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Skeptical Critics—Possible Allies?

A NEIGHBOR of mine down the 
street has ideas about what lie calls edu 
cational reform that dismay and baffle 
me. I should be less baffled if Joe Al- 
bright (as I'll call him) had a closed 
mind or wanted to conserve the tax dol 
lar above all else. Or if he really believed 
that the common man can have a good 
life only if it is wrested out and given 
to him by the uncommon few, and that 
equality of educational opportunity 
means identifying and training those 
who can qualify among the decision- 
makers.

Undoubtedly there are critics whose 
view of the schools is based on such 
convictions. But Joe is not among them. 
We do harm if we think of Joe and 
others like him as reactionaries. They 
are friends of the public schools. Yet we 
have a special problem of understand 
ing them and being understood by them.

Joe is an accountant by profession 
and a social critic by disposition. He 
likes to read history and biography and 
keeps up with contemporary affairs 
through liberal magazines. On questions 
such as racial segregation, industrial 
strikes, and the United Nations, his opin 
ions are critical and display social vision.

He wants people—the whole people— 
to have a life of confidence, not of anx 
iety, and to have a part in deciding their

own destiny. He wants a world with a 
minimum of privileged status. He sets 
no limits to the possibilities for freeing 
the human spirit. In the long run he 
trusts the common man. In these matters 
he has the same deep commitments as 
my educationist colleagues whom I think 
of as progressive and social-minded.

When it comes to school policy, how 
ever, the story is different. He is sym 
pathetic to the pronouncements of the 
Council for Basic Education. He thinks 
the increased arithmetic homework 
which fourth graders now have in our 
town is all to the good. He doubts that 
children learn to read as well and as 
early as they should. He is for any pro 
posal for increased emphasis on foreign 
language at any level. He is skeptical 
of emphasis on the social studies, espe 
cially when projects are involved, and 
wonders if specialist subject teachers of 
science, history and geography might 
not well be used in the elementary 
school. He sees the high school pro 
gram almost entirely in terms of col 
lege-bound and vocational-preparation 
courses. He thinks the case is obvious 
for separate classes by ability grouping, 
high promotion standards, and acceler 
ated programs for bright youngsters. All 
of these things, to him, are ways to get 
trained intelligence.
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Philosophy for 
American Education
by Kenneth H. Hansen, Director, 
School of Education, Western State 
College of Colorado

This new book is concerned with edu 
cational philosophy; it emphasizes a 
distinctly philosophical framework, 
using the applicable concepts and 
terminology of much of traditional 
philosophy.
The author feels that philosophy of 
education tends to be merely descrip 
tive, tends toward discursive discus 
sion of educational ideas, and that 
direction can be given to contempo 
rary education only as we develop a 
functioning philosophy for education, 
a philosophy that makes a difference 
in educational practice. This philos 
ophy must be bolstered by a sense of 
commitment to educational ideals, a 
commitment marked by both intel 
lectual respectability and emotional 
warmth.
The book seeks to avoid forcing 
widely-divergent educational philos 
ophies into too-rigid a pattern, such 
as idealism, realism, and pragmatism, 
so that the student is helped to avoid 
the error of simply labeling ideas by 
over-simplified nomenclature. 
A distinct emphasis is given to help 
ing the student develop a philosophy 
that goes beyond mere intellectual 
understanding of conflicting educa 
tion philosophies to the building of 
an operational philosophy for educa 
tion.
Recognizing the cultural basis of phi 
losophy (both as cause and effect), 
the book seeks to present a philoso 
phy that transcends earlier 20th cen 
tury pragmatism as found in "Pro- 
gressivism" and leads to a restate 
ment of a value-affirming empirical 
idealism.

To be published in April.
App. 336 pp. Text price: $5.50

To receive approval copies, write: 
Box 903

PRENTICE-HALL, INC.
Englewood Cliffs, New Jersey

Values We Share

It seems to me that there are many 
persons who think as Joe does, both in 
their social vision and in their view ot 
the way the school can serve that vision. 
Some are articulate in the public press, 
many others are directly influential in 
their communities. Because of their so 
cial vision they are to be highly valued, 
especially in the present time. But from 
the educational measures they recom 
mend, it is evident that they and liberal 
professional educators are out of com 
munication, likely through distortions 
and bias on both sides.

