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ALTHOUGH the concept of rele 
vance has been applied to nearly every pos 
sible educational circumstance, it has not 
been significantly associated with innova 
tion. It would appear that the two are mutu 
ally nonrelated, even though the very nature 
of relevance should, by definition, be prac 
tically synonymous with innovation. Indeed, 
the state of the art will be advanced only 
when educators become completely aware of 
the importance of associating relevance with 
innovation, to the extent that the two con 
cepts are literally inseparable. As such, it is 
important to define and describe the criteria, 
the necessary conditions, and the essential 
components of relevant innovation in edu 
cation.

Criteria of Relevant Innovation
Identification of Need. It should be dem 

onstrated that the change has been introduced 
for the purpose of meeting specifically identified 
needs.

Improved Education. When implemented, 
it is expected that the change will result in 
improving the education of students, either di 
rectly or indirectly.

Exportability. The procedures and tech 
niques are able to be exported and adapted to 
situations in other schools in order to solve 
similar problems and achieve similar solutions.

Some of the publicized innovative pro 
grams meet the first and second criteria, but 
very few, if any, can even come close to being 
in accord with exportability. Consequently, 
educators become unwittingly frustrated 
when they read and hear about the remark 
able innovative models in other schools and 
then realize that their own situation, by con 
trast, appears to be sterile, hopeless, and 
impossible to change.

Although it may not serve as any con 
solation, it should be pointed out that the 
highly lauded model solutions to the problems 
in education have some highly nonviable 
characteristics which create serious obstacles 
to educators who wish to implement similar 
programs in their own schools. Among the 
most prevalent nonexportable and, conse 
quently, nonrelevant characteristics of the 
programs most often publicized are the 
following:

1. The model programs are neither ade 
quately nor honestly defined in terms of pro 
viding educators with the information they truly 
need if the programs are to be adapted else 
where.

2. The programs are poorly evaluated, 
if at all, and significant data are rarely available 
to other educators.
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ASCD Audio Cassettes
Audio cassette recordings of renowned educators speak 
ing on some of the controversies in which schools and 
society are currently embroiled are now available from 
the Association for Supervision and Curriculum Develop 
ment

Addresses were recorded "live" at ASCD-sponsored con 
ferences. A recent addition to the cassette series is a 
discussion by Alexander Frazier and four doctoral stu 
dents of the merits of the open school concept

The cassettes may be used with any cassette player. 
Each is packaged in a plastic case for convenient storage.

William M. Aleiander, "Curriculum Planning as It Should 
Be." 1971. 62 mm. $8.00.
Jerome S. Bniner, 'The Process of Education Reconsid 
ered," 1971. 50 min. $5.00.
Price M. Cobbs. "Dare To Care / Dare To Act." 1971. 
46 min. $5.00.
Dan W. DodtM, "Action for the Seventies: What Is Our 
Unfinished Agenda?" 1972. 44 min. $8.00.
Richard L Foster, "Educational Supervision: Dead or 
Alive?" 1969. 38 min. $5.00.

Alexander Frazier and Doctoral Students, "Questions 
About Open Schools." 1972. 60 min. $5.00.
Jack R. Frymier, "A Curriculum Manifesto," 1972. 60 min. 
$6 JO.

Mvin D. Lovinf, ST., "One America by the Year 2000," 
1972. 45 min. $6.00.
Charles E. Silberman, "Crisis in the Classroom A Diag 
nosis with Suggestions for Remedy," 1971. 33 min. 
$8.00.
Neil V. Sullivan, "Crisis in Values," 1971. 37 min. $6.00.

All audio cassette orders must be accompanied by pay 
ment billed purchase orders cannot be accepted for 
audio cassettes. No discounts are given on quantity 
orders of cassettes.

Order from:
Association for Supervision 
and Curriculum Developaent 
KOCH 428, 1201 Siittenth St. M.W. 
Wajni»tton, D.C. 20038

3. Recently implemented programs are too 
often prematurely publicized before being proven 
successful through the test of a reasonable 
amount of time and before the results of com 
petent evaluative procedures are made known.

