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There must be two thrusts in human relations
programs: (a) an interpersonal component,
by which students and educators become
better aware of self; and (b) intergroup
relations to develop an improved
understanding and appreciation of human
behavior and human differences. This article
explores these two thrusts and their
integration.

I HE TERM "human relations"
has taken on many meanings for many
people, particularly people who interact
within our educational institutions. Terms
such as race relations, intergroup relations,
group dynamics, sensitivity training, inter
personal relations, T-groups, problem-solving
training, transactional analysis, intercultural
relations are all associated in one way or
another with "human relations." For the pur
pose of this article, the term "human rela
tions" is defined as:
Individual behaviors and institutional
practices which affect the extent and ability
of persons to Ca) understand and obtain knowl
edge about themselves and others; and, (b) use
knowledge and understanding to interact pro
ductively with others. 1
1 Cheryl Birtha. Philosophy of the Human
Relations Department. Madison, Wisconsin: Madi
son Public Schools. 1974. p. i.
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Using the above definition, the many
terms frequently equated with human rela
tions may be grouped under two basic head
ings: (a) interpersonal relations, and (b)
intergroup relations; one the arteries, the
other the veins of human relations.
The need for human relations, both
interpersonal and intergroup, is not unique
to any group of people, be they students,
educators, or parents; ethnic minority 2 or
non-ethnic minority, rich or poor. Neither
is the need for human relations unique to
any given community, be it rural, suburban,
or urban; nor to any geographic location,
north, south, east, or west. The need is
universal. Yet it is a need that is not often
acknowledged by those educators in positions
to improve the human relations environment
within our educational institutions. Only
recently have these institutions begun to
acknowledge that affective education is just
as important as cognitive learning; and that,
more important, for real learning to take
place, one cannot be isolated from the other.
- Ethnic minority: A group of people who may
share certain characteristics based on color, culture,
nationality, religion, or customs.
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To Solve Human Relations
Problems
One educational institution that has
received national recognition with respect
to human relations education is the Madison
Public Schools, Madison, Wisconsin. Since
the creation of the Department of Human
Relations in 1969 under the leadership of
Roland L. Buchanan, Jr., the department
has developed and implemented a number of
programs for students and educators. 3 All
programs, for students and educators alike,
focus on the integration of interpersonal and
intergroup relations.
Programs in interpersonal relations
assist educators in developing their abilities:
(a) to understand themselves the why of
their thoughts, feelings, values, and actions,
as well as how they relate and communicate
with others; and (b) to use the skills of selfunderstanding, relating to and communi
cating with others to analyze and plan
strategies to solve human relations problems
within the classroom. The assumption here
is that when educators are in touch with their
own feelings and the why of their feelings,
they are then able to help students become
more aware of and express their feelings,
because feelings are vital to human func
tioning.
Programs in interpersonal relations
have as a primary focus self-understanding
which facilitates a state of self-awareness.
The processes utilized are designed to affect
attitudes and behaviors in order to develop
the ability of students and educators to know
and understand themselves, which in turn
enables them to know and understand others.
For, as Harry Stack Sullivan states, "One
can't integrate with others until one inte
grates with self." 4
Because the skills required for living
in our society become obsolete almost as
:i Educator: Anyone who may come in contact
with a student during the course of a school day,
that is, parent, teacher, administrator, social worker,
secretary, teacher aide, counselor, custodial worker,
cook, psychologist.
4 Harry Stack Sullivan, M. D. T he Fusion of
Psychiatry and Social Science. New York: W. W.
Norton and Co., Inc., 1971. p. 317.
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fast as they are acquired, there is, according
to Carl Rogers, a need for continuous learn
ing and adaptability. He states that: ". . . the
goal of education must be to develop indi
viduals who are open to change, who are
flexible and adaptive, who have learned how
to learn, and are thus able to learn con
tinuously."-"'

