In-School
Suspension Programs:

The King William County Model
Claiborne R. Winborne

Keeping suspended students at school—but isolated from other students—makes more
sense and is more effective than giving them a "vacation" away from school.
In-school suspension is an idea that is sweeping
Virginia in response to the growing national concern
among guidance counselors, teachers, and administra
tors for school discipline (Schaum, 1978; O'Brien,
1976; Moseley, 1977). King William County has be
come a leader in this current educational trend as one
of the first school systems in the state to implement
such a program.
Neighboring school systems have quickly fol
lowed suit. Twelve school divisions in eastern Vir
ginia have programs presently in operation. Six sys
tems have programs in the planning stages for Sep
tember 1979. In-school suspension programs are being
implemented in both urban and rural schools across
the state. The in-school suspension movement in pub
lic education is not confined only to Virginia. Other
states cited in a recent survey on alternative discipline
programs are North Carolina, Minnesota, and Texas
(Kreshin, 1977).
The King William Program is in its third year of
operation and is funded through a federal grant un
der the Emergency School Aid Act for $26,500. It is
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designed as a therapeutic model to help those students
in grades 8-12, who would otherwise be suspended out
of school, overcome the educational disadvantages of
minority group isolation. This in-school suspension
program, also designated as the Alternative Citizen
ship Program, is characterized by individualized aca
demic and/or behavioral intervention. Instead of
being suspended out of school, they are assigned by
the principal to the Alternative Citizenship Program.
When students are kept in the educational en
vironment, their chances for successful re-entry into
the classrooms are greatly increased.
Program Development
With the awarding of the $26,500 grant, a pro
gram of alternative citizenship education was de
signed around two major approaches: punishment,
and academic and/or behavioral crisis intervention.
* The author wishes to acknowledge Superintendent Stepen M. Baker and Asst. Superintendent George Stainback
whose dedication and support made this innovative concept
in school discipline a reality in King William County.

Punishment is accomplished through isolation
from peers. Students in the program remain all day
even eating lunch in a special room set aside for the
program. The room has restroom facilities and water
facilities, so there is no need for a student to leave
until the end of the school day.
The restriction on social interaction imposed by
the program works well in rural King William County
to discourage disruptive behavior. With the county's
sparsely distributed population, the school is a sig
nificant socializing agent. School is therefore an inte
gral, fundamental factor of the student's s^ial life.
Deprivation of this peer contact is viewed by the stu
dents as a very negative consequence for maladapted
behavior especially as it occurs within the school set
ting.
Academic/behavioral crisis intervention is ac
complished with intensive tutoring, counseling, and
evaluation. When the student has completed his/her
stay in the program, an academic and behavior modi
fication plan, based on the information gleaned from
testing and interviews with the student, is written
and sent to the referring teacher. Follow-up observa
tions are made by the tutors at regular intervals to
assess the student's progress.

Figure 1. Diagram of Suspension Room
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The program is coordinated by a teacher with
training in behavior disorders. There are three paraprofessionals designated as tutors who work one-onone with the students in the program and back in the
regular classroom. The tutors are involved with spe
cific individualized instruction, affective listening, and
informal assessment. The coordinator plans strategies
and conducts any formal assessment and counseling.

Setting
The program is located in an isolated classroom,
which is one of three in an annex building far re
moved from the normal flow of student traffic. The
classroom has no windows. It has toilet facilities, and
a small area has been partitioned off for use either in
counseling or as a distraction-free learning station.
There are five student worktables and six movable
screens that add flexibility for room arrangement to
accommodate the varying number of students. The
coordinator's desk is sectioned off along with the tutor
work areas. (See Figure 1.)
Students work independently or with their as
signed tutor. No group activities are undertaken, and
students may not take part in extra-curricular activ
ities.
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Procedure
At King William High School there is a student
handbook outlining proper behavior and consequences
for inappropriate behavior. This is given to students
on the first day of school. The teachers are provided
a disciplinary handbook that outlines which types of
inappropriate behaviors are to be administrative dis
ciplinary referrals. Effective classroom management
strategies designed by the principal are also included
(Stainback and Stainback, 1972).
With these guidelines in operation, after a
teacher refers a student to the principal, a conference
is held. The principal determines what type of disci
pline is warranted to meet the severity of the offense.
It is the principal who decides whether or not to place
a student in the in-school suspension program, and
also the length of stay. Placement in the program be
gins the next morning. Students are not placed in the
program at random during the course of the school
day.
After designating a student for the Citizenship
Program, the principal notifies the parents (by letter),
the Citizenship Program Coordinator, and the refer
ring teacher of the action taken.
The following personnel are notified and the fol
lowing information requested: (a) guidance counselor
social history; (b) referring teacher educational
evaluation; and (c) classroom teachers of student
current educational objectives.
When a student enters the Citizenship Program
the following morning, the nature of the offense, the
length of stay, and the student's past disciplinary his
tory will have been given to the coordinator by the
office of the principal. The coordinator will be pre
pared to continue the student's ongoing classwork
from the assignment sheets turned in by the class
room teachers. By the end of the student's first day
in the program, the coordinator should also have re
ceived the social history and the educational evalua
tion.
The Citizenship Program staff then proceeds with
the development of an individualized educational
plan. The Citizenship Program coordinator writes the
plan under the direction of the principal and with the
results of appropriate psychological and educational
diagnostic assessments.
Copies of this plan are sent to the referring
teacher, the principal, and any other teachers who
may benefit from it when the student returns to regu
lar class. The program coordinator discusses the plan
with the regular classroom teacher, and, where war
ranted, a tutor is assigned to the regular classroom
teacher for a specified time to facilitate implementa
tion.
Students who have participated in the program
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Figure 2. King William County Therapeutic Model
In-school Suspension Program
Alternative Citizenship Program
Therapeutic Model Design
Phase I: Assessment and Evaluation
Representative Materials:
Woodcock Reading Mastery Tests
16 Personality Factor Questionnaire
KeyMafh Diagnostic Arithmetic Test
Base II Math System
Aural Reading Lab Placement Test
Slosson Oral Reading Test
Phase II: Remediation
Representative Materials:
Aural Reading Lab
Daily Living Skills Units
Math Power Pac Series
Right to Read Series
Staff made materials
Phase III: Continuation of Current Educational Objectives
Representative Materials:
1 copy of all classroom texts is shelved in program
Staff made materials
Current educational assignments
Phase IV: Counseling
Representative Affective Materials:
It's Up to You
Adventures in Self Discovery
Adolescent Conflict Series
Healthy Feelings Series
DUSO materials