4. The staffs of the model programs, for 
the most part, have been handpicked, either 
through hiring or transfer.

5. Outside funding is provided from a 
variety of sources, none of which would be 
available to other schools.

6. Nearby universities provide interns, 
personnel, and other resources that would be 
unavailable to most of the schools in the country.

Conditions Necessary
Regardless of how great the need for 

change, little, if any, relevant innovation will 
take place unless the following internal and 
external conditions exist within a school or 
district:

Enlightened School Board. The local school 
board must be an enlightened body, deeply com 
mitted to encouraging and supporting demon- 
strably needed innovation. Many school boards 
give only lip service to needed reforms.

Competent, Courageous, and Knowledge 
able Leadership. The leadership at the building 
and district levels must be committed to actively 
participating in the search for solutions to prob 
lems in education, and possess the courage to 
proceed with the follow-up implementation of 
those changes that are needed. Those in posi 
tions of leadership must be equal to these tasks.

Research and Development Funds. District 
funds must be allocated for the purpose of active 
research and development in the area of needed 
programs, and there must be qualified personnel 
to design and conduct the evaluation of newly 
implemented models.

Extensive Involvement. There must be 
broadly based involvement in the decision-mak 
ing processes, including representation of all 
persons who will be affected by the changes.

Learning Environment. There must be a 
true feeling on the part of students, teachers, 
and parents that their school has a productive 
and a pleasurable environment for teaching and 
learning.
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Essential Components

In order to meet the standards of rele 
vance, the following components must be 
thoroughly detailed in any proposed innova 
tive program:

Perceptions of Need. Perceptions of the 
need for change must be broadly accepted and 
arrived at through rigorous sampling and in 
volvement of all persons directly or indirectly 
affected by the change.

Statement of Objectives. The objectives to 
be met and measured must be shown to con 
tribute significantly to improvement in teaching 
and learning, either directly or through restruc 
turing or reorganization of the curriculum.

Planning. There must be a period of time 
designated for planning, with a written proposal 
resulting from broad participation, and arrived 
at after thorough examination and investigation. 
The blueprint should have considerable built-in 
flexibility, and it should represent a wide range 
of thoughtful effort.

Evaluation. The method and technique of 
evaluation must be part of the proposal. This 
should be guided by highly qualified personnel 
who recognize that evaluation is a continuous, 
scientific, ongoing process.

Spin-off. I t is important to calculate in 
advance, as much as possible, the effect of any 
proposed change on other programs currently 
in existence. The effect should be positive, and 
great care should be taken to avoid doing any 
thing in the name of innovation that would be

likely to detract from or impair other existing 
programs.

Implementation. The most often en 
countered problems at the outset of a new pro 
gram are primarily due to the anxieties of the 
persons involved. It is most important to have 
planned in advance for dealing with the initial 
birth pangs of any new program.

Adaptability. A truly relevant innovation 
should be adaptable to situations in other schools 
and districts. This implies that the program be 
implemented in the initial stages with available 
personnel, facilities, and resources.

Clearly, innovation is a seriously com 
plex undertaking, involving much more than 
mere desire and enthusiasm. Unfortunately, 
too few educators have any extensive knowl 
edge of the dynamics of change, and the type 
of help and assistance that would be worth 
while are practically unavailable. Of equal 
importance is the enormous pressure that 
educators must face as a result of the drastic 
need for reform in most of the schools.

The first step toward overcoming these 
problems could be the recognition of a need 
for greater sophistication in understanding 
the nature of the problems, as well as in 
sistence upon agreed-to criteria and condi 
tions for relevance in innovation prior to 
initiating the component development of 
changes. This could alleviate the frustration 
of failure and vain effort, and hopefully pave 
the way for more widespread, positive, suc 
cessful reform. Q

Edited by
J. Gaten Siytor

*•** ttMrir vtotom 
rafofnw tof •chooMfl0-c0 th* future—

NOW. Tttit ton* an tour towta

MM Khool program, wttti practical

March 1973 525



 
 
 
Copyright © 1973 by the Association for Supervision and Curriculum 
Development.  All rights reserved.  
 
 




