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Making Teaching

A Satisfying Experience
This article seeks to give teachers confidence in working out 
newer, more creative approaches to classroom instruction.

EVIDENCE has long been available that 
making teaching an imaginative, 

progressive (going-forward), modern 
process has seemed to provoke hesita 
tion, doubts, frustrations and even 
teaching failures on the part of many 
teachers. Frequently teacher comments 
concerning modern educational prac 
tices have simply echoed the criticisms 
made by the worst enemies of the 
public schools. Teachers must be happy 
and secure with the teaching job they 
are doing, or there can be no real teach 
ing satisfaction. Members of the pro 
fession should look at their short 
comings; we arc the ones best qualified 
to do the job of making constructive 
teaching a satisfying experience.

A Constructive Process
There are three things that can be 

done, basically, to get the above proc 
ess started:

First, educators should consciously 
stop joining the malcontents in Amer 
ica who pillory modern education 
with little basis for their criticisms. 
Honest, constructive criticism is greatly 
to be desired. However, why not keep 
this criticism where it will do the 
most good   within a professional 
framework where self-analysis and

sharing with other members of the 
teaching profession can lead to educa 
tional improvement?

Second, let's get the facts! The 
"facts" are those about modern edu 
cational practices. A knowledge of the 
successes in modern teaching will go 
far in convincing one that it can be a 
very satisfying experience or has been 
for many people. These facts are 'read 
ily accessible. A recent book entitled 
Public Education Under Criticism ' 
has them for both sides of the current 
arguments on public education. A 
brief examination of some criticisms 
involved in modern teaching concepts 
seems in order.

What of the idea that time is wasted 
on inconsequential matters  the unit 
approach and its attendant "frills" in 
education. It does seem odd. at the 
outset, that Americans who want to 
be up-to-date and as enlightened . as 
possible (or at least they want that for 
their children) actually regard the ac 
quiring of essential social information 
as inconsequential. In contrast. Koop- 
man found, in a Midwest community. 
that parents ranked educational out-

'C. Winfield Scott, and Clyde M. Hill. 
Public Education Under Criticism. New York: 
Prentice Hall, Inc.. 1954. ,
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comes in the following order: (1) abil 
ity to make a l iving, (2) learning to 
meet life problems, (3) social adjust 
ment, (4) fundamental subjects, (5) 
character education, (6) citizenship 
education, (7) general education and 
cultural, and (8) athletics.2 This evi 
dence seems to refute the thinking of 
those who feel that school patrons 
want only the 3 R's for their children. 
Social education has never been a frill.

Further, there has been no decline 
in the attention given the fundamen 
tals. It is presently true that a smaller 
proportion of time in a school day is 
being allotted to the traditional sub 
jects of reading, writing and arithmetic 
than was the case a number of years 
ago,3 but the length of a school year 
has increased from 132 to 175!/2 days 
since 1870.4 Thus, Gray has indicated 
that actually more minutes are devoted 
per week to reading than was formerly 
the case.5

A brief look at the teaching effi 
ciency criticism, concerning the sup 
posed superior preparation of children 
in the fundamentals during times past 
as compared to modern efforts, can 
allow teachers to state that there has 
been, not regression, but general in 
structional improvement over the past

' Margaret O. Koopman, "What One Midwest 
Community Expects of Its Teachers." Educa 
I anal Research Bulletin. \\V ( February 1046). 
p. 37.

1 Henry J. Otto, "Elementary Education III 
Organization and Administration." In Walter S 
Monroe, (Ed.), Encyclopedia of Educational 
Research. New York: The Macmillan Co.. 1950. 
p. 379.

'Ibid. p . 369.

' William S. Gray, "Reading III. The Teach 
ing of Reading." In Walter S. Monroe, (Ed.). 
Encyclopedia of Educational Research. N ew 
York: The Macmillan Co.. 1950. p. 992.

eighty years when resumes of "thci< 
and now" studies arc reviewed."

