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EDUCATORS, like most groups 
in American society, are subject to shifts 
of interest, now focusing on one set of 
problems and then on another. For some 
time now we have watched many Ameri 
can educators worship at the idol of 
"Math and Science." We have seen them 
carry the Twin Banners into the field of 
curriculum and swing them about with 
a zeal which has bordered on the fanati 
cal. The Army of the Dedicated has been 
better equipped and better financed 
than almost any other single group in 
the history of American education, and 
its successes have been spectacular. 

At many points the lines drawn by

tradition have been breached and the 
defending forces forced to leave the 
field. Many secondary schools have had 
to cut their social studies requirements 
from four years to three, or even two, 
and their English requirements from 
four years to three. The fine arts and 
vocational fields have long been on the 
run. Many elementary schools have cut 
back their social studies programs and 
have limited others. We see geometry 
and number theory accompanied by a 
wide variety of units based on the 
physical and biological sciences taught 
in the primary grades. We see honors 
seminars and other special programs in 
math and science being offered to the 
"brighter" students in the upper grades. 
These curricular successes have only re 
vitalized the Army of the Dedicated, and 
they are now pressing their campaign 
with a new vigor.

There is, however, a new army appear 
ing in the field. Its weapons are out 
moded; its slogans warmed over, but its 
cause has a fresh and ringing appeal. At 
present this group resembles a bunch of 
stragglers following a bandwagon more 
than it does an army, but it is on the 
verge of becoming organized. Teachers 
all over the country have been watching 
this bandwagon and many have rushed 
out to join it. When this group does be 
come organized it will be a powerful 
force on the curriculum field. Like any 
about-to-be-organized mob, it still is 
characterized by a great deal of confu 
sion and lack of definite direction. It 
does, however, have a banner and but 
waits for a strong leadership to give this 
meaning. On this standard are em 
blazoned the words, "Cross-Cultural 
Understanding."

Many thoughtful teachers are at 
tracted by this new standard. Most of us 
are deeply concerned about the kinds of
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problems which face us today. Some of 
us are looking for quick, formula answers 
to problems of local, national and inter 
national scope and see the program for 
cross-cultural understanding as being 
immensely complex but so full of pos 
sibilities that we are willing to join the 
new movement so as to be able to ex 
plore these more fully. Before we jump 
on the bandwagon, and begin beating 
the drum and waving the banner, we 
must ask ourselves some searching ques 
tions. We will want our future commit 
ments to be guided by our answers.

1. What specific concerns lead us to 
recognize the need for new programs in 
:ross-cultural education?

This is perhaps the most fundamental, 
and yet the least asked, question in cur- 
ricular planning. A clear analysis of our 
concerns is both prerequisite to, and the 
>asis for, a precisely stated and defined 
joal. If we are not able to identify our 
concerns, it seems quite certain that we 
will not be able clearly to define our 
educational objectives.

If( for example, we are concerned with 
he problem of avoiding the dangers of 
war and of maintaining peace, we are 
ikely to focus our attention on the mili- 
'ary capacities of the people whom we 
>erceive to be threatening to us, and 
ipon their willingness to use this power. 
iVe would try to understand their cul 
ture in an effort to identify any possibili 
ties for negotiation. We might, on the 
other hand, be concerned with the need 
to maintain good economic and social 
relationships with certain people be 
lieved to be important to our own well 
being. In this case, our educational pro 
gram would probably seek an under 
standing of their cultural background 
as a basis for developing mutual coop 
eration. The nature of our concerns will

dictate the nature of our curriculum. 
Where the concerns are confused and 
undefined, the curriculum and its goals 
will also be confused and lacking in 
direction.

Recent events at home and abroad 
have resulted in a proliferation of pro 
grams designed to promote cross-cul 
tural understanding. These programs 
vary from local classroom costume 
parties and pen-pal clubs to state-wide 
curricula detailing a whole series of 
year-long courses. In assessing any of 
the existing programs, or in planning 
new ones, we must always ask whether 
the program is founded on detailed, pre 
cise and explicit analysis of its under 
lying concerns, and whether the nature 
of these concerns is consistent with the 
nature of the goals and content of the 
program which they have engendered.

