
Selected for Review

Learning To Read Through Expe 
rience. Dorris M. Lee, R. V. Alien.
New York: Meredith Publishing Co., 
1963. 146 p.

How To Teach Your Baby To 
Read. Glenn Doman. New York: Ran 
dom House, 1964. 166 p.

Reviewed by MARIE F. DE CARLO, 
Supervisor of Language Arts and Prin 
cipal, Bushey Drive Elementary School, 
Montgomery County Public Schools, 
Rockville, Maryland.

Educational writings about the teach 
ing of reading will always require ana 
lytical scrutiny, for reading is a be 
havior based upon a combination of 
varied skills and learned by individuals 
differing widely in talents, experiential 
backgrounds, interests, drives, rates, 
ways of learning, and physical attri 
butes. Awareness of this need for criti 
cal analysis will be required in reading 
How To Teach Your Baby To Read 
and an open mind should accompany 
the reading of Learning To Read 
Through Experience.

Learning To Read Through Experi 
ence will appeal to teachers, particu 
larly ones who value individual chil 
dren and the unique experiences of each 
one. The authors, Dr. Lee and Dr. 
Alien, write from a philosophy which 
has been applied creatively in vast 
numbers of classrooms. Their logic 
clearly establishes the important re 
lationship of experience to language. 
Recent attention by scholars to lan 
guage as a system of sounds and sym 
bols should not lessen the emphasis

upon experience as giver of meaning to 
symbols used.

Such a linguistic approach does not 
negate that the child's learning grows 
out of experiencing, knowing, hearing, 
saying, then seeing the written symbol, 
using words, not letters, as basic units 
of learning. Written words are visual 
symbols which, when associated with 
known sound symbols, arouse meaning 
in the mind of the reader (p. 2). When 
children are offered written symbols 
referring to strange, unknown things 
and events to develop the process of 
reading, then reading is scarcely mean 
ingful and the effectiveness of learning 
is markedly decreased.

Dr. Lee and Dr. Alien describe se 
quential behaviors in the child's proc 
ess of reading and interrelate these 
behaviors with other language skills to 
reinforce the total act of reading in 
volving an active, thinking process. The 
experience approach to teaching read 
ing as described by these authors offers 
unique benefits. When this procedure is 
used the reading curriculum is person 
alized so that the thinking power of the 
individual is highlighted. The student 
achieves independence in learning and 
gains confidence in his own thinking. 
Abundant practice is provided in free 
dom of expression and in the develop 
ment of individual talents and skills. 
With continued use of children's expe 
riences, new learnings involve a modifi 
cation of thinking.

Learning to read grows out of a ;nat- 
ural use of language to express actual
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experiences. This use of experiences of 
children involves a concept of teaching 
that rebels against constant super- 
imposition of extraneous materials and 
ideas upon individuals.

The authors describe an important 
pattern of grouping with children work 
ing together according to specific needs 
and for the purpose of meeting these 
needs (p. 28). The children are always 
working, each at his own growing edge 
and always on something each one spe 
cifically needs.

Other helpful chapters of this volume 
include gauging the child's development 
in many facets of growth and a thor 
ough discussion of a good learning en 
vironment. Finally a portion of the 
book is devoted to a wealth of useful 
and well-organized learning opportuni 
ties for children which teachers will find 
immediately useful in the classroom.

You Can Teach Your Baby To Read 
is written for parents. It describes a 
plan for teaching preschool children to 
read that grew out of success obtained 
when many brain-injured children were 
trained to recognize written words as 
part of their rehabilitation treatment. 
The author, Mr. Glenn Doman, is a 
physio-therapist at the Institutes for 
the Achievement of Human Potential in 
Philadelphia. He is not a student of the 
nature and instruction of reading.

Mr. Doman's account of his work 
with brain-injured children is fascinat 
ing and this portion of his book is well 
worth reading. He presents an interest 
ing concept in which he emphasizes 
that the visual avenue into the centers 
of the brain is a powerful resource for 
learning which should be considered at 
least an equivalent to the auditory
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A spoken word used as a refer- 
ent for an object is received audi 
torily and, likewise, the written word 
as a referent of an object is received 
visually so that the complete word 
(spoken or written) is received, ac 
cepted with meaning, and remembered 
in the form in which it was received.

