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Intensive Programs—
Are They Here To Stay?
How have emergency programs for teacher preparation worked
out in actual practice? Have some significant and lasting
values emerged through initiation and evaluation of these pro
grams .

THE QUESTION posed by the title
may have been asked by persons with
one of two thoughts in mind: (a) Is this
makeshift emergency measure going to
continue putting incapable teachers in
our schools? (b) Have we learned some
thing about teacher education which
should be preserved in our system? The
thoughts which are offered in response
will, I hope, have a bearing on both inter
pretations. They are not presented as
facts. They are ideas and opinions of the
author coming from experience with the
Connecticut program and particularly as
operated at New Britain. They are ob
servations strongly slanted which I be
lieve could be documented, but which
busy involvement with the operations has
prevented my doing. The profession as a
whole seems to have been prone to re
gard the idea of the intensive program
in the attitude of "this too shall pass
away" and consequently worthy of no
serious effort except on the part of the
few who are on detached service for this
temporary duty. This attitude I hope to
challenge.
For those of us having the responsibil
ity, the intensive program has become
BILL (WILLIAM E.) BEMVETT, if co
ordinator, Intenrive Program for College
Graduate*, Teacher* College of Con
necticut, New> Britain.

294

at least for a time a life's work. For nine
years we have seen teachers going
through the program into the classrooms
of Connecticut, sometimes in larger num
bers per year than from the regular pro
gram. Many children have now gone
through their elementary school experi
ence with one or more years of it at the
hands of an intensive program teacher. A
matter of such importance we could not
treat as merely a nuisance to be tolerated
temporarily, but have taken it as an
alternative program of teacher education
with the same objectives as our estab
lished college curriculum that is to say.
the adequate preparation of teachers to
conduct desired educational programs
for children.
Out of the early years of the program's
operation we developed insights and
skills which convinced us that ours was
not an impossible task, subject only to the
percent of error usual in human affairs.
The acceptance of our products by the
"field" and the progressive integration of
the program into all aspects of the edu
cational set-up have been recognition of
its parallel status as bona fide teacher
education not merely a nod in the direc
tion of upholding certification regula
tions. It must be emphasized that there
has been no acceptance of a dual stand
ard in evaluating intensive program
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teachers, except possibly in the weeks of
initial adjustment. Likewise, there has
bfi'n no compromise with certification
regulations, except in allowing uncerti
fied teachers to begin. These teachers arc,
therefore, equal eventually in the matter
of course preparation to many "regular"
teachers graduating from approved
schools of education which require satis
faction of certification requirements only.
What Are the Values?
The reasons for the extent of satisfac
tion with our program in contradiction to
the misgivings of practically everyone at
its outset can be cited in a description of
the operations.
1. Jt takes an inductive approach and
relies on the development of insight to
facilitate more learning in less time. The
teacher candidate begins his professional
program in a classroom oriented situation
for an 8-week summer session. Unified
around participation in an actual teach
ing-learning situation involving children,
this program provides experience in
planning and evaluating instruction. Ac
tual living of an elementary school set-up,
together with lectures and directed group
activities develops an over-view of the
purposes and procedures of the elemen
tary school. The emphasis during this
period is on understanding the structure
and guidance of good learning experi
ences from analysis of actual situations.
2. It is a job-related in-service program
that derives guidance from demonstrated
needs in individual cases rather than be
ing a provision of all things to all people
because we do not know who needs what.
Following the summer orientation, the
candidate becomes a fully responsible
teac-her under college as well as local
guidance. For at least a year, a college
supervisor devoting full time to this work
visits the new teacher and gives consult
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ant assistance and direction. In close co
operation with local supervisory person
nel, this supervisor carries on individual
and group in-service education related to
the teacher's actual situation.
The intent of the supervision is to
have each teacher perform at his highest
possible level of efficiency. Here, as in
other human affairs, that individuals dif
fer widely is the only generalization that
can truthfully be applied to all teachers
in the intensive program. The quality of
performance runs the scale from out
standing to unsatisfactory, with the ma
jority being "average." A great many
progress in understanding and skills very
rapidly and are ready to attack problems
at quite an advanced level by the end of
the year. The majority have gained a
background which obviates the necessity
of course work at the "introductory"
level in many areas. All have a clearer
idea of the aspects of their performance
on which effort should be concentrated.
To this intent, a second summer pro
gram permitting flexibility yet kept to
areas of common concern is required.
This is a 6-week program. Here, in the
setting of a workshop, individuals plan
instruction to be carried on next year or
they work on the development of specific
techniques. The basic pattern of a unified
instructional program is amplified and
appropriate content and methods of ex
periencing it are developed in instructorled presentations and demonstrations.
Individuals in small common-interest
groups apply the understandings gained
to the working out of projects which are
shared with the whole class. In addition,
specific consideration of the development
of skills in reading and of meaningful
arithmetic instruction is provided in
separate class periods.
It is in the content of this second sum
mer program that the role of induction
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and insight in facilitating coverage of de
sired content fully and faster is clearly
evident. It is offered as proof positive that
professional content is not being watered
down in order to enable intensive pro
gram teachers to become certified. The
explanation is to be found in the educa
tional principles observed and the fact
that our candidates by reason of wider
experience and more maturity have
learned elsewhere many of the things
that have to be taught to undergraduates.
Too, this makes possible course content
organization on different bases and omis
sion of some elements without impairing
the quality of the learning outcomes.
3. It is a program which encourages
the majority of teachers to complete the
Master's degree, and to do so in the spirit
of rounding out preparation for a job
which is by now not only understood in
tellectually but on which the future of
the individual depends. Although appli
cable work in foundations of education or
psychology from undergraduate pro
grams may be credited toward certifica
tion, most candidates must complete a
majority of the professional require
ments, and these may be taken at the
graduate level. With this lead, the ad
vantage in completing the Master's is
evident. Course work remaining for certi
fication after the second summer in the
"methods" areas is selected apropos of
the individual's demonstrated needs in
teaching special subjects of the curricu
lum or in specialized aspects, such as
evaluation. In this way it is assured that
an individual's precertification program
will take him beyond the "introductory"
phases of methods, and that he will not
be working in areas in which he is al
ready proficient to the level aimed for by
the course work, or that he will not elect
to further his proficiency only in areas in
which he has experienced success. This
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guidance is also continued in connecti< n
with work toward the Master's remaiaing beyond certification since the "pl;-n
sheet" prepared in connection with ceri ification is passed along with the super
visor's evaluation and recommendations
to the graduate advisory committee.
The fact that this work does in truth
advance the teacher's preparation be
yond the undergraduate level is further
borne out in comparison with the ex
perience of "regulars." All data with
which I am familiar in the matter of com
paring first year performance in Con
necticut between "regulars" and "intensives" indicates that differences are not
of easy definition. Also, any group of
supervisory personnel discussing "what
to do with the beginning teacher" gives
further evidence that even among those
who have had all the prescribed methods
courses and student teaching there must
be a "shake-down" before they can make
use of much they have been taught. Our
experience has shown that they and the
"intensives" have problems at the same
level after each have had teaching ex
perience.
There are certain ways in which the
Program is an emergency measure at
present. It will continue as such as long
as it is handled as a "conversion" meas
ure. In the face of a critical shortage of
teachers, we have to accept likely "per
sonalities" without holding out for any
or all of the elements of a background
which will enable them to pursue the
Program at the level I have indicated as
desirable. In the case of these individuals,
unless they are of superior intellect, there
can reasonably be a question as to the
adequacy of the program beyond equip
ping them to get children on to the next
grade and doing them no harm in the
process.
I believe that without going into the
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sta'istics or documentation which space
does not permit barring a major shift
in the cultural pattern, a great many
good potential teachers \vill still elect for
one reason or another to take a "regular"
college degree instead of entering teacher
education in the freshman year. Many of
these will change their objectives in the
course of their degree program, but will
prefer to continue for a liberal arts de
gree. The profession stands to gain from
"recouping" them through the intensive
program. However, cooperation between
the advisory personnel in the respective
colleges can enable the individual to con
tinue rather than convert his program.
For some years I have been contacted for
advice to juniors and seniors in liberal
arts programs as to what to take as most
fitting preparation for pursuing the inten
sive program. The University of Con
necticut has gone so far as to prepare a
bulletin for prospective candidates out
lining ways of improving their back
ground by selection of courses.
In summary, I would like to state a
prejudiced view and commend it to the
profession for serious consideration. (I
am not recommending the view merely
asking that it be assessed and not dis
missed as a foredoomed failure.) There
seems to me to be reason to answer our
title poser along these lines:

1. The intensive program warrants
careful attention as a conversion measure
for at least a time yet. By this means will
be provided better teachers for the gap
in our supply-demand equation than by
any alternative open under existing cir
cumstances. Teachers so added to the
ranks of the certified will be teaching
children over the years of their possible
tenure and therefore should be as well
prepared as possible. There is no reason
to deal with the program as merely a
means of amassing credits to meet the
letter of the certification law. Good
teachers can be produced in this fashion
if there is careful adaptation of the cur
riculum and adequate guidance of the
individual as he pursues it.
2. A pattern of teacher education with
increased content background in the un
dergraduate years along with an experi
ence related professional precertification
program extending into the first years of
teaching and under a more job-dictated
program of study seems to be at least one
aspect of the intensive program that
might be welcomed here to stay. The pos
sibilities of more effective use of existing
educational facilities and a higher* level
of precertification preparation toward
better teachers for our times should be
enough to make the idea worth serious
'
scholarly attention.

(Continued /rom page 293)
in many of the New Mexico local studygroups for curriculum development. We
believe this is as it should be for good
schools will become better only when

educators and lay citizens work together.
This type of leadership in New Mexico
is developing programs to meet the
needs of the school-age child and also to
enrich community living.

February 1958

297

Copyright © 1958 by the Association for Supervision and Curriculum
Development. All rights reserved.

