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1977. — Reviewed by Charlene Rothkopf, Media Coordinator, Association for Supervision and Cur 
riculum Development, Washington, D.C.

Recently a trial took place in 
Miami, Florida, where Ronney 
Zamora, 15, was accused of first- 
degree murder. His plea of not 
guilty was based on the argument 
that Zamora's excessive TV watch 
ing, particularly of violent pro 
grams, led to a state of temporary 
insanity at the time of the shoot 
ing. 1 This trial illustrates the con 
cern that psychiatrists, sociologists, 
parents, and educators have ex 
pressed about the adverse effects of 
television on children.

Marie Winn vehemently voices 
her concern in The Plug-In Drug, 
in which she criticizes parental lack 
of control over TV watching, par 
ticularly by preschool children. Her 
argument focuses not on the con 
tent of TV programs, which is 
critical to the Zamora case; but, in 
stead, on the very act of watching 
TV itself. Recalling the prophetic 
ideas of Marshall McLuhan, Winn 
deals with the effects of the med 
ium, not the "message."

She attempts to raise the con 
sciousness of the American public 
to understand the powerful, mes 
merizing capability of television, 
which can induce a drugged or 
trance-like state in the viewer.

Winn is especially concerned 
with the effect of this trance-like 
state on the preschool child who is 
at a vulnerable period of develop 
ment. Older children and adults 
have "a vast backlog of real-life 
experiences (p. 9)" that come into 
play when viewing TV. At the pre 

school age, the child's perceptions 
of reality are just beginning to be 
shaped along with the development 
of basic verbal and motor skills. 
According to Winn, television, 
often conveniently used as a baby 
sitter, has displaced the real-life 
experiences that children need to 
be engaged in. Time spent on TV 
viewing has eliminated time spent 
reading, playing, and interacting 
with others. Even such educational 
programs as Sesame Street are 
criticized because they are taking 
time away from other human con 
tact-type activities that children re 
quire.

A point of interest to educa 
tors that is brought out in the book 
is the correlation between the de 
cline in scholastic aptitude test 
scores and the existence of televi 

sion. According to Winn, the "de 
cline that began in 1964 ... is pre 
cisely the year that those first chil 
dren exposed to large doses of tele 
vision during their language-learn 
ing years sat down to take their 
college boards (p. 92)." A recent 
U.S. panel, formed to study this 
test score decline phenomenon, also 
pointed to the impact of television 
as one of the contributing factors; 
however, they present the informa 
tion with a more positive prog 
nosis: "Yet we are convinced that 
television and related forms of 
communication give the future of 
learning its largest promise."2

Winn's arguments are based 
on many interviews with parents, 
children, teachers, and child spe 
cialists, and of course, are open to 
debate. Eric Sevareid writes, "It 
ftelevisionl is destroying the habit 
of reading, they say. This is non 
sense. Book sales in this country 
during the lifetime of general tele 
vision have greatly increased and 
well beyond the increase in the 
population." And about the use of 
the English language, he states.

1 Tom Shales. "The Trial of Ron 
ney Zamora, Live and In Color." 
Washington Post. October 6, 1977. 
p. C-l

2 Advisory Panel on the Scholas 
tic Aptitude Test Score Decline. On 
Further Examination. New York: Col 
lege Entrance Examination Board, 
1977. p. 47.
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". . . this medium has improved 
the general level of diction."3

Obviously, more scientific data 
are necessary. Whether the reader 
agrees with Winn's statements or 
not, one can agree that "parents 
need to think about television in a 
new way, and need to consider the 
role it plays in their children's lives 
and in their lives together as a 
family (p. viii)."

The Plug-In Drug i s clearly a 
condemnation of television. The 
reader must be careful, therefore, 
not to make television a scapegoat 
for all of the ills of society. Toss 
ing out the TV set, as Winn talks 
about in the section, "No Televi 
sion," seems unrealistic in any kind 
of large scale or meaningful way 
in our country. Too much of our 
information comes from television, 
and it is too much an integral part 
of our culture to eliminate it. How 
ever, creating an awareness of how 
TV "massages" its viewers makes 
this an important and worthwhile 
book. Hopefully, it can stimulate 
further research into TV's effect on 
children's growth and development, 
which we desperately need.

New Designs for Elementary 
Curriculum and Instruction, Sec 
ond edition. John U. Michaelis, 
Ruth H. Crossman, Lloyd F. 
Scott. New York: McGmw-Hill

Book Company, 1975. — Re 
viewed by Oliver A. Pamplin, 
Director of Elementary Educa 
tion, Albemarle County Schools, 
Charlottesville, Virginia.

While not particularly unique 
in the topics covered, this book 
should prove to be especially prac 
tical for the elementary teacher 
and/or administrator. The authors 
present a framework and models 
for analyzing, developing, and 
evaluating curriculum.

