
tributions, and respect for excellence in 
all areas of learning.

In a classroom and school environment 
where all people are important, what 
ever their talents, interests, backgrounds, 
each has the freedom and the help 
to grow at his own pace and make his 
unique contribution.

"Why?" "what?" "how?" "who?" are 
questions asked by even the youngest

kindergarten children. Promising ways of 
working in classrooms throughout their 
school lives help them find answers and 
encourage them to discover more ques 
tions. Pupils want to learn when their 
work is important and makes sense to 
them. Many schools today are helping 
pupils move into each new experience 
with confidence, creativity, skill in prob 
lem solving, and concern for others.

ARTHUR W. COMBS

Ad/usfmenf . . .

Through Guidance and Special Services

EARL KELLEY once remarked 
that whenever you find two ideas so 
stated as to be clearly in opposition to 
each other the probability is that they 
are both wrong! So it is, it seems to me, 
with the argument over education for 
"life adjustment" or education for "in 
tellectual development." Clearly, these 
are not mutually exclusive goals of edu 
cation. Actually, it would be impossible 
for a person to be well adjusted in the 
kind of complicated society we live in 
today unless he were a lso intellectually 
informed. A stupid man in the kind of 
world we live in finds himself contin 
uously in trouble. On the other hand, the 
individual who is intellectually informed 
but unable to get along in our society 
would be of little value either to himself 
or the society in which he lives.

ARTHUR W. COMBS is arofestor of 
education, f/nirpr«i/y of Florida* 
Gainesvillp.

What we must seek, as Dr. Ahrens has 
pointed out in the introduction of this 
symposium, is not an emphasis upon ad 
justment, but upon fulfillment. When we 
speak of adjustment we usually refer to 
a degree of conformity to a given norm. 
But who, after all, wants to be average? 
Education, if it is successful, must foster 
the maximum development of the poten 
tialities of each individual who comes 
within its influence. The problem we face 
is not a question of encouraging adjust 
ment but of fostering fulfillment, actual 
ization or realization of the best one can 
become.

The goal of guidance and the special 
services is, of course, no different from 
the goal of education in general, namely, 
the maximum development of the indi 
vidual. In carrying out these functions 
the role of guidance was once seen as a 
problem of fitting children into their 
"proper" slots. The special services pro 
vided by the schools were likewise seen
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as places where problems could he better 
solved tban in the classroom setting. \Ve 
have had to change these concepts in 
recent years largely because of two great 
shifts in our thinking about the nature of 
people and their capacities.

The Creation of Intelligence

Once it was believed that the capacity 
for intelligent behavior was as severely 
limited as one's physical characteristics. 
Just as one's physical abilities to run or 
jump are limited by his physical struc 
ture, so it was assumed that people were 
born with a certain capacity for intelli 
gent behavior which might be reached 
but could never be exceeded. With such 
a static concept of capacity the idea of 
education for adjustment made sense. 
Guidance was primarily concerned with 
helping the individual to find his level 
and to settle in it.

More recently, psychologists have been 
raising serious questions about this view 
of human capacity. Capacity for behavior 
it now appears is not so strictly limited 
by our physical structure as once we 
thought. The capacity for intelligent 
behavior we now understand can and 
often docs change. Research has shown, 
for example, that children's intelligence 
decreases when they are placed in situa 
tions with little opportunity for enrich 
ment. Intelligence frequently rises, on the 
other hand, when children are freed of 
emotional blocks or when they are re 
moved from rigid, inflexible surroundings 
to more varied and stimulating environ 
ment. The problem of guidance in this 
view is not simply a problem of fitting 
a child to his capacities, but of enlarging, 
developing, expanding capacities. Educa 
tion in this sense is not the victim of in 
telligence but the creator of intelligence 
and the goal we seek is not adjustment 
but self-fulfillment.

Prosaic Nature of Behavior Change

We have often been accustomed to 
thinking that human behavior is pri 
marily affected by the traumatic events 
that happened to us in the years of our 
growing up. When we think about our 
selves we recall the dramatic events in 
our lives which seem to us to have had 
extremely important effects upon our 
behavior. Psychologists too, point out the 
importance of such events in the life of 
a child which seem to have produced 
good behavior or bad. As a consequence 
of these observations we have come to 
believe that these- kinds of special events 
are crucial in human behavior. Nothing 
could be further from the truth. While 
dramatic events are, of course, important, 
of far greater effect in producing be 
havior are those little everyday kinds of 
events which mold and structure per 
sonality bit by bit often without our ever 
being aware of what is going on. In this 
fashion we form convictions, beliefs, feel 
ings, understandings and attitudes as a 
consequence of the everyday business of 
living.