are monitored on a regular basis by their tutor to as
certain their progress in the classroom setting. A rec
ord of all observations is kept on file.
Program Design

The average length of stay in the Citizenship
Program is three to four days. There are never more
than four students in the program on a given day. All
students are tested on the first day with the 16 Per
sonality Factor Questionnaire, Form E. Experience has
shown us that an informal assessment is warranted
as well as formal educational testing. Classroom as
signments are begun after the initial testing phase.
Through behavioral observation, testing, and coun
seling, the needs of the student can be assessed, and
a plan can be formulated to help the student success
fully re-enter the regular classroom.
Each student is approached as a separate case,
the only uniform treatment being the described test
ing. A student's time in the program is divided
among the four phases of the program: assessment;
remediation; continuation of current educational ob
jectives; and counseling. The needs of the student
determine which area or areas are emphasized more
than others.
For each phase, the Citizenship Program has
selected curriculum materials and the necessary A-V
equipment to maintain the program. A representative
selection of materials used is presented in Figure 2.

The Plan
The individualized plan that accompanies the
first-time offender back to the regular class highlights
areas of academic and behavioral strengths and weak
nesses. Comments on observational data/test results
are made or specific intervention strategies may be
offered, as well as a recommendation for referral for
further services.
For repeaters, a follow-up report is written and
includes further information on the student in the de
fined problem area.
Program Efficacy
A pre- and post-testing design has been imple
mented to assess academic achievement and selfconfidence for program participants. October and
April SRA scores are to be compared as well as the
results of the 16 Factor Personality Questionnaire.
With the implementation of the Citizenship Pro
gram, out of school suspensions during the first
semester of 1977-78 were reduced by 60 percent. The
overall reduction for the school year 1977-78 was 40
percent. The total number of administrative discipli
nary referrals remained the same between first semes
ter 1976 and 1977. However, with the new alterna
tive disciplinary option in-school suspension the
number of out-of-school suspensions decreased. By
June 1978, the number of administrative disciplinary
referrals was also decreasing. In its first year of
operation, the in-school suspension program had an
overall effect of improving school discipline. Com
parative data is shown below:

Out-of-School Suspensions
1976-77
1977-78

First Semester Suspensions
First Semester Suspensions

53
21

These 21 suspensions out of school involved 17
students. There were 16 males and one female sus
pended. A breakdown by grade reveals that more
than half of the suspended students were in the
eighth grade.
The Citizenship Program during the first semes
ter 1977-78 serviced 49 different students who ac
counted for a total of 72 placements in the program.
Of these 49 different students, 12 (24 percent) were
repeaters, who accounted for 35 placements. There
were 37 single placements. Both in-school and later
out-of-school suspensions were required for two stu
dents.
An analysis of students participating in the inschool suspension program by sex and grade reveals
the following:

The target student for in-school suspension is a male
eighth grader who is experiencing academic difficulty.
The flexibility of the program offers the staff and the
student more time on subsequent placements to con
centrate on specific problem areas of repeaters.
Summary
For King William County, the design of this inschool suspension program is effective in helping
meet the educational needs of students and also main
tain discipline. The individualized plan helps the
teacher prepare appropriate educational strategies in
the particular subject area by focusing on the identi
fied academic and behavioral strengths and weak
nesses.
Progress in resolving the question of curriculum
relevancy and designing appropriate treatment models
to deal with maladaptive behaviors has long been a
concern of school administrators. The King William
therapeutic model of an in-school suspension pro
gram is only one form of the variety of differing
models of in-school suspension programs already in
operation around the state and country.
Programmatic differences aside, the basic theme
of in-school suspension programs is the same. All
have as a core foundation the belief that maintaining
a problem student in the educational environment is
a more effective way of dealing with inappropriate
behavior than out-of-school suspension. Sj
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