public 
schools. Conscience had the better of 
the moral argument. The advocates of 
segregation never could reconcile dis 
crimination and democracy. For the 
documents of democracy hold no com 
fort for peddlers of prejudice. Nor 
could the advocates of segregation rec 
oncile racism and religion. The broth 
erhood of man, not the doctrine of Jim 
Crow, is the message of Jesus and the 

/
1 See the full text of the Supreme Court de 

cision of Mav I", 1954.

religious leadership of the Western 
world. Nor could science and segrega 
tion be reconciled. The findings of 
science failed to support Master Race 
theories. So the conscience of man 
kind routed segregation on the ideolog 
ical battlefields of democracy, religion 
and science. Yet segregation persisted, 
entrenched in law.

Now in the mid-fifties of the1 twen 
tieth century, the Constitution of the 
United States has joined conscience in 
a powerful alliance. Conscience and 
the supreme law of the land each say 
that the public schools are to be open 
to all on equal terms.

The question of "whether" is settled, 
finished, dead. Yes, there will be law 
suits. But everyone involved recog 
nizes them for what they are delating 
actions. The Supreme Court's decree 
on May 31, 1955, was clear:

"These cases were decided on May 17. 
19 !>4. The opinions of that date . . . de 
claring the fundamental principle that 
racial discrimination in public education is 
unconstitutional, arc incorporated herein by 
reference. All provisions of federal, state, or 
local law requiring or permitting such dis 
crimination must vicld to this principle." ''

The live questions today are "how" 
and "when." For the Supreme Court 
added, "Full implementation of these 
constitutional principles may require 
solutions of varied school problems. 
School authorities have the primary 
responsibility of elucidating, assessing.

~ See the full text of the Supreme Court ck 
cision of Mav ^1. IQiv
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and solving these problems." 3 The su 
perintendent of one large city system 
in the South put it poignantly in a con 
versation with the writer of this edi 
torial who was serving as a consultant 
on human relations, "All of the past 
sins of segregation have come home to 
roost on the already overburdened 
shoulders of school authorities."

The issue of Educational Leadersliip 
which yon are reading is about the 
"how" and the "when." An earlier 
issue of this magazine (November 
1954) considered problems of discrim 
ination in the broadest sense class, 
religion, race, nationality, intelligence, 
etc. The present issue focuses the 
camera on the specific type of dis 
crimination most often discussed by 
world opinion racial segregation in 
American public schools. I low and 
when is that American minority group, 
the "tenth man" who happens to be 
a Negro, to be desegregated and inte 
grated into the American public school 
system from the nursery school through 
the graduate school?

Recommended supplementary read 
ing includes. Schools in Transition, a 
study of the experiences in desegrega 
tion of twenty-four communities. The 
authors' conclusions point up the ecu 
tral role of educational leadership.

"Where the white community is not 
strongly opposed or where attitudes arc un 
structured, confused, and in flux, decisive im 
portance attaches to the policies and actions 
of school hoards and school officials. In 
such instances these gatekeepers can tip the 
b.ilauce one way or the other in the degree
of ease with which the transition is made. 

i

" Ibid.
.'Robin M. \\illiams. Jr. and Margaret \V. 

K\an, Schools in Transition. Chapel Mill: The 
1'iiiversity of North Carolina Press, 19S4. p. 237.

"In general a clear-cut policy, adminis 
tered with understanding hut also with res 
olution, seems to have been most effective 
in accomplishing desegregation with a mini 
mum of difficulty. . . ."

"A clear definition of law and policy by 
legitimate social authorities may reinforce 
willingness to conform to the requirements 
of new situations. . . . Hence the great im 
portance of clarity and decisiveness in early 
policy and practice in the desegregation 
process cannot he ovcrcmpllasi/ed." *

Yon individually have a responsi 
bility for "how" and "when" since 
you happen to be an educator and a 
citizen free, any color and twenty-one 
plus. This is your problem. Maybe 
vou didn't want it. It's yours not 
withstanding.

"But I'm only a little man. What 
difference could I possibly make?" 
Thus the former Nazis explained them 
selves. But the explanation doesn't go 
in the U.S.A. In our country, each 
person is important. That's why we 
call it a democracy. The readers of 
this magazine aren't "little men." TJicy 
arc educational leaders, if the name 
on the cover is accurate.

