
Planning time use
can help'to free teachers
for creative effort.
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Time: How Utilized

EFFECTIVE utilization of time has 
long been a problem to the classroom 
teacher in both his professional capacity 
as a teacher of children and youth and 
in his private or personal activities. We 
are discovering that there are more and 
more things to do both in our teaching 
activities and in our personal lives and 
that there is only so much time in which 
to do these. Time itself is a fleeting phe 
nomenon. We think that we have two 
or three weeks in which to accomplish 
a task and before we know it the ap 
pointed time has arrived. We think that 
there will be time to do something to 
morrow and suddenly discover that to 
morrow has come and gone without 
achieving the goal. It is impossible to 
hoard or save time from one day to an 
other, so what we do each day must have 
meaning and significance.

How we do use the time at our dis 
posal seems to depend in a large meas 
ure upon our deep-felt desires and goals. 
We have all discovered that even when 
we are busiest we can still find time to 
do that activity in which we have a 
wholehearted dedication or an over 
whelming desire that becomes almost 
a compulsion. This phenomenon also

seems to apply in our professional lives. 
When a school faculty decides with 
enough determination to undertake a 
project in which all members are deeply 
concerned, then time is found to pursue 
that project to its successful completion.

The problem of how effectively to use 
time in our teaching-learning activities 
in and out of the classroom is not a new 
problem. Teachers since the beginnings 
of formal education have probably grap 
pled with the basic problem of how to 
use their time and help students utilize 
their time to the very best advantage. 
However, there are certain new facets 
of the problem which gain added im 
portance in present day society.

Today there is so much more to learn. 
The increased tempo of living in a civili 
zation rapidly approaching automation 
has brought with it an increase in the 
knowledge and skills necessary to enjoy 
the full life that has been a reward of 
the developing automation. This means, 
of course, that on the one hand the 
schools are faced with pressures to add 
more and more to the total curriculum
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offerings in an effort to help children 
and youth acquire the matrix of skills, 
knowledge, understandings and attitudes 
necessary to live a successful life in a 
complex era. Intercultural and inter 
racial understandings, space-age con 
cepts, driver education, and global geog 
raphy are only some of the examples of 
new curriculum areas that were rela 
tively unknown only a generation ago. 
On the other hand, there are curriculum 
pressures that almost force us to teach 
and to learn better all those subject 
disciplines that have always been the 
backbone of our formal educational sys 
tem. The increased emphasis upon math 
ematics, science, and all the forms of 
communication are examples of areas 
that seem to demand greater under 
standing for effective living in the dec 
ades ahead.

Our greater insight into the learning 
process and into child growth and de 
velopment has also caused us to scru 
tinize how we use the time available to 
us for teaching-learning purposes. The 
major problem we face in this area is 
I tow best to use the interests of children 
and youth as a basis for significant learn 
ings. A second problem is to capitalize 
upon what we know about the learning 
process itself in order to time and to 
pace learning activities for best under 
standing and retention.

Use of time also naturally involves a 
question as to the way in which time 
is spent. A few decades ago we placed 
major emphasis upon the quantity of 
time youth spent in pursuing the various 
curriculum areas. Elaborate percentage 
formulas were devised that gave us in 
dices for the amount of time to be spent 
on the sciences as opposed to the hu 
manities, on vocational education as op 
posed to liberal education, and on recita 
tion as opposed to individual study.

Fortunately, curriculum development has 
moved from a quantitative analysis of 
time spent in the various curriculum 
areas to the more fruitful analysis of the 
quality of time so spent. We are, how 
ever, still plagued by the very human 
trait of divided attention and semi-con 
centration. Although it is probably im 
possible and undesirable to eradicate 
this trait, at least we should examine 
with more care the way in which we use 
time in learning activities.

Aims and Purposes

Perhaps an \mswer to at least some 
of the questions raised thus far lies in   
a reexamination of the basic aims and' 
purposes of education. If a school faculty 
can rather clearly delimit the areas con 
sidered most important for students to 
explore, then individual teachers have 
guideposts to follow in utilizing the tirfte 
available for instructional purposes. Such 
a delineation would give increased in 
sight into the desirable emphases that 
education should take. This approach 
would begin to put into perspective the 
hierarchy of values deemed essential for 
youth as they progress through the var 
ious stages of formal education. An ex 
amination of these values would im 
mediately lead to an analysis of how 
students acquire the values and would 
necessitate a restudy of the principles 
of learning and development and the 
way in which time is spent in learning 
can be improved.

