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Language Arts in the School

ALTHOUGH the "language 
arts" encompass listening, speaking and 
writing as well as reading, it is the latter 
area which has most persistently held the 
attention of both laymen and educators. 
Concern with the teaching of reading is 
definitely not limited to those who arc 
responsible for the education of young 
children. There lias come a belated re 
alization that the development and re- 
Bnement of reading skills is a process 
which must be continued beyond the 
elementary school years.

The most effective contribution that 
educational leadership can make to the 
improvement of American schools may 
well lie not in helping to extend frontiers 
of knowledge, but in fostering the utiliza 
tion, in common practice, of the pro 
cedures and techniques long since tested 
and proved in the classrooms of frontier 
teachers. The seriousness of the dis 
crepancy between the potential and the 
actual is clearly visible in the data pre 
sented in a recent study (2) of programs 
for preparing future teachers, especially 
for teaching reading. Recommendations 
of this study are directed primarily to 
colleges and universities offering pre- 
service programs. The findings should 
be carefully studied by persons con 
cerned with in-service programs, to the 
end that such programs will become

more pointedly directed toward round- 
ing out the professional competencies of 
all those presently concerned with in 
struction in our schools.

Preservice and In-Service

The Harvard-Carnegie Reading Study 
secured data on the preparation of pro 
spective teachers from 530 colleges and 
universities distributed over the 50 states 
and the District of Columbia. In 74 of 
the participating institutions, visiting 
field teams sought: (a) an overview of 
the college program including admission 
policies and general curriculum and cer 
tification requirements; (b) data on the 
content and conduct of reading courses; 
(c) reaction to some of the current issues 
in training teachers in the field of read 
ing; and (d) reaction to the practice 
teaching experience as a means of inte 
grating theory and practice. The second 
part of the study was focused on the 
college faculty members offering the 
courses in reading instruction, on the 
nature and content of these courses, and 
on opinions regarding specific practices 
in the teaching of reading in the elemen 
tary school. Questionnaire responses were 
received from 638 instructors in 371 in 
stitutions.

The data show that college courses in
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the teaching of reading tend to stress the 
program of the primary grades. Neglect 
of the middle grades reading skills in 
evitably ensues. Only rarely do prospec 
tive secondary teachers receive any kind 
of preparation designed to help them 
meet the reading needs of their future 
students. That reading instruction may 
profitably be included both at the junior 
and senior high school level is evidenced 
by such studies as those of Reeves (5) 
and Ramsey (4). Thus it seems almost 
certain that new teachers, at all levels 
above the primary, will need special 
guidance if they are to teach reading 
effectively.

Techniques for teaching word recog 
nition skills also receive major emphasis 
in college courses. Instructors indicated 
that many students had difficulty with 
this aspect because they either had not 
learned or had forgotten the principles 
of phonetic and structural analysis. This

deficiency was noted in an earlier investi 
gation by Aaron (1), who suggested that 
perhaps the difficulty was due to fallacies 
in those particular phonics generaliza 
tions which were tested in his study. 
Interest in structural linguistics, espe 
cially as related to the teaching of 
grammar, is growing rapidly and giving 
impetus to such studies as those by 
Mallis (3) and Senatore (10). There is 
need for studies exploring the possible 
contributions of linguistic science in de 
veloping improved techniques of word 
analysis.

The importance of adjusting reading 
instruction to meet individual differences 
is a third principal area of emphasis in 
the college courses, but the effectiveness 
of individualized reading programs is 
generally questioned by the college in 
structors. The Roseville experiment sup 
ports this reaction. In this study with 
second grade children, Sartain (9) com-

To predict
how rapidly

your students will learn a foreign language

THE MODERN LANGUAGE APTITUDE TEST
for classical as well as modern languages

in grades 9-13 ,

The student's "ear for language" is measured by a tape- 
recorded portion of the test. The total test is a better predictor 
of foreign language success than are IQ tests.

For descriptive information, write Box L

©* THE PSYCHOLOGICAL CORPORATION 

304 East 45th Street, New York 17, N.Y.
A member of our professional staff will be at 

• : Booth 99, Convention Center, ASCD 
Las Vegas, Nevada, March 4-8

February 1962 333



pared results secured when using indi 
vidualized reading with those secured 
through instruction following a basal 
reader. Using a rotation plan for the 
study, this investigator found greater 
growth during the first half of the year, 
regardless of the method of instruction. 
He concluded that a combination of both 
methods would be more effective than 
either method alone. The college teachers 
in the Harvard-Carnegie study expressed 
doubt that the "typical primary grade 
teacher was knowledgeable enough in 
the sequential development of the com 
plicated network of skills constituting 
reading ability to carry on a reading 
program without the guidance and direc 
tion of a basal reading system" (2:53). 
They felt, therefore, that better reading 
instruction could best be realized by 
helping students develop skill in "the 
principles and procedures of a systematic 
program of reading instruction centered 
on the basal reading series" (2:54). They 
urged changes in the basal readers to 
upgrade the materials and to extend in 
struction in the reading skills into the 
junior and senior high school.