On the issue of desegregation and 
integration, there can be no abdication 
of leadership responsibilities, no edu 
cational evasion.

Maybe you live in one of the Souths. 
Yes, that's correct not a typographical 
error one of the Souths. In regard to 
school segregation, the Solid South of 
history has been replaced by at 'least 
three Souths. There is the South that 
is moving officially toward compliance 
with the historic Supreme Court ver 
dicts: Delaware, Kentucky, Man-land, 
Missouri, Oklahoma, West Virginia.

'Ibid. p . 242
" I bid. p . 24".
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There is the South that seems to be fol 
lowing a policy of "wait and see": 
Arkansas, Florida, Tennessee, Texas. 
There is the South that is actively and 
officially resisting the decisions: Ala 
bama, Georgia, Louisiana, Mississippi, 
North Carolina, South Carolina, Vir 
ginia. 7 To make matters even more 
complicated, there is wide variation in 
local conditions from community to 
community in each of these Souths.

The Supreme Court specified in 
1955 that desegregation shall proceed 
through a "prompt and reasonable 
start," with "deliberate speed" and 
"practical flexibility," and in "good 
faith." Obviously, your contribution 
in the heart of the plantation lands 
will -be different from your contribu 
tion in a Southern community with 
a different tradition. Rccogni/.ing local 
factors, the Supreme Court allowed 
for what educators call "individual 
differences."

Yet common denominators for ap 
proaching problems do exist in each 
South and in each community. Thcv 
include: your steady efforts to work 
on problems of common concern with 
people of all races in your community. 
Your contribution to public opinion 
through what you say and how you 
act. Your ceaseless work for better 
human relations through your daily ex 
periences with young people or with 
fellow educators. Your planning for

7 This is the writer's interpretation based on 
reporting ii> Southern School Ncu's, September 
1955, a monthly publication of the Southern 
Education Reporting Service. P. O. Box 6156, 
Acklen Station. Nashville 5, Tennessee, 52 *a year. 
Southern School News, which correctly describes 

  itself as factual and objective, should be read bv 
every educator concerned about segregation and 
desegregation.

the transition. In short, your educa 
tional leadership. Regardless of which 
South you happen to live in, there is 
something you can do on the "how" 
and "when" of desegregation and inte 
gration.

Maybe you live above Mason and 
Dixon's shattered line. Some who live 
North, East and West-think that their 
proper place on this issue is in the 
bleachers, cheering on the men of good 
will and booing the bigots. The South 
ern men of good will are not unap- 
prcciative of the cheering. But, on 
occasion, they have been heard to say 
that some Northern, Eastern and 
Western bleacheritcs might well spend 
some playing time out on their local 
fields, '['he man of good will have 
an understandable and justifiable 
point, even though the same point has 
been used by segregationists on the 
opposing team.

Before writing off desegregation and 
integration as a regional issue, the 
Northerner, Easterner, and Westerner 
might well ask, "What am I doing 
about residential segregation in my 
own community? Not George, of 'let 
George do it' fame. I, personally. 
Docs my local hospital act as though 
germs had color? How many Negroes 
with proper qualifications teach white 
and colored students in the school I 
know best? Do Negro supervisors and 
administrators have responsibilities 
with teachers of any race?

Our personal responsibility for ac 
tion on the "how" and "when" of de 
segregation and integration applies to 
us as members of the Association for 
Supervision and Curriculum Develop 
ment and of affiliated state organizn-
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tions. What we of ASCD believe is 
specified on the next page. Don't let 
the whereases and the he it resolved* 
stop you from reading again the forth 
right resolutions of the 1955 ASCD 
convention. The position you and the- 
other members of the ASCD took offi 
cially as an organization is explicit and 
unequivocal. '

We can translate our words 
action. Or they can be inert words - >i\ 
paper. It's up to you.

And when we do translate our ro > 
hitions fullv and naturally into c~ir 
behavior as.ASCD members, there may 
be more than one qualified Negro edu 
cator elected from Northern, Eastern, 
and Western states to our board of di 

rectors which is composed in all of 
eighty-five members. (Two Negro 
members elected to the board now rep 
resent one Southern state.) Segregated 
meetings of some state affiliates of 
ASCD won't be talcing place in cities 
'where other organizations manage to 
meet unscgrcgated and integrated. 
'* As to segregation and integration, 
ivi. !, of us has unfinished business. 
'' ."'1,ere is no exception.