We educationists are engaged thcv 
days in a good deal of self-examination 
As part of this process it seems worth 
while to try to locate some of the values 
which are shared by liberal educators 
and liberal citizens-at-Iarge and search 
for differences in emphasis and inter 
pretations.

1. Concern for the common man and 
confidence in his potentials. Education 
ists have been guided by this concern 
as much as by any other that might be 
named. We have often said so and we 
should keep saying so, especially in ways 
that remind the Joe Albrights that they 
cherish this value too. We should with 
stand any pressures to compromise it. 
However, we may sometimes appear to 
lack confidence in the potentials of chil 
dren by not challenging them to do 
things they can really accomplish.

We have properly been sensitive to 
the need for acceptance of children and 
for protecting them from situations 
where failure is unavoidable. We may 
have been^ prone to interpret any ap 
pearance of pressure on children as 
punitiveness. For a teacher the line be 
tween encouragement and pressure is a 
fine line, and we will sometimes over-
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step it. Yet perhaps the pace of school- 
work can be stepped up in many situa 
tions without getting into impossible 
drudgery of homework and without 
forcing children into failure. On the con 
trary we may help children to discover 
what they can actually do with real satis 
faction to them. We can use every sensi 
tivity as to what particular children can 
do, with real confidence in their poten 
tial to do more than they would have 
done without the stimulus and resource 
of the teacher.

2. Respect for high-quality perform 
ance. In our concern for avoiding com 
petitive pressures and arbitrary stand 
ards we educators have emphasized 
each child's abilities and past perform 
ance. We seem often to imply that qual 
ity in comparison to what others are 
doing or have done is ofj no value or im 
portance. Yet do we really believe this 
or apply it in evaluating ourselves and 
other adults?

In school we should be able to recog 
nise and honor performance superior to 
the average without subjecting children 
to the climate of a competitive rat-race. 
One help in doing this will be to con 
tinue to insist that there are many varie 
ties of excellence and that intellectual 
performance is not the only kind to be 
honored.

3. Respect for intellectual perform 
ance. On this point we do one of our 
poorest jobs of communicating with the 
Joe Albrights. Much of the difficulty 
comes from our own biases, and Joe's, 
and both our feelings and his are com 
plicated by the ambivalence toward in 
tellect in our culture. For Joe is an intel 
lectual and knows it. His sense of 
achievement and self-esteem is bound 
up with the fact that he has made a 
career and got recognition through
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biainwork in a society which scotls at 
intellect as often as it honors it. His sen 
sitivity on the point may he heightened 
by feelings that he would have achieved 
more if his social milieu had respected 
intellect more. While he opposes social 
tendencies toward a power elite, he is 
sympathetic toward the idea of an intel 
lectual elite (whether lie uses just this 
phrase or not), provided the intellec 
tuals neither try to grab for power nor 
let themselves be used by power inter 
ests.

We educationists are perhaps less 
single-minded in the matter than Joe is, 
We have often resisted the idea that the 
function of the school is primarily intel 
lectual. The reasons have been valid: 
the narrower intellectual emphasis in the 
past, the variety of abilities, the need 
(if all-round development, the concern 
tor acceptance and success of nonintel- 
Icctual children, the practical emphasis 
of American culture, the fear of sepa 
rating the theoretical from the practical, 
and the fear of using the schools to 
develop a social elite of any kind.

Have we perhaps overdone the mat 
ter:' Can we recognize some validity in 
|oe's belief that intellectual pursuits and 
performance can be specifically recog- 
ni/ed and honored (as athletics and 
entertainment are) without fostering a 
power elite or an objectionable social 
elite? Educationists are intellectuals too 
—of a particular kind certainly, but 
nevertheless people who make their 
eureers with their brains. Our reluctance 
to take such a position may have some 
thing to do with the accusation that the 
schools are anti-intellectual. We are sure 
that if the schools are to be more effec 
tive they must have more support and 
teachers must have more status and rec 
ognition. Should we not forthrightly 
recognize the preponderant intellectual

orientation that does exist in schools and 
among schoolmen? We can encourage 
and recognize intellectual performance 
without discarding the gains which have 
been made in providing for all children 
of whatever abilities. Our ability to en 
courage and accept freely the potentials 
of intellectual children is perhaps bound 
closely to our ability to accept ourselves 
in our intellectual capacities.