2. What do toe mean by cross-cultural 
u ndersta nding?

Most of the available curriculum 
guides designed to promote a cross-cul 
tural understanding have a conspicuous 
lack of any clear definition of the nature 
and purpose of the goal. Some curricu 
lum guides interpret the goal as the pos 
session of "basic" information; others in 
terpret the goal as familiarity with some 
generalizations about behavior; a few 
consider the objective as a sort of gen 
eralized attitude, placing it in the realm 
of sentiment; many simply assert that 
the goal is desirable and without making 
any attempt at qualification, leave n dc 
facto definition of cross-cultural under 
standing as whatever happens to the 
pupil as a result of his participation in 
class activities.

Just as a carpenter has difficulty in
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working without blueprints, the teacher 
has difficulty in working without a 
clearly defined set of objectives. With 
out a clear definition of the goal of cross- 
cultural understanding, all the fancy 
class activities become little more than 
curricular dithering at best, busywork.

Successful implementation and eval 
uation of any program for cross-cultural 
understanding are directly related to the 
nature and quality of its operationally 
defined goals, goals which m ust be con 
sistent with the concerns upon which 
they have been based. It would seem 
quite impossible to teach for cross-cul 
tural understanding if we are unable to 
define what this means; it would seem 
equally impossible to evaluate for cross- 
cultural understanding if we have no 
notion of what it is we are looking for. 
Since few, if any, of the present pro 
grams for cross-cultural understanding 
are based on a clear definition of this 
goal, future efforts to create a definition 
should be free from the necessity of 
having to compromise with traditional 
concepts.

The question now arises as to what 
dimensions this new definition will take. 
Inasmuch as problems of cross-cultural 
understanding arise wherever there are 
cultural differences, it would seem most 
appropriate to focus on the development 
of a way of thinking about human be 
havior and its cultural determinants. 
Information about other ways of life 
does not necessarily lead to constructive 
and mutually satisfying relations be 
tween men of diverse cultural back 
grounds. Such relations can only occur 
when the individuals involved have 
some understanding of their own and 
each others' values, beliefs, perceptions 
of reality, needs, fears, and premises for 
living. If the individual has a frame of 
reference which he can use as a basis

for analyzing and interpreting cultural 
differences, he should be able to develop 
broader and more satisfying relation 
ships with people whether they come 
from culturally unique areas of his own 
community or whether they come from 
abroad. The same frame of reference 
should serve as a guide to understanding 
behavior whether it is at the individual 
or at the societal level. It is suggested 
here that future efforts to define opera 
tionally the goal of cross-cultural under 
standing should focus on the develop 
ment of a frame of reference for think 
ing about human behavior and its cul 
tural determinants and upon the devel 
opment of a commitment to its use.

3. What is the nature of present pro 
grams for cross-cultural understanding 
and how do they fit into the total cur- . 
riculum?

There is a good deal of educational 
activity going on under the name of 
cross-cultural understanding. Some of 
this activity is sporadic and lacking in 
direction, being undertaken at the whim 
of a local teacher who often regards it as 
a "change of pace," a kind of sugar coat 
ing on the pill of learning. Some of this 
activity is organized into programs of 
fered as a regular part of the curriculum. 
These activities vary from occasional 
programs, assemblies, records, costume 
parties and the like to community-wide 
campaigns, pen-pal clubs and even 
adoption of families or whole schools. 
Usually, however, programs for cross- 
cultural understanding are simply em 
bellished versions of the traditional of 
fering.

In order to understand something of. 
the nature of present programs and how 
they fit into the total curriculum, it is 
necessary to inquire into the liberal arts 
tradition. The liberal arts tradition is 
exceedingly strong in American educa-
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ton. The great majority of American 
teachers probably identify with it. 
Within this tradition, knowledge is un 
derstood to mean information about. 
The educated citizen is defined as one 
»ho possesses a variety of information 
which he can bring to bear upon prob 
lems, questions and issues that arise.