"Whether" is dead. The only moral 
and lawful questions left arc: "How? 
When?"

 WILLIAM VAN TIL, chairman, Di 
vision of Curriculum and Teaching, 
George Peabody College for Teachers, 
Nashville, Tennessee.

Resolutions Related to Recent Supreme Court Decision on Segregation in the- 
Public Schools, Adopted at the Annual Business Meeeling, 10th Annual Con 
ference, Chicago, Illinois, March 6-10, 1955, Association for Supervision and 
Curriculum Development, NEA.

  Whereas, the recent Supreme Court de 
cision concerning segregation in the public 
schools has far-reaching implications for the 
conduct of education in all its phases; and

Whereas, the Association for Supervision 
and Curriculum Development, as one of the 
major professional organizations in the na 
tion, shares responsibility for leadership in 
American education; and

Whereas, the Association for Supervision 
and Curriculum Development has already 
demonstrated the importance of moving 
toward unrestricted membership in affiliated 
state and regional groups through the work 
of the Membership Policies Commission 
(now Membership Policies Committee); 
therefore,

fie it resolved, that the Association for 
Supervision and Curriculum Development 
strongly reaffirm its constitutional principle 
of unrestricted membership in the national

organi/ation and in its affiliated state and 
regional groups; and

Re it further resolved, that the Board of 
Directors and Executive Committee exercise 
vigorous leadership in eliminating member 
ship restrictions in affiliated state and. re 
gional groups where such restrictions exist; 
and

Be it further resolved, that the Board of 
Directors and Executive Committee report 
progress toward the elimination of member 
ship restrictions at the 1956 Annual Business 
Meeting of the Association.

  Whereas, the United States of America 
and its territories have had thrust upon them 
new and urgent obligations to assume leader 
ship of the free and democratic world; and

Whereas, this leadership cannot be fully 
effective until our culture reflects with in 
tegrity the principles which we arc defend 
ing; therefore.
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Re it resolved, that education in every 
aspect and at even- level dedicate its efforts 
to development of the concept of the 
brotherhood of man and to confirmation of 
the inalienable rights with which we are 
endowed;and

Re it further resolved, that the Associa 
tion for Supervision and Curriculum De 
velopment in maintaining the integrity of 
its educational leadership recognize its ob 
ligation in regard to the elimination of seg 
regation through the structuring of its state, 
regional and national conferences and in 
the content and consideration of its pam 
phlets, periodicals and yearbooks.

  Whereas, i n certain states 
have been raised conccrnin 
moral right of the United 
Court to sit in judgment on the segregation 
policies in these states: therefore,

Re it resolved, that the Association for 
Supervision and Curriculum Development 
specifically agrees with the decision made on 
May 17, 1954, concerning the illegality of 
the principle of segregated schools; and

Re it further resolved, that the Association 
for Supervision and Curriculum Develop 
ment through its members urge state lead 
ers and legislatures in their respective areas 
to respect and implement this decision of 
the United States Supreme Court.

  Whereas, the processes of racial deseg 
regation may create problems concerning the 
employment opportunities and employment 
status of Negro teachers; therefore,

Be it resolved, that the Association for 
Supervision and Curriculum Development 
consider ways and means of meeting with 
appropriate action such problems as may 
arise in this regard.

ASCD JO MEET IN NEW YORK CITY, MARCH 19-23, 7956
Conference Theme: Creative Thinking, Living and Teaching

Headquarters: Hotel Neiv Yorker 

Activities will include:

> General Sessions Developing each major aspect of the conference theme: 
creative thinking, creative living, creative teaching

> Assemblies Centering on exploration of creative ideas in teacher edu 
cation, testing, citizenship, curriculum development

> (Clinics Focusing on creative practices to improve education

> Study-discussion
Groups f a) Exploring creative ideas in current literature 

r- fh) Reporting and analyzing significant research finding* 
(e) Sharing creative ideas on problems facing todayV

schools
(d) Visiting school and community resources in the New 

York metropolitan area.

For further information and registration write to:

Association for Supervision and Curriculum Development, NEA 
1201 Sixteenth Street, N. W. 
Washington 6, D. C.
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