
Communication, California State 
University, Los Angeles, California 
90032.)

11. If we cannot have the full 
range of films and filmstrips (and 
books, magazines, pamphlets) wor 
thy of autonomous individuals, all 
is not lost. We can provide our 
students with attitudes of resist 
ance. We can help our students 
understand that a democracy needs 
minds capable of fighting against 
the dominant orthodoxies and

cliches of the times, minds resist 
ant to easy belief, minds that ques 
tion the reality desired by power 
ful establishments. We can also 
provide our students with tools of 
self-defense. We can teach them 
methods of propaganda analysis 
beginning in elementary schools, 
perhaps even in kindergarten.

Teachers and librarians should 
actively advocate a genuine mar 
ketplace of ideas as basic to a de 
mocracy. A good place to begin is

to increase awareness of the illu 
sion of freedom provided by the 
free film and filmstrip Guides* fS

6 Further reading: Sheila Harty. 
Hucksters in the Classroom. Washington, 
D.C.: Center for Study of Responsive 
Law; Matthew Lyon. "And Now the 
Word from our Sponsor: Buying Into the 
Public Schools." The Texas Observer 
(Nov. 3, 1978). pp. 2-9; Betty Medsger. 
'The 'Free' Propaganda That Floods the 
Schools." The Progressive 40:42-46; De 
cember 1976; Irwin Stark. "The Penta 
gon Goes to School." The Progressive 
43:22-26; October 1979.

Free Materials: A Response to Bennett Charles R. DuVall and Wayne ). Krepel

Bennett's criticism of free 
films and filmstrips, particularly 
those listed in Educators Guide to 
Free Films and Educators Guide to 
Free Filmstrips may be warranted, 
if a mere count of available materi 
als is the sole criterion measure. 
However, we believe that this ap 
proach is one-sided and overlooks 
several pertinent considerations.

First, and probably most ser 
ious, is the assumption that teach 
ers are either ignorant or incapable 
of recognizing and counteracting 
overt propaganda efforts on the 
part of any special interest group. 
Teachers are constantly making 
curricular decisions regarding ma 
terials to be used with students in 
implementing the instructional pro 
gram. These decisions encompass 
a wide range of options that in 
clude publicly purchased textbooks, 
as well as films and filmstrips  
whether rented, purchased, or free. 
The same basic decision must be 
made in all instances, that is, to

use or not use the material. This 
decision must be made by the 
teacher, on an individual basis, for 
a particular instructional situation.

Weiss, 1 in a recent article in 
Learning, issued a warning about 
the unquestioned use of free ma 
terials. In an effort to avoid the 
introduction of sponsor bias he 
stated, ". . . by turning off the pro 
jector before the credits appear, the 
teacher can eliminate the last 
frames (and the company's name) 
from an otherwise unbiased film." 
He mentioned that only one evalu 
ative checklist for free materials 
was presently available. This form 
can be obtained from the National 
Association for Industry-Education 
Cooperation.2

All materials, regardless of 
source or producer, contain bias. 
Instructional materials purchased 
at public expense contain author 
and editorial interpretation, and 
are therefore biased. Teachers 
regularly make decisions regarding

use and emphasis to be made of 
these materials. To assume that 
they do not do this with free films 
and filmstrips, or other free (spon 
sored) materials is, we believe, to 
underrate the academic integrity of 
the teacher.

Bennett is to be commended 
for making available sources from 
which listings of materials repre 
senting alternative points of view 
may be obtained.

Some special interest groups 
have produced films and filmstrips 
that represent their point of view.

(Continued on page 267)

1 Brian Weiss. "Now Is the Time for 
Freebies" and "Warning: Freebies May 
Be Dangerous to Your Curriculum." 
Learning 8(1): 132-41; August/Septem 
ber 1979.

2 For a copy of A Guide for Evalu 
ating Industry-Sponsored Educational 
Materials, write: National Association 
for Industry-Education Cooperation, 235 
Hendricks Boulevard, Buffalo, New York 
14226. Minimum order is ten copies ($.10 
each).
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naire about what participants had 
eaten so far that day. Then, in 
teams, they interviewed other non- 
participants who happened to be 
in the building. The teams got to 
know each other while doing the 
survey; the information gathered 
became the basis for later discus 
sions about nutrition.