The argument that modern teaching 
promotes discipline problems is based 
largely, on very mistaken teacher idea 
about classroom freedom under the pro 
gressive approach. No educator wortl 
his salt today even remotely believes in 
children being allowed unlicensed fret 
dom under the guise of "newer" teach 
ing procedures. Modern teachers exist 
to help youngsters take turns, express 
courtesy, understand fair play, obe\ 
rules, respect others, and conform to 
recognized authority. These behavior 
goals of self-discipline can be achieved 
better under up-to-date teaching con 
cepts than through "cut-and-driecl" 
programs which have little meaning 
for children.

The contention that the old, tried 
and true methods are the only ways to 
promote learning is just as faulty as the 
others mentioned. 7 Reported research 
which has attempted comparisons be; 
twccn matched schools using tradi 
tional, formal methods and schools us 
ing modern, developmental methods.

" Archibald W. Andcrson. "The Charge-. 
Against American Education: What Is the Evi 
dence?" Progressive Education, XXIX (January 
1952), p. 96.

7 See the following sources:
J. Wayne Wrightstone, Appraisal of N'eucr 

Elementary School Practices. New York: Bureau 
of Publications. Teachers College. Columbia 
Univ.. 1938.

f. Wayne Wrightstoric. "Growth in Basic 
Skills." In f. Paul Leonard and Alvin C. Euricli. 
An Evaluation of Modern Education. New York 
Appleton-Century Crofts, Inc., 1942, p. 164~7

William S. Gray and William J. Ivcrson. 
"What Should Be the Profession's Attitude 
Toward Lay Criticism of the Schools? With 
Special Reference to Reading." Tlie Elementnn 
School Journal, L III (September 1952), p. 1 44

Lowry W. Harding, "How Well Arc Schools 
Now Teaching the Basic Skills'" Progressive 
Education, XXIX (October 1951). p. 7-14, ^
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has been uniformly in favor of the 
latter.

The foregoing bits of information 
arc not recent developments. Many 
teachers have undoubtedly been aware 
of these facts. They do, however, sup 
port a teaching viewpoint which has 
modern, developmental overtones. It 
docs seem that efforts on the part of 
professional workers to promote posi 
tive programs can result in educational 
success. This should strengthen the no 
tion that modern education can be 
a satisfying experience. Lastly, there 
should also be some feelings of gratifica 
tion that more enlightened approaches 
in teaching children do pay off.

The third item in relating education 
al practices to greater job satisfaction is 
the most difficult. It requires a modifi 
cation of the individual's present meth 
ods in order to promote better experi 
ences for children and more personal 
pleasure from teaching. The following 
process is suggested:

1. For one week, take tlic teaching area 
in which you have the greatest concern and 
make a written record of your teaching ac 
tions and the general responses of the 
pupils.

2. Begin some actual reference reading 
in the area of your concern to sec what 
vou can learn. Unfortunately, few teachers 
"know" the research on which good teach 
ing methods arc based or care to find out 
about it. One's teaching perspective can be 
broadened tremendously with just a moder 
ate knowledge of recent educational research 
or information a little can help greatly.

3. Analyze the original teaching record 
you made in light of the information gained 
through your investigative procedures. At 
tempt to isolate the particular teaching prac 
tices which need modification, and look 
further, if needed, for ideas to try in place 
(if ones previously used.

4. Formulate a new teaching plan or 
proposal for your teaching concern invoking 
the changes which you think will make for 
better teaching practice.

5. Try out the new plan, evaluate the 
results, and then if necessary repeat the 
entire five step process. One new idea will 
usuallv lead to others. Teachers will be 
surprised at how "creative" they can be 
and how much satisfaction there is in trying 
things out with some successful experiences.