Reaction to significant issues showed 
general agreement among the respond 
ents of this study to the effect that 

Early achievement in reading is influenced 
by multiple factors.

Phonetic analysis has value in word anal 
ysis but only when used in conjunction with 
other techniques.

The beginning readme vocabulary should 
l>e rather closely controlled.

The basal reader, a vocabulary- and skill- 
controlled tool, is a material aid to effective 
instruction at all grade levels.

Both group and individual instruction are 
essential in the reading program.

These viewpoints are probably also 
adhered to by most classroom teachers, 
whose preservice courses were taught
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by these instructors, and so they may be 
regarded as a conceptual base upon 
which in-service growth can be struc 
tured.

Awareness of an established theory 
does not, however, guarantee practice 
consistent with belief. Among specific 
discrepancies noted, the following wen- 
mentioned most frequently:

The use of rigid ability groups without 
providing cither for further individual ad 
justments within groups or for adjustments 
of techniques and materials among the 
groups

Intermediate grade instruction in which 
all children were using the same page of the 
same book

The exclusive use of a basal text and ex 
cessive adherence to the accompanying 
teachers manual

Word recognition skill developed solely 
on phonetic analysis

Continued reteaching of primary skills at 
intermediate grade levels rather than the

development of study skills and critical 
reading skills.

Inadequate training of the prospective 
teacher was named as one of the factors 
contributing to these shortcomings. Also 
indicated as a factor was the lack of qual 
ified leadership in the schools. Probably 
contributory also is the nearly complete 
omission, from preservice courses, of at 
tention to research bearing on instruc 
tional problems.

Many schools and school systems are 
developing a research consciousness in 
their staffs through cooperative in-serv 
ice investigations. The findings resulting 
from such studies need not yield defini 
tive answers to educational problems for 
them to have a salutary influence upon 
instructional practices. As a recent ex 
ample may be cited the Reading Study 
Project of San Diego County, California 
(6,7,8).
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reading were identified and analyzed: 
the basic approach, the individualized 
approach, and the language experience 
approach. The large number of variables 
involved made it inadvisable to attempt 
a comparative study of these approaches. 
Instead, an exploratory study was 
planned to analyze "the consequences of 
teaching within each of the three ap 
proaches" (7:6). Sixty-seven teachers of 
above average ability and with teaching 
experience ranging from one to twenty- 
nine years were the voluntary partici 
pants. Grades one through six were 
represented.

The study was carried out in two parts. 
During the first half of the year, the con 
trol period, five in-service meetings were 
attended at which the teachers sought 
to develop a thorough understanding of 
one of the approaches to the teaching 
of reading. During the experimental pe 
riod, the second half of the year, each

teacher endeavored 'to order his instruc 
tion as nearly as possible according to 
the selected approach.

A "Teacher Inventory of Approaches 
to tr-^ Teaching of Reading," developed 
for this study, was administered at the 
end of the control period and again at 
the end of the experimental period. The 
14 teachers who selected the basic ap 
proach for study maintained their high 
agreement with this approach through 
out the study. They showed little change 
in their lesser acceptance of the indi 
vidualized approach, but intensified their 
disagreement with the language experi 
ence approach.

The 37 teachers who chose the indi 
vidualized approach actually showed 
greater agreement, at the beginning of 
the experimental period, with the basic 
approach. At the close of the study, their 
acceptance of the individualized ap 
proach had shifted to almost total agree-
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ment, while attitude toward the basic 
approach moved sharply into the dis 
agreement area. Their reactions to the 
language experience approach remained 
essentially the same.

Tlie 16 teachers in the third group, 
the language experience approach, re 
acted similarly to all three approaches at 
the beginning of the study, agreement 
with the chosen approach being only 
slightly greater than for the other two. 
At the close of the study, however, there 
was practically complete agreement with 
the language experience approach, un 
changed moderate agreement with the 
individualized approach, and general 
disagreement with the basic approach.

While the committee planning this 
study regarded the in-service growth of 
teachers as a secondary purpose only 
(7:6), this may actually have been the 
more important outcome. The stated 
purpose of the teacher inventory, at any 
rate, is a description of at least one 
"approach" to this end:
... to assist the teacher, through self- 

evaluation, to improve his insight and un 
derstanding of the teaching of reading. It 
should be remembered that there is no 
single approach considered to be the best 
or the only one for all teachers. Each 
teacher should develop an approach to the 
teaching of reading that is in harmony with 
his most effective teaching style. This can 
best be accomplished by the careful analysis 
and study of his approach to the teaching 
of reading. . . . (8:13).
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