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to Moral Education

"MORAL education" is some 
times a narrow subject concerned with 
teaching moral ideas, their history and 
their diversity. It may also be an effort 
to indoctrinate and strengthen conven 
tional standards so that there will be less 
academic cheating, less delinquency, and 
more conformity in sexual behavior and 
integrity in public life. Yet true moral 
education is more like art or science. 
Just as each of these is more than 
a subject with a specific body of knowl 
edge and techniques, but embodies an 
overall approach to the whole of life, 
so in its deepest sense, moral education 
is concerned with the most profound 
values of human life.

How children and youth experience 
life, how they become aware of values* 
and how they discriminate and choose 
among them, is important in the edu 
cational process. In the minds of many, 
the priority of values is considered a 
matter too private to be touched and 
too intangible to be grasped by the in 
strumentalities available to the school. 
Individuals differ in their sense of the 
order of the importance of values. More 
over, their evaluations of things shift 
with immediate needs and changing long 
run goals. When a human being is sick,

health becomes the number one value. 
When he is in pain, relief has high prior 
ity. When he is starving, bread is most 
important. When he is alone and lonely, 
social contact and friendship may take 
first place in his hierarchy of values. 
For some individuals the need to seek 
wealth, power or status, plays an over 
powering part. For others, the pursuit of 
truth or beauty or the service of man 
with compassion and love is the per 
sistent determining force.

American culture is a mixture of tradi 
tions and attitudes and values brought 
together from many places and many 
periods of history. Innovation from 
within and from without makes for con 
stant change and conflict. Moreover, the 
adult community differs within itself 
concerning values and what constitutes 
happiness and success and a good life. 
It is out of the complex influence of 
many different standards and behaviors 
and of many diverse material, racial, reli 
gious, economic and other forces, that 
values become confused and inverted.

Yet whatever the different and shift- 
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ing value patterns in the homes and com- ' 
munity, the school has to be a center 
for human growth in which some values 
have priority over others. It cannot per 
mit itself to be neutral, or party to, 
destructiveness, corruption, prejudice 
and violence.

This raises the basic question whether 
the schools are merely reflections of at 
titudes, intergroup relations, and the 
power structure and value system of the 
community. Is the school to accept and 
transmit the American symbols of flag 
and Star Spangled Banner and Consti 
tution as sanctification for great ideals 
which are not to be taken too seriously? 
Or does the school stand for an all out 
commitment to the realization of the 
democratic values in human terms? This 
is something more important than salut 
ing the flag or singing the national an 
them. It implies commitment to the prin 
ciples of equality in the Declaration of 
Independence and the principles of hu 
man rights spelled out in the Bill of 
Rights of the Constitution. To know 
them and to hang them on the wall next 
to the flag and the picture of Washington 
and Lincoln and the Nation's Capitol and 
to study them seriously should be a vital 
influence in the school's program of 
moral education.

Many obstacles confront the school 
in its efforts at moral education. Preju 
dices of religion, race and class negate 
the respect for human personality. Drives 
for status, power, popularity, and mate 
rial values cut across the emphasis on hu 
man worth. Human relations are dis 
torted when student conduct is moved 
by emotional disturbances due to unmet 
psychological needs. Where the school 
is large and understaffed, where classes 
are too large and where extreme special 
ization of departments exists, stable class 
groups and good interpersonal relations

are difficult. The danger is that teacher 
to student and student to student rela 
tionships will become partial, temporary, 
casual, and irresponsible. Then the in 
dividual is neglected and lost.

Respect for the Individual

One most important thing the school 
can do to meet the need of the individ 
ual and society in the area of moral 
education is to stress the respect for the 
individual. Whatever the differences of 
theology and politics, this is one value 
which can enlist the affirmative support 
of all men. A respect for the dignity of 
every human being, his potentialities, 
his needs and his rights is a basic moral 
value. It is essential to democratic so 
ciety and a peaceful world. Unless the 
child can learn this respect, the teach 
ings of religion and the teachings of 
American democracy will be of no avail. 
This is something which must be learned 
"from the inside." The child must learn 
to respect himself, to value himself; and 
he can learn this self respect only if he 
feels that he is respected. Because of 
the very complex and changing culture 
of which he is such a small part, this 
self-evaluation is particularly important. 
For without it his life and his choices and 
activities seem unimportant and mean 
ingless.

This is why it is imperative that he be 
accepted and loved in his home. It is es 
sential that he have some of the same 
feeling about himself as he enters the 
school doors. In the school he must feel 
that here he can be himself, that he has 
nothing to be ashamed of, that he be 
longs and that this is his community and 
his place for growth and fulfillment. 
With this respect for self and others he 
can sort out his values among the con 
flicting standards and pressures. He can 
develop personal integrity. He can make
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his own judgments on what is right and 
wrong. He can be helped to carry the 
responsibilities of freedom and use free 
dom wisely.

