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Broader Roles for 

School Psychologists

A special program
assists psychologists in developing

needed knowledge and skills.

TODAY'S schools, beset by the many 
problems attendant upon increased en 
rollments, by stress upon the identifica 
tion and fostering of academic talent, 
and by demands for special provisions 
for a wide range of exceptionality, are 
seeking new and more broadly effective 
modes of operation. In this search school 
executives are increasingly looking to 
ward certain specialists upon their staffs 
to provide data and points of view to 
aid in the optimum solution of these 
varied and urgent problems. One such 
specialist to whom educators are look 
ing is the psychologist trained for work 
in the schools.

Thus, school psychologists are in high 
demand today. The supply, however, is 
and will continue to be hopelessly in 
adequate if the roles we expect school 
psychologists to fill remain those most 
prevalent today—examining individual 
school children and working toward in 
dividual remedial efforts. These are im 
portant and highly skilled functions; 
there are simply not enough school psy 

chologists to go around. Even if every 
psychologist in the country today were 
employed in the schools, there would 
still not be enough for this approach of 
working with the individual, when we 
consider our current forty million school 
children. If there is any solution to this 
problem it must lie in somewhat differ 
ent and more broadly effective methods 
of functioning for the psychologist in the 
schools.

It was this belief that somehow we 
must train psychologists to develop more 
far-reaching ways of contributing to the 
school's efforts in promoting the optimal 
educational, social and personal develop 
ment of children that led to the expanded 
program for the training of school psy 
chologists that George Peabody College 
for Teachers initiated in 1957. The pro 
gram was made possible by the financial 
support of the National Institute of Men 
tal Health. This article is an attempt to 
describe our four-year doctoral program 
in school psychology, particularly as it 
relates to teaching students to use psy 
chological knowledge productively in 
school settings.

We started our training program with 
two major premises. The first was that
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the most useful psychologist for the 
schools would be one who was in every 
sense a generic psychologist. This prem 
ise was based upon the belief that a 
highly trained specialist may have par 
ticular knowledge and skills, as well as 
points of view, to contribute to the com 
plex operating of schools today. The sec 
ond major premise was that the school 
psychologist-to-be must learn how to 
apply his psychological skills and knowl 
edge flexibly and creatively within the 
schools.

Training as Psychologists

To carry out the first major aim in our 
training program, insuring that our stu 
dents become psychologists, the bulk of

the student's course work is that shared 
in common by all students in our psy 
chology department. Thus our students 
take basic courses in experimental, de 
velopmental, personality theory, learn 
ing, measurement, and social psychology. 
Heavy emphasis is placed upon statistics 
and research methodology. Considerable 
stress is placed upon training in clinical 
skills. What we particularly hope will 
emerge from these aspects of the 'stu 
dent's program are four things: (a) "the 
acquisition of a general fund of knowl 
edge about human behavior, (b) t the 
development of skills to acquire new 
knowledge as it develops, (c) skills in 
working with individuals and groups, 
and (d) a problem-solving attitude that 
approaches new situations in terms of

Learning to knout children of all age* is part 
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what knowledge is available about them 
and what empirical data are or could be 
obtained to aid in answering the ques 
tions the situation poses. -—

Training for the Schools

But our goal is not just that our stu 
dents become psychologists but that they 
become psychologists who can function 
effectively and productively in the 
schools' common task of promoting the 
educational, personal and social welfare 
of children. We have seen particularly 
two broad modes of functioning in which 
we would wish the student to apply his 
psychological knowledge and skills. One 
is through extending his functioning by 
working with those having the broadest 
contacts with children, their teachers, 
and with other members of the school 
staff. Helping one teacher means helping 
hundreds of children over the years. 
Coupled with this would be the use and 
also development of community re 
sources for psychological help. The other 
way of functioning we have stressed is 
that of adapting research skills to work 
ing upon those problems occurring in 
the schools for which empirical data 
might provide solutions.

Certainly essential in developing the 
competencies we have suggested is a 
thoroughgoing knowledge of schools, of 
school personnel, and of the community 
of which the schools are a part. Our stu 
dents must know the limits and poten 
tials of school situations; they must un 
derstand the aspirations and anxieties of 
school people. They should understand 
schools in the context of the particular 
community of which they are a part and 
of the broader national setting.

Understanding of schools and school 
purposes and an ability to empathize 
with teachers are characteristics for

which school executives are constantly 
searching. An easy solution sometimes 
offered is that all school psychologists 
have teaching experience. At Peabody 
we have rather deliberately rejected this 
solution. We are glad when our students 
have had teaching experience, and in 
actual practice three-fourths of our stu 
dents thus far have had such experience. 
Our rejection of this solution is based 
upon two considerations.

One is the unreasonable nature of a 
demand that high level specialists in one 
field should find it mandatory to build 
up a considerable competency in yet an 
other field. The manpower problem in 
psychology today makes this a weighty 
argument. An even more cogent argu 
ment, however, is that teaching experi 
ence is no guarantee a person under 
stands schools and school personnel on 
the many, levels, and that there are other 
more economical and perhaps more ef 
fective ways of providing such under 
standings. The kindergarten teacher may 
have little understanding of the needs 
and problems of the high school teacher 
of physics. Neither may have an aware 
ness of the pressures and responsibilities 
of the superintendent.

Our approach has centered around 
three ways of furthering understanding 
of the schools. First is the obvious way 
of requiring a limited number of courses 
in education. Our students, for example, 
take courses in curriculum, administra 
tion, special education, and the like. 
Most of them in their doctoral program 
of courses have a minor in some aspect 
of education.