A New Approach
A first grade teacher with whom the 

author is acquainted recently tried the 
above process as she thought over and 
reviewed her work with two reading 
groups in pre-primer materials. She re 
alized that apparently two problems ex 
isted with her children word confu 
sion and seeming boredom with the 
continual vocabulary repetition! The 
children were rather indifferent to their 
books, attention was easily diverted, 
and they frequently lost their place. In 
stead of claiming that this state of af 
fairs was due to the weather, just one 
of those days, or the inadequacy of the 
children, this teacher formulated her 
teaching concern as one of maintaining 
interest in the needed repetition of the 
prc-primcr vocabulary or, to put it more 
broadly, developing interest in the early 
stages of beginning reading.

As this teacher began some reference 
reading, she realized there were some 
answers to her concerns. The first idea 
secured was a suggestion that teacher 
prepared materials have been devised 
to meet specific deficiencies in a class. 
The utilization of this thought took the 
form of teacher-made, dittoed booklets 
based on the children's focal interest in 
the autumn season. Much of the vocab 
ulary used in the prc-primcrs was incor 
porated in this material. 1'he children

February 1 956 309



George E. Dickson is assistant professor 
of education, The Ohio State University, 
Columbus, Ohio.

not only "read" simple one page stories 
in these booklets but had^the oppor 
tunity of illustrating the pages read. 
This idea was not novel, but the new 
material did generate greater pupil in 
terest.

Further research turned up this state 
ment, "Many teachers find it effective 
to have children prepare little books of 
their own which they write and illus 
trate. . . . The children enjoy reading 
their own materials to other children." 8

Searching further in source material 
strengthened the idea that reading 
must be a part of the entire primary 
program and thus gain vitality from it. 9 
Three large charts were made for the 
bulletin board on the unit being de 
veloped which incorporated the vocab 
ulary used in the pre-primer materials.

This teacher also had an interest in 
children's poetry. She had a large, illus 
trated chart collection of children's 
poems which could be introduced for 
enjoyment and appreciation when cer 
tain events occurred in the school life 
of children.

These poetry experiences for first 
grade children furnish reading as well 
as listening opportunities. Stimulation 
was offered, too, which enabled the 
group to write its own poetry. One such 
poem grew out of vivid rainbow de 
scriptions related during sharing time. 
The children's efforts on a rainy day 
resulted in this poem:

"Guy L. Bond and Eva B. Wagner, Teaching, 
the Child to Read. New York: The Macmillan 
Co., 1950, p. 207.

" Davfd- H. Russell, Children l^earn to Read. 
Boston: Ginn and Co., 1949, p. 145.

I see a rainbow 
Up in the sky. 
I see the sun, too, 
As the rain goes by.

The late afternoon of that school da\ 
found proud children carrying home a 
poem which they could read to moth 
er! An expressive, child-drawn picture 
above the lines of poetry was also avail 
able which could be read, too! Twelve 
of the eighteen words in this poem 
were from the children's pre-primcr 
vocabulary. This first grade teacher 
reported that she had had better re 
suits with four lines of poetry, in dc 
veloping interest, word recognition and 
comprehension, than she had achieved 
with two weeks of previous work.

This illustration tends to reveal some 
of the many possibilities available for 
good, satisfying teaching when a teach 
er begins to do some creative self-analy 
sis about her own classroom concerns. 
Every educational worker can have 
these happy, modern teaching experi 
cnces! Americans welcome, laud and 
publicize the up-to-date or experimen 
tal in almost everything except educa 
tion. Sleek motorcar designs expressing 
such concepts as "Motoramic" or "The 
Forward Look" are hailed, because 
they arc new, as the manufacturers 
proudly claim, from the ground up. Is 
it not time for a personal crusade for 
more positive, modernized thinking 
and doing on the educational scene!1 
Let's stop ridiculing, questioning, or 
dismissing the new before it has a fair 
examination! Let's get and know the 
facts about the successes of improved 
ways of teaching! Let's begin the modi 
fication of our own teaching practices!
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