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Reviewers 7. N . Thttt
Joseph Lccsc 
Albert L. Goldber^

Education and Culture—Anthropolog 
ical Approaches. George D. Spind- 
ler, et al. New Yorfc: Holt, Rinchart 
and \Vinston, 1963. 571 p. 

Society and Education. Robert J. 
Havighurst and Bernice L. Neu- 
garten. Boston: Allyn and Bacon, 
Second Edition 1962. 585 p. 
The social dimension of education has 

been recognized only within the present 
century. At the outset this recognition 
brought little more than halfhearted at 
tempts to prepare pupils to fulfill their 
responsibilities as citizens in the society 
of which they would become members 
in full standing only some years later. 
Education in citizenship thus often was 
far removed from the interests of both 
teacher and learner, and the effort gen 
erally was terminated with a perfunctory 
final examination.

More recently, studies carefully con 
ducted to learn how personality develops 
in relation to the learners total environ 
ment have revealed startling evidence of 
the importance of long-neglected social 
factors. It has been found, for example, 
that it makes a great deal of difference 
for the status the individual ultimately 
will enjoy in his society as to whether, 
as a child and adolescent, his skin was 
white, his family group was unbroken, 
the family income was above or below 
the average for his neighborhood, or if 
the standards held by his parents agreed 
with those of his peer group.

In the wake of such findings many ed 
ucators have been persuaded to accept 
responsibility for correcting in the school 
deficiencies found in the pupil's out-of- 
school environment. The ability to an 
alyze the supporting community there 
fore has become a highly prized attri 
bute of the master teacher, as has the 
ability to predict the precise effects upon 
the individual pupils the discovered fea 
tures are expected to exert. The socio 
logical foundations of education have ac 
quired importance in the education of 
teachers as a consequence.

Still more recently, the emergence of 
anthropology as a social science has led 
to the interpretation of the social en 
vironment in terms of an evolving or 
ganic whole. The emergent society there 
by is made the point of reference in 
describing the education of the child 
who, in turn, also is viewed as a living 

'organism progressively seeking adapta 
tion consistent with the enhancement of 
his own standards of dignity and worth. 
Social education in this context is looked 
upon as the process of helping individ 
uals "keep up" within a world of con 
stantly changing values, relationships, 
and material considerations. The educa 
tional objective is the maintenance of 
personal integrity. The individual is 
looked upon as being <>f one piece with 
roots in the past and hcjpes for fulfillment 
lying in the future. Personal adaptations 
are made in the present situation in
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terms of how the learner interprets it, 
a process within which value patterns 
play an important role. This concept of 
social education obviously contrasts with 
the older concept which holds that ad 
justments are made piecemeal by chang 
ing behavior, or the environment, one 
feature at a time.

Turning to the two publications we 
have been asked to review, it seems 
fair to say that the book by Havighurst 
and Neugarten belongs to the earlier 
group of studies indicated above. It de 
scribes in lucid fashion the social struc 
ture within which the Amerciun school 
must operate today, the manner in which 
children become aware of the relations 
their places in society force upon them, 
how those relationships create problems 
of acceptance and adjustment, and, very 
importantly, what teachers may do to 
help. This is a well organized, care 
fully written, scholarly book and it con 

tains much information highly useful 
to classroom teachers on all levels.

Education and Culture, a new book 
prepared under the direction of George 
D. Spindler, with the assistance of six 
teen recognized scholars in their re 
spective fields, approaches the prob 
lem of the social education of the child 
from the anthropologist's point of view. 
The anthropological approach is de 
scribed, and a strong case is made in 
support of its extensive use in education. 
Studies of evolving cultures are re 
ported to show their impact upon the 
individuals growing up within those cul 
tures. The complexity of the problems 
are shown to increase for the individuals 
as the speed and the degree of change 
increase. In the sections specifically writ 
ten to draw generalizations from the 
relevant data, parents and teachers are 
helped to understand the nature of such 
problems.

Versa tility! Do your presen t 
texts meet this qualification?

THE UNITED STATES OF AMERICA/ 
THE AMERICAS

by Jack Alien and Adelene E. Howland
Here is the brand-new social studies text for fifth-grade classes. Beginning 

with a geographical overview of the United States, your pupils are gradually 
introduced to the disciplines of history, political science, economics, and 
sociology.