As world problems have become in 
creasingly acute and ever more related 
to individual actions, American teachers 
tave expressed concern about the need 
for some kind of educational program 
that would develop a citizenry with a 
deeper understanding of the problems 
and differences between men and na 
tions. This concern was quite naturally 
expressed in the kind of educational 
thinking which teachers best under 
stood the liberal arts tradition. It was 
felt that if we had more knowledge 
about other peoples and their ways of 
life, we would be better able to evolve 
mutually satisfying relationships with 
them. This meant improving the content 
of world history and geography, for 
these are the curricular areas most di 
rectly associated with the understanding 
of the world and its peoples, "mod 
ernizing" the teaching of foreign lan- 
5uages and including some comparative 
government. Where the concern was 
very high, culture studies were put into 

(the curriculum and the whole supple 
mented by a variety of "special" activi 
ties. The traditional offerings remained 
at the center of the educational program 
and the "special" activities, though re 
lated to the goal, more knowledge about 

I other peoples of the world, were, and 
are, incidental and peripheral to the cen 
tral offerings. The strength of the liberal 
arts tradition is demonstrated by the fact 
that the bulk of the material prepared 
for teacher use in designing programs 
for the promotion of cross-cultural

understanding has been concerned with 
the improvement of the "special" activi 
ties rather than the development of an 
integrated curriculum. The UNESCO 
material, the New York City material, 
and most of the text material published 
to date have been of this type.

4. How effective are our present pro 
grams?

Since so few of the present programs 
have any clear organization or purpose, 
and since the term cross-cultural under 
standing is so often used as a euphemism 
for the traditional offerings, it is not pos 
sible to make any definitive statements 
about the effectiveness of these pro 
grams. Because the goal is undefined, 
about all that we can do here is make 
some general observations and hope that 
they will stimulate further thinking.

In questioning the effectiveness of any 
educational program, we are also ques 
tioning the effectiveness of the teachers 
who direct it. Certainly, the teacher who 
does not himself have a cross-cultural 
frame of reference cannot help his stu 
dents to attain one. Because so many 
American teachers are ignorant of the 
behavioral sciences and of the applica 
tion of their concepts to daily life, pro 
grams for cross-cultural understanding 
must indeed be limited.

Analysis of available curriculum 
guides and culture studies reveals the 
lack of a frame of reference for defining 
cross-cultural understanding and there 
fore a lack of a clear set of criteria for 
enunciating a program. Most of the 
studies and guides examined focus on 
the bizarre and the "different," always 
asking what questions, never why ques 
tions. Material was evidently chosen on 
the basis of interest without asking 
whether the factors selected are of any 
vital significance to the people from
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whose culture they were taken. The best 
of the studies attempt to teach some 
generalizations about human behavior 
which can be applied cross-culturally, 
but these generalizations are either so 
greatly oversimplified that they become 
untenable or are just not warranted by 
the data. In most cases these "generaliza 
tions" are simply reworkings of popular 
stereotypes and the pupils are asked to 
memorize. Programs which operate at 
the level of stereotypes can hardly be 
said to contribute to the development of 
cross-cultural understanding.

There is another dimension in which 
we might question the effectiveness of 
the present programs. The "special" 
activity, single-unit or single-course ap 
proach may very well be responsible for 
teaching some values which prohibit 
achievement of any genuine cross-cul 
tural understanding. In the context of 
American culture, time, material and ef 
fort are all highly valued, and the rate 
of expenditure of any of these provides 
an important criterion for establishing 
the value of an activity. Programs for 
the development of cross-cultural under 
standing which are peripheral to the 
traditional curriculum demonstrate to 
the student that any one of these learn 
ings that is not important enough to be 
integrated into the total curriculum cer 
tainly does not merit high investment of 
student interest and concern.

5. Are there alternatives to present 
practices in teaching for cross-cultural 
understanding?

There are always alternatives. The 
real question is, "What alternatives are 
we willing to consider?" If we are com 
mitted to the traditional curriculum and 
the concept of knowledge upon which 
it is based, our consideration of alterna 
tives will focus on the means for acquir 

ing and organizing the essential informa 
tion. If, on the other hand, we are willing 
to reexamine tradition critically, we are 
allowed a wide field in which to seek 
alternatives. We may ask whether there 
are other ways of defining knowledge 
than just possessing information and 
whether these ways might be more func 
tional in terms of modern needs.