The classroom teacher must also face 
the daily problems involved in effectively 
using his time in his teaching procedures 
and techniques. The relative amount of 
limited time to be devoted to the slow 
learners, the average learners, and the 
accelerated students in any classroom 
is a dilemma facing almost every teacher
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in the nation. He must make decisions 
regarding the amount of time to devote 
to group instruction as contrasted with 
individual help. He must decide whether 
to use group or individual projects, 
whether to pursue in greater detail a 
topic of special interest to his students 
or to proceed to another that may have 
greater significance, and whether or not 
to devote part of his class time to super 
vised study.

These are major problems to the in 
dividual teacher, and in a large measure 
his success and satisfaction in teaching 
will depend upon his ability to acquire 
acceptable solutions. The issues as stated 
are primarily in terms of how the teacher 
uses his time. The same issues, of course, 
apply to the students' use of their time. 
Although the teacher is concerned with 
how he uses his time in his instructional 
procedures, his primary concern is effec 
tively utilizing the students' time in effi 
cient learning.

The attempts at unification of the cur 
riculum areas through the self-contained 
classroom in the elementary school and 
the core programs of the secondary 
school have resulted in teachers being 
responsible for children for longer pe 
riods of time, and, therefore, being able 
to exercise greater freedom in use of 
the longer time blocks. Fortunately for 
education, the day has long since passed 
when the principal or superintendent 
could look at the clock and tell exactly 
what was going on in any classroom 
under his supervision. With the greater 
freedom given to teachers, however, goes 
the greater responsibility of deciding on 
how to use that freedom. It is becoming 
increasingly important, therefore, for su 
pervisory personnel to assist teachers in 
formulating basic criteria for arriving at 
decisions regarding the use of time in 
the teaching-learning process.

Criteria for Time Use

One such criterion has been that of 
stimulation to learn. Stimulation to learn, 
of course, has always been a basic re 
quirement for learning, but today it takes 
on a new significance. It is patently im 
possible to learn all there is to learn 
through formal education. Our emphasis, 
therefore, must be upon activities and 
endeavors that will stimulate youth to 
pursue knowledge in addition to, as well 
as after they have ceased, their formal 
education. Viewed in this manner, the 
joys of discovery and learning become 
all important and time spent in helping 
youth to share this venture can be amply 
justified.

A second criterion involves the bal 
ance between activities involved in 
achieving personal needs and societal 
needs. This is not really an issue today 
since teachers and curriculum experts 
generally agree upon the necessity of 
such a balance and because the needs 
of society are so far-reaching that per 
sonal needs usually easily mesh into the 
greater needs of the society.

A third criterion has been a workable 
understanding of the principles or gen 
eralizations of the topic being studied. 
We should no longer be content to as 
sume that students have learned if they 
are able to memorize or repeat facts and 
data to which they have been exposed. 
Rather, we should insist that students 
be able to understand the interrelation 
ships of the facts, be able to draw gen 
eralizations, and be able to use the facts 
and generalizations in the solution of 
problems. The key to teaching proce 
dures can frequently be found in this 
criterion. If it takes additional time or 
methods for the student to assimilate 
the materials or knowledge so that he 
can use it, then that additional time has
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been well spent. Learning without mean 
ing or insight has little value to the 
learner. The teacher's objective, there 
fore, is always to use whatever method 
or time is needed for the student to be 
able to understand with insight and 
meaning anything that is included in the 
curriculum.

The cooperative development of such 
criteria as the three discussed would be 
most helpful to the individual teacher 
in trying to plan not only his time but 
his students' time to the greatest po 
tential maximum for effective and ef 
ficient learning.

What Activities Are Essential?

Today we are becoming increasingly 
aware of the numerous teaching-related 
and nonteaching activities that teachers 
should or must do. The collecting of 
money, the checking of papers, the re 
cording of vital data, and the super 
vision of cocurricular activities all take 
an undue proportion of the teacher's 
time. Kindergarten teachers zip and un 
zip coats and overshoes while secondary 
teachers "police" the corridors. Although 
such activities may be necessary, they 
are not generally very professionally re 
warding. No doubt many creative be 
ginning teachers have been disillusioned 
with the amount of time so spent. In 
some school systems, the amount of time 
spent in such nonteaching duties be 
comes enormous. In fact, it has been 
estimated that as much as one-fourth of 
the teacher's time is spent in such routine 
activities. Undoubtedly, such activities 
are at the expense of creative planning 
and stimulating teaching.