Related to Purpose

Whatever the activity, it 
should relate to later work of the 
group. If a product results, it 
should be used later.

A lively metrics workshop I 
attended last year started amus 
ingly as parents and teachers 
plunged right in, measuring and 
recording the length of each oth 
ers' fingernails, hands, and arms 
with a metric tape measure. The 
unexpected humor and interaction 
in a mathematics workshop not 
only got people talking and laugh 
ing together, but also immediately 
demystified centimeters and meters. 
Participants rather quickly learned 
to estimate metric measures, one of 
the workshop goals.

Unusual works of art created 
by teachers at the beginning of a 
museum-sponsored history of art 
course paved the way to discovery 
and discussion of the dependence 
of any culture's art on the availa 
bility of materials. Participants 
working in small groups were 
asked to produce a drawing or any 
other product using only materials 
they had with them when they 
arrived at the session.

These different approaches to 
climate setting were designed with 
particular groups and particular 
content areas in mind. All of them 
are potential gimmicks if they are 
used without careful thought tail 
oring them to other specific pur 
poses. Each will have shortcomings 
for different leaders and different 
groups.

The time and care devoted to 
the opening activities of a training 
session will help the leader get off

to a good start. The tone of the be 
ginning will shape the entire group 
process that follows, and the under 
lying logic of the beginning can 
lead naturally into the content that 
follows. However, creating a cli 
mate of mutual respect to foster 
learning, open discussion, and pro 
ductive work is not merely a trick. 
And it is not accomplished with an 
opening activity alone. After every 
successful beginning, group leaders 
must ask themselves how to best 
sustain an environment hospitable 
to learning, productivity, and an 
open exchange of ideas.

A Response to Bennett
(continued from p. 199)

These materials can and do, range 
from strongly "pro" to strongly 
"anti" on any given topic. Other 
special interest groups have chosen 
to expend their resources in pro 
moting and supporting large public 
rallies that espouse a particular 
point of view. These groups at 
tempt to influence the public 
through the resulting publicity in 
the mass media. Teachers have lit 
tle control over that which students 
read and observe when outside the 
immediate classroom environment. 
Teachers do, however, have a high 
degree of control over the films and 
filmstrips used in the classroom. 
Teachers desiring to help students 
handle controversial issues will 
make use of all possible sources 
representing conflicting points of 
view. Students must learn to make 
their own decisions, based upon 
the evidence available and pre 
sented, regardless of the emotion 
alism involved. Such a teacher will 
bring into the class newspaper 
clippings, videotape recordings of 
newscasts, films and filmstrips, as 
well as free (sponsored) print ma 
terials representing all sides of an 
issue. The preponderance of busi 
ness-industry-government films 
and filmstrips represented in the 
Educators Guides referenced may

well be the result of decisions made 
regarding resource expenditure by 
selected special interest groups, 
rather than overt editorial bias.

The importance of the indi 
vidual teacher in making auricular 
decisions cannot be overempha 
sized. All such decisions must be 
related to the instructional objec 
tives of a particular topic or unit of 
study. In using catalogs of free ma 
terials, or catalogs of commercially 
produced instructional materials to 
be purchased with public funds, 
the teacher makes a preliminary 
assessment of the curricular worth 
or applicability, based upon the de 
scription provided. Upon receipt, 
the teacher then examines (pre 
views) the piece of material or 
views the film or filmstrip with the 
objective of determining its in 
structional suitability. It is at this 
point that the teacher makes a de 
cision concerning bias, that is, 
whether that bias detracts suffi 
ciently from its instructional use 
fulness to warrant rejection of the 
material. Additional materials rep 
resenting other points of view 
might be needed. Following use 
with the class, the teacher should 
conduct a post-use assessment of 
the value of the material as related 
to instructional objectives. The 
teacher may decide to reuse the 
material, to modify its use, or not 
to use it again. This decision must 
be based upon the teacher's judg 
ment of the data collected regard 
ing the attainment of the instruc 
tional objectives.

It is our belief that many ex 
cellent free films and other mate 
rials are available to teachers. The 
important decision regarding their 
use resides with the teacher, not 
with a source editor. The teacher 
has the responsibility of surveying 
all possible sources and determin 
ing the appropriate instructional 
use of these materials. Evaluation 
of instructional effectiveness is 
necessary when considering the 
use of any materials brought into 
the classroom.
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