The United States oj America is a 352-page clothbound volume. In addition 
a second text entitled The Americas may be purchased. The America! includes 
the 352 pages of The United States of America plus a 64-page unit on Canada 
and a 64-page unit on Latin America. Each of these units is also available 
separately as a complete, self-contained paperbound text.

For a full-rolor brochure about these exciting new texts write

fDUCATIONAL BOOK DIVISION 
PREMTICE-HAU, INC. Englewood Cliffs, N. J. 07632
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It is fair to say that both the sociologi 
cal and the anthropological approaches 
have advanced substantially our under 
standing of the education needed in our 
times. It is highly probable that these 
two books, in combination, afford the 
reader as concise yet comprehensive 
orientation in the sociological founda 
tions of education as any text, or com 
bination of two texts available today can 
provide. We must remember, however, 
that these are scientific books, that is, 
books written from the viewpoint of sci 
entists bent upon describing society, so 
cial changes, and the individual as a 
social being just as they are. This is the 
proper function of a scientist; but so 
long as the authors maintain the scien 
tific viewpoint and most did throughout 
 we as parents, teachers, or members 
of the community should not expect help 
from them on the troublesome question 
of what changes ought to be made, or to 
what values or goals we should give our 
loyalties. For such answers we must be 
prepared to look elsewhere.
 Reviewed by I . N. THUT, Professor 

of Education, University of Connecticut, 
Storrs.

American Education: A National Fail 
ure. H . G. Rickover. New York: E. P. 
Button & Company, 1963. 195 p. 
$3.50.
This book continues a one man cru 

sade to stimulate public debate and ac 
tion and arouse professional guilt feel 
ings. Like the author's earlier efforts it 
contains some good sense, considerable 
nonsense, and generous amounts of in 
cense.

Ably and persuasively presented, the 
central portion of the book is testimony, 
mainly on English education, before the 
U.S. House of Representatives' Commit 
tee on Appropriations. That is prefaced

with an overview chapter larded with 
the fancied-up facts about American ed 
ucation so dear to the Council for Basic 
Education. The third chapter pleads for 
a national standard-setting body. The 
final portion, nearly two-fifths, contains 
in the main examples of examinations 
set for the English General Certification 
of Education, along with several shorter 
items including a sobering excerpt from 
an Englishman's survey of certain as 
pects of Michigan education.

One would do the education journal 
reader an injustice to repeat Rickover's 
criticisms of American schools. By now 
they are well known to all teachers, and 
they continue to be partly correct, but as 
visual the Admiral is inaccurate with re 
spect to the extent and utterly unfair 
with respect to the sources of either 
fault or honest difference in approach.

Some of this, though, both the chari 
table and the more durable can forgive. 
Despite his blunderbuss attacks, Rickover 
espouses a good and needy cause: the 
improvement of American education. He 
writes to challenge the layman, but he 
does deny or forget that that same lay 
man has had as much or more to do 
with American education than the "aw 
ful establishment" he decries. Unfortu 
nately, too, in his vigor he misleads 
those who read uncritically; and failing 
to put aside his penchant for abuse, he 
says much to alienate a very great many 
of those who heartily support his central 
theme.

Rickover is too bright a man to con 
tinue such diatribes against straw men, 
although a few misguided educators 
have understandably aggravated him by 
inviting him back to his submarines. 
Surely, he would be far better received, 
much more effective and influential, 
among the vast number of educators 
who "can and do" want to act if he
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could spare himself these side swipes 
of highly questionable validity.

At the same time, in pursuit of his 
purpose and ours, he would do well to 
be more critical and more accurate 
about what he would offer as a substi 
tute. No American educator of sub 
stance, in his right mind, would dismiss 
the wisdom of continental or English 
colleagues, although it must be said that 
teacher and administrator preparation in 
this country egregiously neglects com 
parative education study. I dare say that 
Rickover, nuclear specialist that he is, 
knows vastly more about European edu 
cation than all but a literal handful of 
American educationists. Indeed, then, he 
has a reservoir of knowledge to share, 
but if he would exhort or teach, he 
would do well to seem, to some at least, 
to give a more cautious treatment and 
more accurate presentation and interpre 
tation of his knowledge. Even the re 
search that pains him so much might 
help him.