In an effort to solve some of the prob 
lems of efficient use of teachers' time, 
many school systems have devised in 
genious programs, usually of an experi-

April 1960

mental nature. Although some of the 
programs are frankly the result of 
teacher shortage or overcrowded condi 
tions, they may offer clues for further 
study and analysis.

The increased use of educational tele 
vision and of mechanical teaching de 
vices has opened up vistas of educational 
opportunities. Although it is unlikely 
that such methods will to any great ex 
tent alleviate the teacher shortage, cer 
tainly they do help to utilize more ef 
ficiently the teacher's time. Modern 
language laboratories make it possible 
to provide group and individual instruc 
tion uniquely adapted to the needs of 
the students, and television brings to 
the classroom knowledge and facilities 
not available to the typical classroom 
teacher. )

Schools are becoming increasingly cfoh- 
scious of the need for clerical help and 
are freeing teachers of the more routine 
tasks by hiring secretaries and clerks 
who handle many of the details of pre 
paring teaching materials and of record 
ing data. The experimental use of teacher 
assistants has also made it possible to 
free teachers for more creative instruc 
tional procedures.

Team teaching and the doubling of 
class sections for demonstrations or lec 
tures have been explored in some school 
systems. Such methods as these allow 
for adequate preparation time and for 
small sections devoted to individual help 
or to discussion groups. In almost any 
school system one can find some such 
effort aimed at utilizing to the maximum 
extent the teacher's time or the educa 
tional facilities. We probably need, 
though, to develop our research tech 
niques so that experimental programs of 
this nature may result in information that; 
can be used with a greater degree of 
validity.
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On the more personal level teachers 
have difficulties in budgeting their time 
for creative living. In an era in which 
skilled workers have more time for rec 
reational activities due to a shorter work 
week, the demands on a professional 
worker are, if anything, more exacting. 
Teachers have larger class size and 
larger class loads, the school day and 
school year are increasing in length, and 
committee and professional improvement 
activities have multiplied. In addition, 
there is an increased desire to participate 
more actively in the cultural, social and 
civic activities of community life. Is it 
any wonder that teachers ask, "Where 
will it end?"

Children, too, are involved in a mul 
tiplicity of activities. Organized activi 
ties such as scouts and church groups 
demand a large proportion of their time. 
Large numbers of children are involved 
in private lessons, generally music or 
dancing, that take much of their time 
and energy. It is not unusual to find 
children and youth involved in after 
school organized activities almost every 
day of the week., Such activities are in 
addition to the hours spent in school and 
any homework that may result from the 
school day.

The rapid-pace, little-free-time trend
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is no different for children and teachers 
than for any other segment of the popu 
lation. A characteristic of American life 
seems to be that everyone is in a hurry 
to move from one activity to another. 
Teachers who become overly disturbed 
by the pace of modern-day life for chil 
dren may be comforted by the learnings 
that children acquire because of or in 
spite of that pace. The individual teacher 
probably needs to regulate his activities 
so that he has a balanced life, providing 
time for professional improvement as 
well as opportunities for hobbies and 
recreation along with the community en 
deavors of his choice.

This examination of the use of time 
has not attempted to approach the topic 
from a scientific viewpoint. One can 
read the quantitative reports of how 
teachers use their time from the nu 
merous documented studies available. 
The approach here has been to raise cer 
tain selected questions on the utilization 
of time and to explore possible solutions.

To gain a rationale for the effective 
utilization of time in the present era 
requires an examination of the objectives 
and values we hold and of how we can 
best use the limited time available to 
us to help children and youth acquire 
those values more efficiently. Individual 
teachers probably need criteria within 
the framework of those values in order 
to arrive at decisions regarding teaching- 
learning methods to be used for the 
maximum development of themselves 
and their students. Last, but not least, 
we need to explore ways and means of 
freeing teachers from routine, time-con 
suming tasks so that they may have the 
time to be cfeative teachers. Then they 
can live rich and wholesome livg<; that 
will be an inspiration to students grow 
ing up in a fast-moving world in which 
time is but a fleeting element of life.

424' Educational Leadership



 
 
 
Copyright © 1960 by the Association for Supervision and Curriculum 
Development.  All rights reserved.  
 
 