The "Dialogue-Inquiry" Approach
There are several ways to facilitate
constructive interpersonal growth. One very
effective way that has proven to be successful
for the Madison Public Schools Human Rela
tions staff is the "dialogue-inquiry process."
Dialogue-inquiry is the coordination of
two processes: (a) the process whereby two
or more persons reveal their feelings and
thoughts to one another with a reciprocal
awareness of the threat to self-esteem that is
involved for each; (b) the process whereby
two or more persons ask and answer ques
tions that are relevant to their situation. 6
In a school, dialogue is a communica
tion among professional colleagues (includ
ing parents and students) a teacher talking
to a principal, or a problem-solving session
of several persons. It is from dialogue, facili
tated by the interpersonal competencies of
participants, that the specific functions of
inquiry (describing and evaluating reality,
formulating and analyzing problems, setting
goals, elaborating and examining alternative
plans, acting to implement a plan for chang
ing reality) are generated and given form
and meaning. Dialogue activates inquiry. It
enables group members to rise and answer
questions and to state and consider alterna
tives regarding a specific function of inquiry."
Dialogue, unlike debate, is designed to
unify rather than divide people. The process
•" Carl R. Rogers. In: Neild B. Oldham, editor.
Human Relations Training in Schools. New London,
Connecticut: Croft Educational Services, Inc.,
1969.
11 John Cogley, Center for the Study of Demo
cratic Institutions. In: Max Goodson, editor. S ome
Notes on Dialogue Inquiry. M adison, Wisconsin:
University of Wisconsin-Madison, p. 3.

* Ibid.

23

of dialogue seeks to construct an atmosphere
in which educators are able to share their
feelings and their ideas in order to clarify
assumptions they may have made about
themselves, others, or the institution in which
they function.
The process of inquiry is designed to
integrate and coordinate ideas and feelings
so that the interactions among all people
have purpose and are productive. Out of
inquiry come solutions or alternatives on
which educators can act in order to correct
or improve conditions in their classroom and
school environment.
All programs in interpersonal relations
take place within small group settings and
are dependent on active participation among
educators for success. The Human Relations
staff members serve only as facilitators of
process, thus providing the opportunity for
the educators to become actively involved in
analyzing and solving the identified problem
areas. Though pre-structured activities are
used, facilitators must be perceptive and sen
sitive enough to group needs in the event the
planned agenda requires changing. "School
time" is provided for such programs, whether
for students in a given class or for a total
faculty.
The data collected from these shortterm in-service programs, which generally
range from one half-day to six days in length,
have been in the form of written and verbal
responses of both students and educators.
From the results, the process used, that is,
dialogue and inquiry, has proved to be a most
effective way of identifying and solving inter
personal, as well as organizational problems.

The "Individual Differences"
Approach
A second approach to the integration
of interpersonal and intergroup relations is
a program developed by the Human Relations
Curriculum Coordinator, Marlene Cummings.
and entitled "Individual Differences." Follow
ing a number of years of working with class
rooms K-3 on an individual basis, explaining
the "why" of different skin color pigmenta
tions, a committee of six teachers and Ms.
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Cummings developed a test and handbook
to assist teachers in dealing with the attitudes
of students toward differences found within
the human family.
Test results clearly show that children
as early as kindergarten do discriminate on
the basis of color, size, mental, and physical
differences. Numerous other research studies
show that children as early as the age of 2
and 3 discriminate based on skin color
(Ammons, 1950; Bettelheim and Janowitz,
1950, 1964; Blake and Dennis, 1943; Clark
and Clark, 1939, 1950; Dirlam, 1973;
Frenkel-Brunswik, 1946, 1953; Goodman,
1952; Horowitz, 1936, 1938, 1944; Radke,
1949, 1950; Rose, 1948; Stevenson, 1962;
Trager and Yarrow, 1952). The Individual
Differences Test supports the major research
in this area, but also finds that the children
are often more discriminatory with respect
to the fat child and the poor child than
to the child of color (ethnic minority). The
research studies cited, however, only con
sidered the variable of skin color.
Although their work is still in an experi
mental stage, the first grade teachers who
have used the I ndividual Differences Hand
book, i ntegrating it as part of the daily
curriculum, found that at the end of one
year the students were more accepting of
all differences: cultural differences, mental
differences, physical differences, size differ
ences (the short boy, the fat child, the tall
girl), and economic differences. In addition,
the students had greatly reduced using stereo
types they previously applied to different indi
viduals or groups of people. Thus, the initial
point of intervention and concentration for
the school with respect to human relations
education should be at ages five through
twelve where young people acquire their basic
attitudes and values with respect to people
different from themselves.