4. Opposition to tendencies which 
make for conformity and loss of individ 
uality. On this value educationists should 
find no conflict with the Joe Albrights. 
We do need to recognize the pressures 
from the organized complexity of so 
ciety, the sheer mass of children with 
whom we deal, and the tendencies 
toward bureaucracy in every large or 
ganization, including the schools. Com 
munication with foe is mostly a matter 
of emphasizing our concern over these 
pressures and our interest in countering 
them.

Concern for individual development 
has been paramount among American 
educators and we should keep saying so. 
We have emphasized group activity as a 
way the individual can find himself and 
express himself in a social setting. We 
need to continue to emphasize this goal 
at every opportunity, and continually 
examine and evaluate our group tech 
niques in the light of the goal. Con 
tinuous evaluation of group activities is 
the best insurance against the hazard of 
their slipping into a cult or a conformity 
routine.

5. Determination to take account of 
changing realities; mistrust of ortho 
doxies. Joe is hardheaded; he wants to 
face the facts whether he likes them or 
not. He mistrusts the orthodox line be 
cause he suspects that it may be used 
to cover up facts and protect established
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interests; he mistrusts starry-eyed opti 
mism and the evangelistic attitude be 
cause they may substitute hope for 
reality. He tries hard to distinguish the 
factual from the fatuous. In all of this,

§icationists should have no quarrel 
h him. The problems of education 
1 require plenty of hardheadedness 

from all of us as well as devotion to 
ideals.

The distorted stereotypes of Progres 
sive Education give him cause to wonder 
whether educationists are realistic or 
whether they are defenders of a new 
orthodoxy. There has probably been 
enough evangelism and hopeful opti 
mism associated with educational prog 
ress to provide some basis for his 
suspicion, especially in the 1920's and 
1930's. Yet the antidote to distortion 4is 
clear information. If the educationists 
of the 1960's are a more hardheaded lot 
they can exhibit the fact by seeing to 
it that information about the schools is 
accurate and by avoiding cliches and 
vagueness. Joe will respect people who

state their goals unmistakably and then 
lay out the difficulties and what they 
propose to do about them.

Part of our job in making information 
available is to examine most critically 
the research evidence on how people 
learn, what motivates and frustrates 
their learning in contemporary life, and 
what has been well established (anil 
what we still do not know) through cur 
riculum studies. It is certain that educa 
tional changes will be indicated by neu 
knowledge and new circumstances. 
Some of the school practices we have 
thought were most solidly justified will 
prove to be mistaken or obsolete. Those 
of us who do not cringe at the thought 
of being "progressive" can, in principle 
at least, welcome the prospect of re 
placing some of our most cherished ideas 
by new and better ones. Nothing less will 
serve the present time by serving the 
children of the time.

—ARCH LANG, professor of education 
San Francisco State College, San Frnn 
cisco, California.

Materials Assist

(Continued from page 350)

the teachers' manuals produced to ac 
company the student materials.

American education recognizes the 
great importance of in-service materials 
in helping teachers to face the problems 
of the atomic age. It is encouraging to 
note the increasing use of the newer me 
dia in this whole area of in-service train 
ing. Research has long demonstrated 
that the projected picture-and-sound 
combination is valuable in the learning 
process. While it is true that the impact

of technology lias not yet fully been real 
ized in the teaching profession, it is ;i 
hopeful sign that school systems arc 
everywhere beginning to produce tic\\ 
tools for in-service training.

The public schools of the United States 
face a challenge both from the enor 
mous growth in student population awl 
from the expanding body of knowledge 
in the various subject fields. If teachers 
are to maintain the accelerated pace set 
for education, every effort must be made 
to improve their techniques and the good 
materials vital to success in in-servicv 
education.
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