In this second edition, the au 
thors have included additional com 
ponents dealing with current prin 
ciples of curriculum development. 
Up-to-date trends and develop 
ments in each subject area are in 
cluded in the revision.

Beginning with a review of 
historical elements related to the 
development of current educational 
philosophies, goals, objectives, and 
teaching strategies, the authors pro 
vide an expanded analysis of phil 
osophical, social, psychological, and 
disciplinary foundations of cur 
riculum. Guidelines for determin 
ing objectives are offered, as well 

. as organization of the curriculum, 
classes, and instructional media. 
Evaluation and accountability are 
clearly presented so that even the 
beginning teacher may find this 
chapter easily transferable to a 
classroom situation.

The identification and selec 
tion of teaching strategies, often a 
major task of teachers and curricu 
lum planners, are discussed in some 
detail. Actual examples of concept 
development strategies are used to 
illustrate discovery-inductive strat 
egies. Role-playing, simulations, 
and value analysis and clarification 
are discussed briefly, with examples 
given to illustrate these teaching 
techniques.

Part II of the book includes in 
structional models of every subject/ 
skill area usually offered in the 
elementary and middle school. Lan 
guage arts, reading, mathematics, 
science, social studies, and health 
and physical education are dis 
cussed in some detail. One chapter 
is devoted to each of these skill 
areas. These should prove practical 
for the classroom teacher.

The authors end their text 
with the development of under 
standing, skills, and attitudes that 
cut across the various disciplines. 
This assists the reader in viewing 
the total school program. This book 
might well be in each school's 
library for professional educators 
because of its value as a quick 
reference source. It may also serve 
as an appropriate textbook for per-

3 Eric Sevareid. "TV and the 
Highbrow." Washington Post. June 
13, 1976. p. C-8. Excerpted from his 
speech at the Washington Journalism 
Center.
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sons studying elementary curricu 
lum.

School Zone: Learning Environ 
ments for Children. Anne P. 
Taylor and George Vlastos. 
New fork: Van Nostrand Rein- 
hold Company, 1975. 144 pp. 
—Reviewed by Donald Pecken- 
paugh, Superintendent, Birming 
ham, Michigan, Public Schools.

School Zone: Learning Envi 
ronments for Children offers a 
method for designing schools as 
learning environments for children 
and demonstrates a way of using 
curriculum to determine that de 
sign. Based on the assumption that 
physical setting does contribute to 
learning, the book suggests ways 
to modify both indoor and outdoor 
learning spaces so that they are an 
integral part of the educational 
process. In addition, it provides 
plans and drawings for new educa 
tional furniture and equipment. 
Practical information is given on 
how to assess the use being made 
of existing classroom and play 
ground areas, and what is to be 
learned in such space, and then 
how to use the resulting informa 

tion in designing richer, more aes 
thetic, humanistic, learning envi 
ronments.

The authors give constant 
emphasis to the importance of the 
physical learning environment and 
give practical advice on how to 
proceed to design both indoor and 
outdoor learning environments. 
Special emphasis is given on de 
signing facilities for an "open 
classroom" setting and how to 
work in one.

The co-authors bring comple 
mentary interests and skills to the 
project. Anne Taylor is Assistant 
Dean of the graduate school of the 
University of New Mexico. She 
teaches both in the departments of 
art education and architecture. She 
has designed day-care centers, ed 
ucational settings, and playgrounds 
with her co-author, and for the 
last five years has been studying 
the effects of environment on learn 
ing and behavior of children. Tay 
lor lives in an adobe house on an 
apple farm with her husband, four 
children, and numerous animals.

George Vlastos is a graduate 
of the College of Architecture, 
Arizona State University, where he 
minored in art history and graphic 
design. He temporarily gave up his

traditional architecture practice to 
study children, child development, 
educational philosophy, and cur 
riculum. He now resides in Casper, 
Wyoming, where he designs 
schools for the Gordon-South ar 
chitectural firm.

The illustrations by George 
Vlastos are interesting, and the 
layout is most attractive; but, the 
numerous photographs are truly 
outstanding and give the book its 
special character.

Taylor and Vlastos point out 
that a willingness to change could 
be an antidote to the traditional 
classroom blues. For this reason, I 
recommend this book as a starting 
point to rethink the traditional 
planning process, before it begins. 
Administrators, curriculum spe 
cialists, and even board members 
should read it before they begin to 
plan new school faciliites.

This book offers a process for 
designing alternatives to the tradi 
tional in learning environments. 
Anything can happen, anywhere, 
and at any time, to help or hinder 
a child's learning. If the designer 
makes full use of an environment, 
it may become rich enough to lead 
the child to learning. School Zone 
shows the direction! ;'''/.

Reviewers

Charlene Rothkopf Oliver A. Pamplin Donald Peckenpaugh
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