People do not change by being told. 
Even the conversion experiences pro 
duced by a Billy Graham are disappoint 
ingly temporary for most people. Be 
havior seldom changes permanently from 
"telling," but only through the provision 
of a different kind of experience-. The 
delinquent child who has taken 15 years 
to get this way is unlikely to be changed 
bv what someone tells him some Tuesday 
afternoon at three o'clock. This under 
standing of the dynamics of behavior 
change is making it necessary for many 
people to revise their concept of guid 
ance and special services. It means that 
effective guidance is most likely to be 
accomplished through the efforts of the 
classroom teacher rather than the spe 
cialist.
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The most important guidance functions 
we now understand can only be carried 
out by those people who have a con 
tinuing relationship with the child and 
this, of course, means the classroom 
teacher. This is perhaps nowhere better 
illustrated than in the case of the guid 
ance counselor at the high school level. 
Adolescents are deeply sensitive people 
and do not readily talk with strangers 
about things which are deeply personal 
to them. Many a well trained guidance 
counselor thus finds that very few stu 
dents seek him out to make use of his 
services. Even when they do, the prob 
lems they discuss are likely to be com 
paratively superficial. As a consequence 
he often finds himself sitting in lonesome 
splendor in his office while youngsters 
seek out other le.ss well trained people 
for guidance in time of need.

The matter is made much worse, of 
course, if the counselor's job is defined in 
terms of "seeing everyone" whether they 
have- problems or not as for example, 
when he is expected to see "all the mem 
bers of the senior class." Under these cir 
cumstances he never sees anyone long 
enough to develop rapport and so may 
end up shuffling papers, making out 
schedules, or dealing with disciplinary 
problems. In spite of his training he be 
comes a second rate1 administrator in 
stead of a first rate counselor! Meanwhile 
the students he was lured to help seek 

* out their English teacher, coach, or the 
advisor of the high school animal to dis 
cuss the truly important events that af 
fect them. Modern guidance training 
programs recognize this fundamental 
problem and are more and more training 
guidance counselors to work assisting 
teachers rather than directly with the 
children themselves.

The above should not be taken to 
imply that there is no place for special

services or for special personnel in the 
school setting. There will, of course, al 
ways be children with special needs 
which cannot be adequately met in the 
ordinary classroom setting. To help such 
children achieve their maximum poten 
tial it nia}- be necessary on occasion to 
utilize special services, special personnel, 
special classes, and even, sometimes, spe 
cial institutions. Once such special serv 
ices were seen primarily as ways of tak 
ing care of the "casualties of the system." 
Often, special classes were used as field 
hospitals where the wounded cmild be 
parked while the rest of the company 
moved forward to new battles and new- 
adventures. Now we are much more in 
clined to see such special services as sup 
plementary to the work of the classroom 
rather than as substitutes for it.

Work Is Therapeutic

To many people the concepts of ad 
justment and mental health have to do 
with a kind of dilettante business of con 
formity, comfort, fUting into a niche, 
being "happy. Teaching for adjustment 
seems somehow tied up with non-direc 
tion, permissiveness, resignation., and 
messing about with things that do not 
matter. It does very little good, however, 
for the guidance counselor or the educa 
tor to argue that when he uses the terms 
adjustment or mental health he does not 
seek the kind of dilettantism implied 
above. What these words mean to the 
educator or the guidance counselor is 
important. Of equal importance, though, 
is what such words actually mean in the 
perceptions of those persons in the gen 
eral public with whom we hope to com 
municate. If we are not understood, that 
is our fault, not the fault of those we try 
to speak to. Communication is, after all, 
the responsibility of the communicator 
not the communicatee.
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Actually both the educator and the 
man on the street are interested in ex 
actly the same thing: The production of 
adequate effective working personalities. 
There is nothing antithetical about these 
kinds of people and intellectual achieve 
ment. To live effectively in our kind of 
world requires people with knowledge 
and understanding about an ever wider 
field of events. The achievement of ful 
fillment requires effort, understanding, 
and downright hard work. Indeed, it has 
long been recognized in the treatment of 
mental illness that hard work is itself 
therapeutic. Striving for mental health in 
no sense calls for softness, resignation or 
the breakdown of discipline. In fact, truly 
adequate persons are characterized by 
quite the opposite. They   are strong 
people, intelligent and well disciplined.

The proper function of guidance is the 
nurturing of fulfillment, creativity or self 
actualization. This is true whether we 
are talking about teachers, administra 
tors, supervisors, counselors or the Dean 
of Girls. It cannot be done by coddling

children but neither can it be accom 
plished by threatening them. We know 
that people, single or as nations, make 
little or no progress without challenge. 
In the absence of challenge, people veg 
etate or spend their days in idle, point 
less behavior. On the other hand when 
people feel threatened they are so busy 
defending themselves as they are that 
they cannot change. It is only when 
people feel challenged enough to think 
new goals are worth while and unthreat- 
ened enough to be free to move and try, 
that progress can be made.

In the degree to which we succeed in 
challenging people without threatening 
them we are likely to achieve the goals 
of both education and guidance in the 
achievement of fulfillment and the pro 
duction of effective, efficient, dependable, 
successful people. What is more, if we 
succeed in helping people become these 
things, the likelihood is they will be re 
garded by others as both adjusted to life 
and intellectually informed. Perhaps we 
can "have our cake and eat it too"!

FOURTEENTH ANNUAL ASCD CONFERENCE

Cincinnati, Ohio March 1-5, 1959

Theme: Action on Curriculum Issues

If you have not already returned your completed preregistration form, 
now is the time! Additional forms are available on request from the Wash 
ington office. It is to your advantage you save money on preregistration 
and have a better choice of study groups.

For further information write:
Association for Supervision and Curriculum Development, NEA 

1201 Sixteenth Street, N. \V., Washington 6, D. C.
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