There is a growing body of evidence 
which indicates that the simple posses 
sion of knowledge does not change the 
pupil's attitudes nor does it change, 
necessarily, his approach to the analysis 
of problems. If this evidence is reliable, 
then present programs for cross-cultural 
understanding probably cannot hope to 
achieve this goal at any significant be 
havioral level. Evidently, if we want 
these programs to produce significant 
behavioral changes in students, we must 
analyze the desired behaviors and then 
teach specifically for them. This means, 
of course, that we must be able to define 
operationally the goal of cross-cultural 
understanding. It also means that the 
educational program must have practical 
as well as intellectual dimensions. It 
must offer the student a chance to test 
and implement his understanding.

What is needed is a shift in emphasis 
from knowing that people behave to 
knowing how and, perhaps), most im 
portant, understanding why. This would 
mean the development of a frame of 
reference that could be used in the anal 
ysis and interpretation of human be 
havior and its cultural determinants.

The culture study might very well 
play a central role in any effort to rework 
present programs. By redesigning the 
culture study and integrating a series of 
such studies into the total curriculum, 
we might be able to help students de 
velop a more relativistic and analytic ap- 

( Continued on page 528)
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professional with genuine respect for his 
associates and as one who has come to 
work cooperatively with them in finding 
solutions to their problems.

This analysis of the problems involved 
in giving professional advice abroad has 
direct application to those of us who 
work in a supervisory capacity here in 
the schools of the United States, whether 
we are classroom teachers, supervisors, 
consultants, principals or superintend 
ents. In America, as abroad, cooperative 
endeavor which aims at the constructive 
solution of educational problems is facili 
tated when advisers have genuine re 
spect for the work and for the impor 
tance of the people with whom they 
work.

 ARTHUR J. LEWIS, Assistant Super 
intendent in Charge of Elementary Edu 
cation, Public Schools, Minneapolis, 
Minnesota, and Program Specialist in 
Education in Iran for the Ford Founda 
tion, 1960-61.
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(Continued from pane 494) 
proach to the problems of living in a 
multi-cultured world. The culture study 
should be a depth analysis of a total 
way of life of a people, focusing not 
upon a superficial cataloging of food, 
clothing, shelter, and occupational types, 
but on the problem of understanding 
systems of needs, values and beliefs, and 
on how these are translated into patterns 
of behavior. The culture study would 
involve the student, both directly and 
indirectly, in the analysis and interpre 
tation of cultural behavior. Through 
this analysis, it would lead him to a 
broader understanding of how culture 
determines behavior and provides him 
with specific opportunities to improve 
his analytic and interpretive skills. The

evidence seems to indicate that students 
will only develop these skills if given an 
opportunity to exercise and test them 
The culture study can provide this op 
portunity by offering the student the 
chance to analyze ethnographic data 
and data which he himself gathers from 
the local community.

6. Is it really possible to teach for 
cross-cultural understanding or are tee 
just deluding ourselves?

No matter how strong our personal 
commitments and desire to achieve a 
genuinely cross-cultural perspective, we 
must face the distinct possibility that 
such a goal is unlikely of attainment 
Americans place very high value on sue 
cess, hard work, technological advance 
ment, thrift, cleanliness, time, and on a 
rather general concept of progress. This 
set of values is so strong that it provide 
the set of criteria against which we 
judge not only our own behavior, bu 
also the behaviors of others. In attempt 
ing to realize these values, we have de 
veloped a society in which, judged b\ 
our own standards, we have attained a 
standard of living second to none. An\ 
program designed to promote cross-cul 
tural understanding must necessarily di 
rect the students' attention to other peo 
pies, their way of life, and their materia 
culture. It is quite possible that this loo' 
at other cultures is accompanied b 
some inevitable comparisons betweei 
that culture and our own. If this is so 
then it is very likely that what cultur 
study does is to reinforce the student 
emotional commitment to his own cu 
rure by demonstrating to him that it is, 
indeed, superior.

As educators, we are concerned about 
the problems of living in an interdepend 
ent world. What is needed is a shift 
from an information-centered to an ana 
lytic and behavior-centered approach.
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