That all is not right with English ed 
ucation is well known. Vigorous debates 
continue there over just the items Rick- 
over would have us adopt, although it 
must be fairly stated the admiral wants 
them thoroughly discussed while he be 
lieves there can hardly be any doubt 
of the conclusion. Eleven plus, school 
size, places in the grammar school, the 
influence of the independent school, the 
value of comprehensiveness, the content 
of education, adapted if not adjusted 
(spare the evil word) education, stream 
ing the primary, narrowness of curricula, 
external examination, freedom of the 
teacher, the tremendous range in qual 
ity of program and results, extension of 
education, all plague the thoughtful 
English educator.

There is great dissatisfaction with age 
eleven selection and the long range sta-
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Lhe Multilevel 
Philosophy and 
what it means 
to teachers 
and pupils

SCHOOLING FOR
INDIVIDUAL
EXCELLENCE
by Dr. Don H. Parker
A vital and practical science of 
schooling at the elementary and 
secondary levels based on the 
premise that each child should 
move ahead as fast and as far as 
his capacities allow. In this book, 
an educator of wide experience 
explains the nature and purpose 
of his Multilevel Philosophy. He 
gives illustrations of how it has 
been successfully applied in the 
education process as it relates to 
the child, the teacher, the super 
visor-taxpayer. More than nine 
million children have had experi 
ence with multilevel learning in 
the USA and 12 other countries. 
In-school examples are given of 
this program aimed at fostering 
creative, individual excellence at 
all levels through application of 
the behavioral sciences. Includes 
a Checklist for Evaluating the 
Individual Learning Opportunity 
of Pupils. $5.00

Special price for quantity orders 
from study groups, school boards, 
and P.T.A.'s.

THOMAS 
NELSON 

, & SONS

Coptwood A Davis Streets, 
Camden, New Jersey
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tus influence of the tri-partite secondary 
school structure. Because of this dissatis 
faction, there is a leavening going on in 
each type of school, reminding one of 
the fate of many one-time strictly voca 
tional schools in America. There seems 
to be no evidence that the tri-partite 
school has resulted in any greater devel 
opment of talent, and not a few English 
educationists (even in staid old England 
they have infiltrated) see the gradual 
merger of present segments of the state 
supported school.

Rickover seems most telling in his ar 
gument that English youth "learn more," 
earlier. (To his credit he is one critic 
who reminds the college academicians 
that they too do a pretty miserable job.) 
Particularly does he emphasize the supe 
riority of attention to the basic subjects 
and his plea that we can get more re 
sults from American children ought not 
to go unheeded. Obviously Rickover 
does not discuss all the ramifications re 
lated to results, but he does tie them 
to teaching power and examination con 
trol. While those items by no means ex 
plain the results, we should not consider 
them much less than the central core.

The first, teaching power, is some 
thing every educationist wants and has 
pleaded for with the public, the legisla 
ture, and the college faculty. Rickover 
is simply wrong when he accuses the 
copper riveted bureaucracy of being op 
posed to or unenlightened about what 
constitutes better teacher preparation.

On the other hand, the educationist 
has not wanted external examinations. 
Fearful of curriculum control, and estab 
lishment of another, less reasonable kind 
of copper riveted constrictor, the educa 
tionist has protested vigorously. Still, 
there are many who can equate good 
education and tough, external examina 
tions and who seriouslv doubt the valid-

a new and complete social studies 
program for all elementary grades

BASIC SOCIAL 
STUDIES SERIES

BASIC SOCIAL STUDIES 
DISCUSSION PICTURES

24 large pictures in color, showing 
social situations common to 5- to 
7-year olds

BASIC SOCIAL STUDIES 2
Builds understanding of phases of 
community services, like fire and 
police departments, libraries, play 
grounds, etc.