When a child learns about his toes, 
nose, ears, he receives a visual image 
of the object and he can also receive 
the visual image of the written symbol 
which refers to the object. However, 
this proposal is made with no consider 
ation of the sequence of language devel 
opment in the young child or the vary 
ing patterns and rates of development 
among children. It is conceivable that 
this book would lead to an attempt on 
the part of parents to teach visual sym 
bols to a child even before he talks. 
The author is quite verbal about the 
need for adherence to a sequence of 
learning in motor skills, but ignores 
completely all that is known and re 
ported in research about the sequence 
of language development.

Mr. Doman describes case studies of 
a few children who amazed their par 
ents by their success in reading words 
and sentences at a very early age. He 
then argues that this success should 
not be denied other children, and ex 
claims with a certain amount of urgency 
the advisability of a very early start, 
with no consideration of individual dif 
ferences of children, nor even of indi 
vidual differences on the part of parents 
to perform so tedious a task as the 
teaching of reading.

Though he deplores reading retarda 
tion, Mr. Doman does not seem aware 
of the many cases in which the child's 
disability is caused by ambitious par-
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ents pressuring a child to read at an 
early age.

It has always been very exciting to 
rediscover the power of the young 
child's capacity to learn. Certainly it 
is possible for some preschool children 
to learn more than some other children 
do. There would not be time to encom 
pass all the learnings which could be 
learned, nor would all children be 
equally capable. Hence, crucial ques 
tions arise: What is most useful? What 
is most important? Who should learn 
how much? If reading is learned before 
five years of age, will the reader read 
better after fifteen years of age?

While Mr. Doman is enthusiastic 
enough to seem convincing, his lack of 
understanding that reading is a matter 
of growth and depends on many devel 
opmental and experiential factors is
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cause for alarm. It is important to con 
sider the damage which can occur when 
large numbers of parents, untutored in 
the psychological side effects of pres 
sure, extrinsic motivation, and with 
holding of approval, engage in person 
ally promoting this kind of teaching to 
their offspring. One thinks too often of 
the parental ego involvement which be 
comes entwined in a child's progress in 
academic learning.

The Supervisor. Robert C. McKean 
and H. H. Millg. Washington, D.C.: 
The Center for Applied Research in 
Education, Inc., 1964. 118 p.

Program of Experimentation in 
Preparing Educational Supervisors. 
James Robert Ogletree, Pal Water- 
field Wear, Jeanette M alloy, and 
Fred Edmonds. Bulletin of the Bureau 
of School Service, Volume XXIV, Num 
ber 4- Lexington: College of Education, 
University of Kentucky, June 1962. 
148 p.

Reviewed by THOMAS R. LAXDRY. 
Professor of Education, Louisiana State 
University, Baton Rouge.

Both publications on supervision are 
valuable contributions to the field. One 
presents a summary of the supervisory 
situation as it exists in the United 
States today. The other describes in 
detail a special project designed to im 
prove the quality of preparation pro 
grams for educational supervisors.

The Supervisor by McKean and Mills 
pictures modern supervision accurately 
in nontechnical language. Its presenta 
tion of the nature of the supervisory 
process, the responsibilities of super 
visory personnel, the qualifications of 
effective supervisors, the use of group 
procedures in supervision, the work of

supervisors with individual teachers, 
and the appraisal of the supervisor's 
work leaves little basis for misinter 
pretation. Although there may be differ 
ences of opinion concerning some of the 
conclusions regarding general practice, 
the volume by. McKean and Mills re 
flects current thinking and research 
without burdening the text with techni 
cal discussions or extensive quotations 
from the authorities and the research.

The report of the Kentucky project, 
Program of Experimentation in Prepar 
ing Educational Supervisors, by con 
trast, is necessarily a detailed step-by- 
step account of a cooperative program 
sponsored by the state university and 
Berea College with the assistance of 
the Fund for the Advancement of Edu 
cation. The program began in 1957 and 
ended in 1961 with emphasis on an in 
ternship coordinated with summer 
school attendance.

Three groups of prospective super 
visors engaged in two-year training 
programs, one group beginning in the 
summer of 1957, the second group in 
the summer of 1958, and the third group 
in 1959. For each group, the program 
consisted of an initial summer of orien 
tation and preparation, a first year of 
internship coordinated by project per 
sonnel, a second summer in which the 
participants met as a group for only 
part of the school day (spending the 
major part in two regular courses de 
signed to meet requirements for a grad 
uate degree), and then a second year of 
internship under the guidance of proj 
ect personnel.

