
Editorials
The Integrative Factor in Continuity

THE concept of continuity is as 
simple as the origin and development 
of a life, but it is as difficult as the 
people who want to control that life. 
The movement of a growing organism 
is onward and upward toward life ful 
fillment. It picks up something from the 
surrounding environment to convert into 
its own energy system for its own un 
ending change. It depends upon outside 
people to guide it in selecting and utiliz 
ing the outside materials. The problem 
of continuity arises when such persons 
believe they have a mission or a man 
date to control the selection and con 
version or to determine what that life 
shall become. Resistance by the life to 
such external authority underlies much 
individual and social illness. Parents and 
educators have great responsibility in 
producing and removing such disorders.

The word continuity usually has two 
meanings, both supported by experien 
tial evidence. The first is that, in the 
evolutionary process, human life is a 
creative emergent from simpler and 
earlier forms of life. The second is that, 
through its own rhythmic cycle, each 
human life moves toward self maturity 
while maintaining internal and external 
wholeness, or integration, at each suc 
cessive level of development. The life 
movement never ceases, the search for 
the integrative quality never ends.

From primordial life each person re 
ceives great gifts. The most important 
is the process by which he creates him 
self from conception to birth to physical 
maturity, from intrauterine interaction 
to mature selfhood. This single life 
process is basic in all growing and 
learning. It is the way in which each

new life self-selects, intakes and con 
verts the outside environment into ma 
terials for its own development. When 
this process stops, life ceases. When it 
is thwarted or unduly restricted, the 
person develops defense mechanisms to 
preserve the life but arrest its own de 
velopment.

Due to greater flexibility in his con 
stellation of genes and to his more differ 
entiated nervous system, man has more 
capacity for self development than life 
which is lower on the emergent scale. 
He has recorded and transmitted the re 
sults of his behavior or his interactions 
with the surrounding world. A baby is 
born into this culture organized into 
institutions. From this great resource he 
must self-select materials and convert 
them into his meanings by his life 
process in order to develop toward in 
tegrative maturity. In this way the cul 
ture becomes continuous with his em 
bryonic environment in helping him 
achieve selfhood. And the control in and 
of his life process rests with him. It does 
not reside in the external environment 
which can only furnish or deny him the 
necessary self nutrients.

This first meaning of continuity as 
emergent life development can be ade 
quately met when parents and educa 
tors recognize, understand, accept and 
use in all relations with children and 
adults the biological process which each 
inherits. Although life will continue 
when adults ignore or deny this process, 
children in this situation, nevertheless, 
will be unable to discover, release and 
develop their potential capacity and con 
sequently will arrest their development 
on some lower level.
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The second meampg of continuity re 
fers generally to growth through ex 
perience or learning, both of which are 
behaviors arising from ceaseless selec 
tive interaction with the external en 
vironment. Each child is constantly se 
lecting something from experience. What 
is valuable to him he accepts and in 
corporates into his growing self. What 
he believes to be of little value, he re 
jects or eliminates. Through his life 
process extended upward into conscious 
learning, he creates himself. Experiences 
are never neutral, they differ only in 
quality. Some help him become more 
adequate while others even rob him of 
his existing stability. But through the 
years the enduring life process continues 
regardless of the self effect of the ex 
perience, for the primary purpose of all 
life is to preserve life. When preserva 
tion and maturity conflict due to an 
intolerable environment the former al 
ways prevails.

Changes Needed

Since children must use the outside 
environment for their development, the 
educational problem becomes clear and 
simple. It is to help them self-select and 
convert the organized culture into their 
meanings for their continued growth 
toward self maturity. This seems to 
imply three very important educational 
changes:

First, the subject matter of the sub 
jects, which constitute the curriculum, 
must be variable. All children want to 
communicate with others. They want to 
know about the world in which they live. 
They will differentiate the skills neces 
sary to social adjustment and group 
living. They always create meanings out 
of their various experiences. They strug 
gle to understand themselves, their be 
havior and that of others. They have 
the life energy and the purpose. They
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want guidance which recognizes them 
as individuals who cannot receive and 
return in overt behavior the same learn 
ings at the same time with the same 
results. So children must plan coopera 
tively with teachers the activities in 
which they will all engage and must be 
allowed freedom to select and accept 
from these according to their rhythmic 
cycle of development.