A second way we try to provide this 
understanding is through a seminar 
taught jointly by a member of the edu 
cation department and a member of the 
psychology staff. This seminar over the 
period of a year addresses itself to the
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question of the role of the school psy 
chologist as seen in the light of a broad 
ened view of the schools and an under 
standing of the concerns and modes of 
functioning of the personnel within them. 

Yet it is our conviction that students 
will learn best how to use their psycho 
logical knowledge creatively and produc 
tively through actual experience working 
in the schools. Thus we have provided a 
field center where students spend the 
equivalent of at least one day a week, 
from their entrance into the training pro 
gram until they go out in their fourth 
year of training to a year's internship in 
a school setting.

Uses of -the Field Center

This field center has been made possi 
ble through n cooperative arrangement 
with the schools of Murfreesboro, Ten 
nessee. In this city of 20,000 a psycho 
logical services center has been estab 
lished which we hope-will in time serve 
three purposes for our training program 
—an empirical test of the role we are 
trying to develop for the school psychol 
ogist, a demonstration center for other 
school systems and training programs, 
and most importantly for the present 
concern, a training center for students.

During their years of training the stu 
dents have opportunities to come into 
contact and to work directly with chil 
dren and teachers at all grade levels. 
Opportunities are given to participate in 
in-service training programs, to work 
with PTA groups, attend relevant school 
and community meetings, to become 
acquainted with the administrative staff, 
to meet with community agencies and 
community leaders. Throughout all these 
experiences an effort is made to give the 
student as responsible a position as he 
is ready for and to enable him to general 

ize his growing knowledge of schools and 
school people as he compares Murfrees 
boro with other school settings.

Practicing,, the Role

In large measure we have attempted 
to organize these experiences with 
schools around opportunities for the stu 
dent actually to practice, on the level 
which is appropriate for him, the role of 
the school psychologist as we have con 
ceptualized it in our program. This has 
been done chiefly by having each stu 
dent, in consultation with the staff, se 
lect some project on which he proposes 
to work individually or with other stu 
dents and/or faculty members over a 
period of time. For beginning students 
we try to see that projects meet the fol 
lowing criteria: they are relevant and 
often of immediate concern to schools; 
they are ones for which empirical data 
exist or could be made available; they 
will bring him in close contact with chil 
dren, school personnel, and the commu 
nity; they tend to give the student ex 
perience in areas which he needs to 
strengthen. Three illustrations follow 
that are representative of the range of 
projects undertaken.

One student, a beginner in the pro 
gram, made a survey of recreation facil 
ities in the town from the standpoint of 
availability and extent of use. Since Mur 
freesboro has an exceptionally fine rec 
reation program, this gave him an oppor 
tunity to learn more about an area in 
which school psychologists may well be 
expected to contribute points of view. 
The Study brought him into contact with 
many persons in the school and commu 
nity. Some of his findings not only point 
to possible improvements in an already 
good program of recreation but also to- 

(Continued on page 252) \
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are available, how to get them and how 
to make best use of them, you may not 
need a handy little guide like the'one 
produced at Grosse Point. But teachers 
new to your school particularly, and pos 
sibly a number of the veterans, might 
well appreciate the policies, the informa 
tion and suggestions contained in this 
attractive booklet.

About 30 Grosse Point teachers par 
ticipated in a special worksjjpp con 
ducted by Wayne State University to 
produce the audio-visual handbook. Un 
doubtedly more and better use would be 
made of resources available for teaching 
and learning if every school developed 
for itself such a useful tool as this.

—ARTHUR HOPPE, associate professor 
of education, Indiana University, Bloom- 
ington.

School Psychologists

(Continued from page 229)

ward areas in which research is both 
needed and practicable.

A more advanced student concerned 
himself with a problem in the broad area 
of improving school learning. His inter 
est was with three methods of learning 
spelling that made .use of mechanical de 
vices. Planning of the three approaches, 
developing a research design to test their 
effectiveness, working with the teachers 
and children, and reporting back the 
findings to the teachers concerned, and 
to the schools, have been rich training 
experiences in functioning as a psychol 
ogist in a school setting.

A third project which involved a num 
ber of students and staff members, has

centered around an attempt to provide 
special experiences for culturally de 
prived children during the summer be 
fore they enter the first grade. This en 
deavor, which grew directly out of the 
concerns of the local schools, has seemed 
to fit particularly well the criteria by 
which we have tried to select projects. 
Probably for our students the most valu 
able outcome has been the extended and 
close contact with young children dem 
onstrating the particular problems and 
needs of youngsters from culturally im 
poverished backgrounds as they enter 
school. Also significant has been the 
planning of a research design to test the 
effectiveness of this experience for the 
children, conceptualizing the variables 
with which we worked, and the day-by- 
day planning for the children.

The three years of experience at the 
college and in Murfreesboro will be fol 
lowed by a year's internship in a school 
setting. This experience, we hope, will 
serve to provide the student with increas 
ing responsibility and scope in practicing 
the role of the school psychologist and 
also with a broader understanding of the 
total school operation and of the con 
cerns and hopes of school people.

The model of school psychologist we 
are attempting to develop at Peabody, 
then, is that of a specialist with flexibil 
ity and creativity in adapting his par 
ticular knowledge and skills to the de 
mands of school situations. Alone, such 
specialists can be' of little use. But to 
gether with the front line .personnel of 
schools—the teachers, with other spe 
cialists on the school staff, and with the 
school's administrative officers, they can 
work towards that comprehensive and 
difficult, but most essential goal of the 
school, that of promoting the optimum 
educational, social and personal growth 
of the children in its charge.
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