These two volumes are so different 
that one would expect little or no com 
mon ground, yet, there are several areas 
in which overlapping occurs. The major
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overlap is in the area of group process. 
McKean and Mills devote more space 
to this topic than any other—two chap 
ters, one describing group process and 
the other pointing up opportunities for 
using it in supervision. As might be ex 
pected, the project supervisors, in re 
porting their experimentation, describe 
again and again the use of group proc 
ess at every stage of the training with 
each of the three groups. In a sense, the 
success of the experimental program 
can be considered as evidence of the 
effectiveness of the group process Mc 
Kean and Mills describe.

The internship idea is another illus 
tration of a close relationship between 
the two publications. In speaking of the 
professional education of supervisors, 
McKean and Mills state "an intern 
ship experience provides the capstone 
of the formal professional program. 
This permits the future supervisor to 
gain on-the-job training and experience 
under the guidance of an experienced 
supervisor." This idea, as stated by the 
authors of The Supervisor, is the major 
feature of the training program used in 
Kentucky. Again, it seems that the 
Kentucky project, encompassing as it 
did two years of supervised internship 
for each of the three groups, supplied 
ample evidence to support a program 
which includes this feature.

One might ask several questions that 
seem to be unanswered by the publica 
tions. To whom is The Supervisor ad 
dressed? It appears to be an interpre 
tation of supervision to persons un 
familiar with the American supervisory 
scene, yet the content editor stated on 
page VII that the volume "will be help 
ful in planning for improvement of 
educational programs and processes."

It is plainly not a how-to-do-it volume. 
A second question might be asked about 
the very thing that makes The Super 
visor easily read and understood—how 
much value is the publication as a tool 
for stimulating extensive reading and 
experimentation in view of the limited 
amount of illustrations of practice and 
documentation from research? But 
again, maybe that is not a purpose of 
the publication.

The Program of Experimentation in 
Preparing Educational Supervisors 
leaves one uninformed on two matters 
—both of great importance to a person 
evaluating the project. No information 
is supplied about the staff members 
who provided the leadership for the 
training program. And finally, one won 
ders if the on-going training program 
for supervisors in Kentucky has been 
substantially changed by the project.

Creative Teaching in the Elemen 
tary School- Abraham Shumtky. New
York: Appleton-Century-Crofts, Inc., 
1965.

Reviewed by MARIAN JENKINS, Con 
sultant, Elementary Education, and 
Coordinator oj the Preschool Programs, 
Los Angeles County Schools.

"The most important educational 
agent" is the classroom teacher. His 
"conception of the learning experiences 
is the most important single factor 
in the direction and quality of the edu 
cational program." These ideas preface 
Professor Shumsky's examination of 
three aspects of teaching: The repeti 
tive-creative continuum; its meaning in 
the subject matter areas of reading, 
arithmetic, science, social studies and 
the arts; and the impact on the teacher 
of such "educating agents" as children,
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the field practicum and the college de 
partment of education.

According to the author of this vol 
ume: "The contention is that the 
school's curriculum and . . . the teach 
er's behavior is skewed in the repetitive 
direction" and there is need for "in 
creased emphasis on the creative orien 
tation."

Data from interviews, teacher logs, 
role playing, and incomplete sentences 
furnish rich sources for study and anal 
ysis. In addition, three teaching models, 
ranging from repetitive to creative, are 
presented with their 'intellectual and 
emotional connotation for novice teach 
ers."

The creative teacher's strength, ac 
cording to the author, lies in his under 
standing of the "subjective meaning of 
subject matter,'' the ability to "move 
from the known to the unknown," his 
development and acceptance of diver 
gent thinking and his commitment to 
democratic behavior in teaching.

The beginning teacher's faith in chil 
dren, and his willingness to pioneer and 
experiment are factors vital to the real 
ization of his aspirations toward crea 
tive teaching. Further, the impact of 
the cooperating teacher upon the stu 
dent in the practicum is critical in its 
effect on his expressed aspirations. The 
novice is found to behave in authori 
tarian rather than creative ways when 
confronted by large classes, uncertainty 
as to expectations of his superiors, new 
situations and "disciplinary problems."

The initiation of novice teachers to 
their first out-of-college experience, ac 
cording to the author, should be planned 
by the responsible administrators and 
consultants so that creative teaching 
may develop. To accomplish this essen 

tial purpose a strong working relation 
ship is the mutual responsibility of both 
school people and those in teacher 
education.

Handbook for Effective Supervi 
sion of Instruction. Ros* L. Neagley 
and N. Dean Evans. Englewood Cliffs: 
Prentice-Hall, Inc., 1964. 374 P- (6.95.