Second, subjects must be taught by 
the life process of the children. This is 
found in free form only in embryonic 
life since outside adults are unable to 
tamper with it. In brief the new life 
expands, differentiates and integrates 
internally and externally. It is outgoing, 
intaking, converting and assimilating to 
build new structure and behavior. Nor 
mal learning has the same basip rela 
tionship in the environment. It is used 
more or less by every child depending 
upon how well he understands it. 
Through subjects the teacher .should 
help each child see how he learns and 
help him raise his process to the level 
of deliberative understanding and ac 
ceptance. For this is his surest guaran 
tee of continued development after 
formal education ceases.

Third, all administrative procedures 
should be reevaluated and accepted or 
eliminated according to how well they 
support the foregoing concepts of con 
tinuity. Since school administration 
never originated for this purpose many 
devices used for other ends are open 
to question. Ability grouping, promo 
tional practices, yearly subject require 
ments, emphasis on academic achieve 
ment, reporting to parents, authoritarian 
teaching, scholarship awards, external 
discipline as a means of learning, prefer 
ences for certain subjects such as science 
and mathematics or foreign languages  
these and many others should be studied 
for their internal effects upon growing
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selves and thejr contribution to con 
tinued self understanding both of learn 
ers and teachers.

These words are written under the 
assumption that laymen and educators 
want to improve the educational oppor 
tunities of children. Learners at all levels 
have struggled to do this under adverse 
conditions.. The impetus must come from 
the interested adults. The crucial issue 
is in the direction and a program to sup 
port it. The movement toward mature

people through activities that help them 
develop integrative continuity by their 
life process seems to offer more fruitful 
possibilities for the future than regres 
sion to earlier purposes and practices. 
The hope is not for today but for always. 
The hope becomes a reality not through 
words, but through deeds.

 L. THOMAS HOPKINS, emeritus pro 
fessor of education, Teachers College, 
Columbia University, New York, N. Y .

Cooperative Action for Curriculum Improvement

ASCD members have had several 
reports recently on CAPCI the organi 
zation's program adopted in Seattle last 
March, to focus and intensify our leader 
ship activities for curriculum improve 
ment. Although, some aspects of the pro 
gram are still -in the planning stages, 
enough interest and activity may already 
be discerned to justify some predictions 
of possible outcomes. From our knowl 
edge of the aspirations of those who have 
planned and participated in the program 
to date, the following "hunches" are sug 
gested as to directions in which CAPCI 
may move in the next few years.

State, regional, and local units will 
develop varied projects directly related 
to the central purpose of curriculum im 
provement. The "Curriculum News" col 
umn of Educational Leadership and the 
News Exchange have cited many of the 
conferences and other activities of ASCD 
units this year planned in relation to 
CAPCI. In most cases these activities 
have been related to one of the three 
problem areas proposed for emphasis in 
Seattle: reaching toward a balanced cur 
riculum, providing for individual differ 
ences, and evaluation of learning. Such 
comprehensive and continuing concerns

of ASCD members may be expected to 
stay in the forefront of the programs of 
ASCD units.

At the Cincinnati meeting unit presi 
dents and other representatives will have 
opportunity to share their experiences of 
the past year and their plans for the 
future. We may expect increasing inter 
est in: the organization of local ASCD 
units in metropolitan areas and colleges; 
state unit meetings of three or more days 
in length; action programs in state units 
involving cooperation with other organi 
zations, organization of area conferences 
and institutes within states, stimulation 
and perhaps sponsorship of research, and 
preparation of state ASCD publications, 
and interchange of personnel and pro 
grams between state units.

State, regional, and local ASCD units 
will also study their roles in relation to 
other state groups working for curricu 
lum improvement. I n some states the 
ASCD group may become a sounding 
board, or another channel of communi 
cation, or a liaison agency, as well as 
an action group. The unique, cross-sec 
tional membership of ASCD makes such 
functions possible and highly effective.

ASCD units may also cooperate with
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