BASIC SOCIAL STUDIES 3
Develops understanding of where 
things come from, how they are 
produced, and how they are trans 
ported

BASIC SOCIAL STUDIES 4
Develops understanding of selected 
geographic regions that produce the 
goods people use, with emphasis on 
the geographic factors that make 
the regions produce. Tells of the 
life of people in these regions 
through interest-motivating stories

BASIC SOCIAL STUDIES 5
Treats of the history of the United 
States, with carefully planned nar 
rative chapters built into the text to 
give pupils a better understanding 
of the life of people in different 
historic periods

BASIC SOCIAL STUDIES 6
Deals with the history of man's 
solution to the problems of food, 
clothing, shelter, transportation, 
communication, and health through 
the ages. Develops understanding 
of the continuity of history in 
man's solution of basic problems

Strong map concept development program 
in each grade

Exceptionally illustrated with drawings, maps,
photographs, authentic contemporary prints,

etc., many in full color
Complete Teacher's Editions for each grade

HARPER & ROW, PUBLISHERS
Evanston, Illinois   Elmsford, New York 

Pleasanton, California

March 1964 409



ity of either excessive or injurious anx 
iety among the thousands who have 
been so examined.

There is no doubt much of Rickover's 
proposal to install the British Education 
Act of 1944 will wait long to come to 
pass here, although no bona fide Amer 
ican educator should wait longer to 
study it, its history, or its effect. At the 
same time there seems little doubt that 
external examination of education, gov 
ernmental or privately ventured, will 
continue to grow. It behooves American 
educators soon to debate for the public 
whether or not there should be estab 
lished, as Rickover would have it, a 
National Education Commission with 
power to write examinations and issue 
certificates to those who want them.
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Channels of Learning. John Walker
Poivell. Washington, D. C : Public
Affairs Press, 178 p. $4.50.
This is a journalist's chronicle of "the 

adventure of educational television." The 
story is one of places and events and of 
the individuals who labored to make 
television work for educational purposes.

The labors of detail encountered in 
clude legal, fiscal and organizational 
problems also planning, designing, con 
structing, operating, managing; getting 
laws and ordinances changed, news 
papers convinced, organizations commit 
ted, unions reconciled, and money in the 
bank.

The individuals represented include 
the "original twenty" plus twenty dedi 
cated souls. These persons lent their 
shoulders to getting stations on the air, 
either as influences on their own or as 
representatives of organizations of in 
fluence on the local, state or national 
scene.

A large measure of effort (and funds) 
was provided by the Ford Foundation. 
Numerous also were efforts of ad hoc 
television committees and local founda 
tions. Passing references are made to 
the Council of Chief State School Offi 
cers, the Southern Regional Education 
Board, the American Council on Edu 
cation, the National Education Associa 
tion, and others, as regards their involve 
ment in the chronicle of educational 
television.

As a journalist's history of the develop 
ment of educational television (with a 
measure of the history of educational 
radio thrown in), Powell's book provides 
a kind of feeling tone about television, 
not that he is inaccurate in his report 
age. The tone suggests to even an unin 
formed reader that getting on the air is 
a major effort in and of itself. Once this 
is accomplished the task becomes one of
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sustaining the effort. Although only one 
educational television effort has fallen 
through (a UHF station), the effective 
ness of the output of those still "in 
business" is quite uneven. Unfortunately 
many have taken the commercial broad 
cast as their production model. Cer 
tainly, however, a reader of this volume 
(and others) sees the fallacy in this.

What is educational television? The 
author succinctly gives his reply:

"1. This is television that you watch

on purpose, selecting each program for 
what it promises.

"2. This is television that invites you 
to do something, learn something, think 
about something: It expects you to par 
ticipate.

"3. This is television whose purpose is 
to get you to turn off the set and do what 
is suggested: read, paint and discuss."
 Reviewed by ALBERT L. GOLDBERC, 

Coordinator, Instructional Materials, 
Public Schools, Livonia, Michigan.

The ASCD 1964 Yearbook

RONALD C. DOLL, CHAIRMAN AND EDITOR

Authors of the 1964 Yearbook bring significant new understandings 
of the way to release constructive human potential through skilled 
teaching, and offer aid to supervisors and school administrators in 
guiding teachers toward better instruction of the individual in the 
group.

Foreword by Kimball Wiles, President ASCD 
184 pages Price: $4.00

Order from Association for Supervision and Curriculum Development 
1201 Sixteenth Street, N. W., Washington D. C. 20036
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