Supervision for Quality Education 
in Science. Uhlman S. Alexander. 
Washington. B.C.: U.S. Dept. of 
Health, Education, and Welfare. 1963. 
173 p. $.65.

Reviewed by REBA M. BTJBNHAM, 
Associate Professor of Education, Col 
lege of Education, University of Geor 
gia, Athens, Georgia.

Much has been written on the theory 
and function of supervision. At the 
same time persons responsible for pro 
viding supervisory service continue to
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ask questions regarding the role of the 
supervisor, how to organize for effective 
supervision of instruction in school sys 
tems of varying size, ways of working 
to bring about changes in individuals 
and methods of evaluating supervisory 
programs. These recurring concerns 
suggest the need for guidelines to help 
administrators, supervisors, coordina 
tors and teachers relate the theory of 
supervision to practical teaching-learn 
ing situations.

These two books, though different in 
purpose and in content, possess a com 
mon element. Both suggest clear-cut 
guidelines for providing effective super 
vision. They contribute to supervision 
by applying theory and concepts of 
supervision to practical situations.

Handbook for Effective Supervision

of Instruction is a valuable reference 
for the experienced and the novice in 
supervisory positions. Chapter I pre 
sents a summary of the theory and 
function of supervision. The next three 
chapters offer concrete suggestions for 
organizing for supervision in systems of 
various sizes.

Chapters V, VI and VII give a job 
description of persons involved in the 
supervisory process. These persons in 
clude the superintendent of schools, 
assistant superintendent, curriculum co 
ordinator, principal, specialists, depart 
ment heads, team leaders and helping 
teachers. Definitive statements regard 
ing qualifications, responsibilities and 
relationships of these persons are pre 
sented.

Chapter VIII provides information
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on factors that encourage or impede 
change. Chapters IX and X offer con 
crete helps on ways of working to im 
prove instruction. Persons interested in 
organizing and carrying out a program 
of curriculum study and development 
will find Chapter XI to be extremely 
useful. The authors suggest eighteen 
steps as an outline for action in curric 
ulum development. Chapter XII offers 
suggestions regarding methods of evalu 
ating supervision. Two approaches are 
suggested. One approach includes sug 
gestions for evaluation of the total 
school program. A second approach in 
cludes comprehensive assessment of 
supervision through self-evaluation and 
evaluation by others. An example is 
given as to how teachers helped a prin 
cipal to evaluate his effectiveness. The 
final chapter, "A Look Ahead" reminds 
the reader of factors that are produc 
ing changes in our society and the possi 
ble implications for school supervision 
in the future.

This publication is concise yet com 
prehensive and very well organized. It 
contains much information highly use 
ful to persons in supervisory roles.

Supervision jor Quality Education in 
Science i s a report of a conference spon 
sored by the U.S. Office of Education 
for state supervisors of sciende. The 
objectives of the conference were: (a) 
to review the latest developments in 
science important to education, (b) to 
explore new emphases in selecting spe 
cial fields of science teaching, (c) to 
exchange ideas related to new programs 
and (d) to develop guidelines for lead 
ership in supervision in science. High 
lights of papers presented at the con 
ference are given in the introductory 
part but the major part of the publica 

tion is devoted to the presentation of 
the papers.

Section I, "Education in an Age of 
Science" contains papers dealing with 
quality of education, science and edu 
cation today, and implications for sci 
ence education. Section II, "Science in 
the Curriculum" contains papers which 
review new developments in earth sci 
ence, biology, chemistry, and physics 
and suggests new resources for improv 
ing instruction in each of the sciences. 
The papers in Section III, "Supervision 
for the Improvement of Science In 
struction" deal with emerging problems 
of supervision in science, emerging cur 
riculum studies in elementary and jun 
ior high school science, new programs 
in science youth activities and descrip 
tions of four state programs in the 
improvement of science instruction.

Appendix A, "Guidelines for the 
State Supervisor of Science," should be 
of special interest to persons serving as 
state supervisors. Even though these 
guidelines are directed to state super 
visors of science, they could well be 
considered by any person in supervi 
sion.

Guidelines are offered in the areas 
of professional and public relations, 
preservice and in-service education, 
curriculum, facilities and equipment, 
and research. The guidelines are in 
tended to have general applicability.

This publication could well be re 
ferred to as a "handbook" for any per 
son interested in improving the science 
program and should be of special inter 
est to science supervisors. The author 
has done an excellent job in making use 
of valuable materials prepared by na 
tionally recognized persons in the field 
of science and science education.
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