The "Intergroup Relations"
Approach
A third major program integrating the
interpersonal and intergroup relations ap
proach is the Intergroup Relations Program.
This program grew out of concerns within
Educational Leadership

the Madison community for incorporating
a pluralistic (multicultural) approach into
the established school curriculum. With a
three-year grant from Title III ESEA, a com
prehensive in-service program was developed
for educators.
The Intergroup Relations Program is
designed to discuss and share ideas in order
to assist educators in designing more flexible
and productive approaches to working with
all students. The basic thrust of the program
speaks to providing a learning environment
that will maximize the potential of all stu
dents, particularly students from non-middle
class backgrounds, ethnic minority groups,
and those who have been identified as having
special needs, for example, the physically and
mentally different student.
The program focuses on how the per
ceptions and attitudes that educators have
about family, class, and ethnic differences
affect learning processes and how these in
turn influence the operational values and
design of our educational institutions. Topic
areas include: (a) the school and classroom
as a social, psychological, and physical
system; (b) the relationship of class and
ethnicity to intellectual and emotional func
tioning; (c) families and education; (d)
racism; (e) sexism; and (f) classism. Each
topic area represents the integration of three
levels of learning: cognitive, affective, a nd
behavioral.
The cognitive level (that is, intellectual
and/or content level) is designed to identify
and dispel myths and stereotypes educators
may have about various cultural, ethnic,
economic, and social groups, both in society
and in educational institutions. Articles and
essays have been compiled for each topic
area to assist educators in this process.
On the affective or feeling level, short
films within each topic area have been devel
oped and are designed to be used as a basis
for discussion about attitudes and beliefs
educators may have about various ethnic,
cultural, social, or economic groups, particu
larly as these attitudes affect behaviors
toward such groups in the schools.
The behavioral level speaks to the design
and use of instructional materials (for exam
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ple, applied exercises, multicultural curricular materials) in order to transfer to the
classroom what educators have been exposed
to during the in-service sessions. Educators
themselves participate in specific activities
for students which serve to increase their
understanding of the various concepts pre
sented.
Principals, teachers, specialized per
sonnel, teacher aides, non-certified personnel,
and parents participate in the program,
which consists of 16 weekly meetings over a
period of one semester, for a total of 45
hours.
Data collected from the first two years
of piloting have shown significant changes
at all three levels cognitive, affective, and
behavioral. Changes in understanding, re
specting, and accepting the pluralistic society
in which we live were exhibited not only on a
number of evaluative instruments, but in the
verbal responses of the educators and parents
and in the activities they implemented with
students in the classroom and at home.
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Numerous examples could be cited here, but
for the sake of brevity we will share only
a few.
The second year, educators who had
participated the first year submitted activities
they are now using with their students. In
turn the Human Relations staff shared these
activities with those educators currently
participating. Later in the program a prin
cipal commented: "This program, of all the
many we've participated in. provided our
faculty with a sense of unity and we're now
really beginning to plan for the present and
future needs of our students."
A parent who had opposed the program
was, by the end of the program, selling it to
the school community. Within individual
classrooms, multicultural bulletin boards
began to appear, multicultural materials
were brought in or developed by the indi

vidual educators, and boys and girls began
to decide on "free" activities based on their
interest rather than the sex role attached to
the activity. While change is slow, these
small steps are encouraging, especially when
signs of even greater ones are evident.
In summary, there must be two major
thrusts in implementing human relations
programs. First, there must exist an inter
personal component; a process whereby stu
dents and educators become better aware
of self. The development of self-awareness
facilitates openness, trust, flexibility, adaptiveness, empathy, and continuous learning.
The second component of human relations
programs must be that of intergroup rela
tions in order to develop an increased under
standing and appreciation of human behavior
and human differences.
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