The first step is the creation, within 
the school, of a moral climate which af 
fords the experience of respect for the 
individual. In a way it might be said that 
this is the primary need of American 
schools today. It is the pearl of great 
price in moral education. It is the begin 
ning on which it is possible to build. 
In order that the school shall provide a 
positive climate for moral values and 
moral growth, two other elements ap 
pear essential. One is the respect for 
truth and an atmosphere of freedom of 
expression and a stress on personal integ 
rity in work and in relations. The other 
is a stress on responsibility, and with it 
an atmosphere of sharing the task of 
education, and a relationship of trust be 
tween and among teachers and students.

The curriculum presents many oppor 
tunities to go beyond subject matter and 
beyond knowledge and techniques. 
Every subject provides material through 
which students can become more aware 
of the nature of man, his needs, capaci 
ties, and the problems of the human con 
dition. Science is man seeking truth, the 
truths of the natural world and the 
knowledge of his own nature. The re 
lease of nuclear energy, space explora 
tion, the conquest of disease, the investi 
gation of the nature of the living cell 
present challenges to intelligence and co 
operative action and the human consci 
ence. The world of industrialism, auto 
mation, urbanism, and increasing global 
interdependence, present a new social 
environment in which moral challenges 
abound. Art is the way human beings ex 
perience life. It is the way an individual 
interprets what he sees. It is a key to the 
depths of an individual and the heart

of a culture. Language becomes a way 
of expression and a means of under 
standing other people and other cul 
tures. It can give men more security as 
they move about on the earth trying to 
cooperate with one another and to find 
solutions to common problems. History 
and the social sciences can throw light 
on why men behave the way they do. 
The story of man's growth toward matur 
ity and civilization demands an honest 
"Know thyself" from individuals and peo 
ples. Especially is this so where men have 
held one another in slavery and serfdom 
and colonialism. The atomic and space 
age may be an age of liberation from 
fear and hate in human relations.

A Special Program

Although interdepartmental coopera 
tion is usually difficult because of lack of 
time and the rigidity of schedules, there 
may be advantages in bringing together 
those who work in specialized fields. 
Printing and literature; metal working 
and economics; art and business adminis 
tration; mathematics and music these 
are examples of interdepartmental group 
ings from which students and also teach 
ers can benefit by joint exchange and 
investigation. Such an approach can en 
rich the learning process, can help the 
student integrate his knowledge and 
grasp of the larger human enterprise. 
Most of all, this approach can help stu 
dents to respect one another's divergent 
interests and inequalities of ability on the 
basis of shared experience. This ap 
proach can foster the element of mutual 
respect and the identification of the 
school as a center of many human con 
cerns.

A special program on "Life Problems" 
or "Life Adjustment" or "Good and Wel 
fare," by offering special times for the
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informal discussion of common personal 
and social problems, may constitute a 
valuable addition to the educational 
process. If it is planned, there must be 
flexibility which allows for student need 
and interest. Among the subjects which 
can form the theme for discussions at 
various age levels are these:

The History and Meaning of Freedom

The Development of Community and 
the Idea of Justice

Personality Development and Prob 
lems of Growing Up

Unity, Diversity, and Intergroup Re 
lations

Work, Career, and Ethical Problems 
of Economic Life

Citizenship, Rights, Duties and Chal 
lenges in Democratic Society.

Such a series may rely upon problems 
and factual material worked up in regu 
lar academic subjects in which there may 
not have been time or interest to deal 
with moral issues. The series may take as 
its starting point a recent school assembly 
or film showing, events on the sports 
field or the student election or commu 
nity service or publication programs or 
student social activities. It may also grow- 
out of reaction to current events. Yet 
whether there is a syllabus and plan or 
whether the teacher and student func 
tion on a flexible basis from period to 
period, it is desirable that students be 
exposed to a systematic exploration of 
man's great and persistent moral dilem 
mas.

It is desirable that the discussion of 
the major moral issues should go beyond 
the exchange of opinion to a considera 
tion of factual material so that the dis 
cussants will respect fact and truth. The 
test of such sessions lies in their informal 

ity, freedom of expression, participation, 
frank sharing of experience and diversity 
of viewpoints. Such sessions can be ;\ 
safety valve for feelings and thought 
which cannot find expression through the 
structured operation of the academic 
program. These sessions can bring stu 
dents closer to one another. They can 
foster the awareness of the relationship 
of the school as a community and the 
school community's relation to the larger 
world. Such sessions can also be disturb 
ing in that they may touch sensitive 
points in the value systems of individuals 
and families. They may generate hostili 
ties from those whose inner conflict is 
disturbing to themselves and to others. 
This may be all to the good if it is part 
of a dialectic process in which there is 
security and affection along with the con 
flict of personalities and viewpoints.

Positive gains are to be found in stu 
dent awareness that the school provides 
for consideration of human problems 
and is concerned with human values. For 
many, such a program may contribute 
to the clarification of the most important 
problems in the life of the individual. 
The program may help the individual to 
see the meaning of the things he is learn 
ing, the values implicit in his life de 
cisions. It is to be hoped that whether 
the attempt to deal with human values 
is planned within the academic curricu 
lum or as part of a special supplementary 
program, the results would be better 
self-understanding, more mutual appre 
ciation of differences, and a more 
thoughtful approach to human relation 
ships.

There is no one simple and easy way 
to develop moral and spiritual values 
in human beings. No one method can 
guarantee the growth of character. A

(Continued on page 553)
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tical book is on the role of parents in 
helping the severely retarded child to 
lead as full a life as possible without 
sacrificing the personal and family life of 
the parents and siblings. Dr. Egg de 
scribes the symptoms of severe retarda 
tion and urges parents to secure medical 
help, but she advises parents, if it is 
necessary, to accept the fact that their 
child's retardation will probably become 
more pronounced as time goes by.

Parents are urged to follow-up a real 
istic appraisal of the retarded child's 
limitations and the limitations upon their 
energy with a program aimed at stimulat 
ing the child's limited attention and abili 
ties so that he does not become a "basket 
case." The author has many practical 
suggestions aimed at helping the re 
tarded appear and act normal and attain 
the limited amount of independence and 
social acceptance which is possible for 
him. The book does not discuss the prob 
lems facing the retarded and their par 
ents in the teens and in adulthood.

A group of Russian scientists pub 
lished The Mentally Retarded Child. 
They summarized the present state of 
their knowledge concerning various types 
and degrees of severe retardation caused 
by intrauterine or early childhood dis 
ease or as a consequence of heredity. 
The electrical activity of the brain illus 
trates the pathologically changed back 
ground against which the reflex and 
higher mental activities take place. 
While speech processes play a much 
smaller role in the organization of activ 
ity of these children, the authors discuss 
experiments which have shown that 
within severe limits a correctly arranged 
system of training and instruction can 
accomplish a great deal toward helping 
children compensate for their defects.

In Tlic Scliool Dropout, u nder the 
editorship of Daniel Schreiber, more

than a dozen authors examine the vari 
ous societal factors involved in the drop 
out problem and the implications of the 
problem for the schools. At times the 
authors pointedly disagree, and they do 
not pull any punches. The result is 
thought provoking. Friedenberg says 
that education has served in the past as 
an opiate, but that the children of the 
poor have gradually come to see that 
most of the dropouts would not have a 
better chance, even economically, if they 
finished high school. These children and 
young people are now getting over their 
addiction. He thinks that we must ex 
plore the possibilities of a rapprochement 
rather than merely trying in vain to keep 
lower-class youngsters on an "education 
kick." The jobs the dropout's parents 
knew are gone, and mastery of the 
language and at least some of the rudi 
ments of middle-class life are necessary 
if these children are to operate success 
fully in today's world. A number of the 
authors have suggestions for schools in 
terested in establishing closer teacher- 
parent relationships and in raising the 
sights of children and parents. In order 
to have a significant effect on the drop 
out problem, teachers and parents must 
have a sense of participating in an edu 
cational advance, not a rear-guard reme 
dial program.

 Reviewed by GORDON P. LIDDLE, As 
sociate Director, Interprofessional Re 
search Commission on Pupil Personnel 
Services, I'nivcrsity of Maryland, College 
Park.

A Secular Approach—Black

(Continued from page 508)

great civilization can go down in ruins 
if its people are confused in values and 
fail to develop moral character. So long 
as there is effort to share the finest fmits
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o^ the culture with all the people and so 
long as there is effort to develop the rich 
potentials in all the people, there is hope. 
This is the basic assumption of democra 
tic society. This is why the schools are 
the most important institutions in a dem 
ocratic society. It is their task to bring 
forth and refine the ore which is the 
most precious raw material, the chil 
dren. They are the power plants in which 
is generated the moral power of the 
people.

A Strategy—Roths
/Continued from page 

dures outlined in this paper, they may 
perhaps become truly "influential Ameri 
cans."
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cerns of the entire earth—health, edu 
cation and nuclear warfare, to mention 
a few. The question, if the world con 
tinues, is not whether we will have world 
government. This is a certainty. The 
question is whether it will be a totali 
tarian one or a government in which 
people have opportunity to participate 
through their reprt-M : 'atives. We need 
to put a primary • |. f^cipation 
and constantly see* . in u! interna 
tional government in whu ;> (anticipation 
in making decisions that v i! . Ject them 
is a right of all individuals. To hope to 
achieve a world government that will 
incorporate this value means that we 
must demonstrate that it works by being 
sure that it functions in our schools and 
in every town, county, state and national 
government operation.

An open future: I t is impossible to hold 
onto the past. The explosion of knowl 
edge has been unbelievable. From 1900 
to 1950 we doubled the knowledge that
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