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The Emergence of Widespread 
Support

The concept of teaching students 
through their individual learning 
styles has taken hold in less than a 
decade. Such rapid national aware 
ness is a phenomenon in itself, but is 
magnified by the advocacy of our 
leading professional journals and as 
sociations and selected universities 
and schools that have nothing to gain 
 other than the improvement of in 
struction.

  U . S. News & World Report 
featured a pilot program being con 
ducted at Worthington High School 
in Ohio with the title, "Matching edu 
cation and individuals can raise 
grades. . . ." It described that "radical 
departure in American classrooms" as 
"the key to educational achievement 
in the . . . '80s." Later in the article, 
Scott D. Thomson, executive director 
of the National Association of Sec 
ondary School Principals, theorized: 
"The ability to map learning styles 
is the most promising development in 
curriculum and instruction in a gen 
eration. It is the most scientific way 
we know to individualize classroom 
education." 1

  A Phi Delta Kappan editorial 
implored that we ". . . listen to the 
answers dictated by careful re 
search . . ." and begin to honor the 
differences in learners, specifically re 
ferring to learning styles studies.2

  The president of the Interna 
tional Reading Association released a 
statement verifying that "differences 
in the learning styles and abilities of 
children emphasize the need for a 
variety of approaches. . . . No single 
method or approach nor any one set 
of instructional materials has been 
proven to be effective for all children.3

  The National Association of 
Secondary School Principals and St. 
John's University, New York, an 
nounced the cosponsorship of the 
National Network on Learning Styles. 
The Network's purpose is to establish
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and support a group of knowledgeable 
instructional leaders who, with their 
schools, can identify and match learn 
ing and teaching styles.

Services to subscribers include: 
three newsletters annually summariz 
ing the latest research, practical ap 
plications, and experimental pro 
grams ; information about conferences, 
institutes, and inservice workshops 
for teachers and administrators; de 
scriptions of publications and disser 
tations in the field; identification of 
resource personnel and exemplary 
school sites; updated bibliography of 
publications and films; and responses 
to requests for information.4 In the 
first four weeks, subscribers represent 
faculty at every level in the United 
States, Mexico, and Canada.

  The Association for Supervi 
sion and Curriculum Development 
published the first videotape and dis 
cussion guide on learning styles avail 
able for inservice training.5

  St. John's University estab 
lished a Center for the Study of 
Learning and Teaching Styles. Its 
components include research, inserv 
ice, and publications. Its services are 
available to any district concerned 
with diagnostic-prescriptive educa 
tion.

What Research Tells Us About 
Learning Styles

My last column described several 
studies that verified that when we 
identify and match individual stu 
dents' learning styles with instruc 
tional methods and resources, statisti 
cally significant differences occur in 
achievement and attitudes. Let's con 
tinue examining additional research 
findings.

Reading Achievement

In 1977 Kaley documented that: 
(1) reading achievement is a statis 
tically stronger and more efficient pre 
dictor of learning style than IQ is; (2) 
the higher a student's reading level,

the more independent is the learning 
style; and (3) lower levels of reading 
correlate well with a need for in 
creased dependence and teacher- 
directed instruction.6

Recently, Peterson provided an 
other strong, research based, argu 
ment for matching the learning styles 
of individual students with comple 
mentary instructional approaches.7 
Citing studies conducted by Wright 
and DuCette,8 Janicki,9 and Ebmeier
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and Good, 10 she supported the con 
cept that whether or not direct in 
struction proves to be effective is 
determined by the type of student 
who is being taught. Her conclusions 
coincided exactly with the findings of 
Trautman,11 Martin,12 Domino, 13 
Farr, 14 Marcus, 15 and Treffinger who 
reveals similar relationships between 
gifted youngsters and their ability to 
be involved successfully in self- 
directed learning. 16

Implications for Instruction

We must stop gambling that the 
way in which reading is introduced 
to a class will, somehow, be effective 
for all its children. We have hard re 
search data indicating that individuals 
with different learning style character 
istics respond differently to identical 
methods. It is criminal to ignore what 
we know.

The following steps should be 
taken to ensure that each youngster 
has a real opportunity to learn to 
read:

1. Each student's learning style 
should be identified, preferably as 
early as possible. Janet Perrin, a St. 
John's University student,' has been 
testing an experimental version of the 
Learning Style Inventory (LSI) for pri 
mary students. The instrument is only 
in its third year of u<=age, but teachers 
interested in testing it to identify the 
learning styles of young children 
(Grades 1-2) need only send one $3.00 
prepaid check or purchase order to 
cover the cost of reproducing the orig 
inal. Copies may be xeroxed with 
the author's permission, as long as the 
teacher is willing to respond to a 
series of questions concerned with the 
effectiveness of the questions and 
illustrations. The instrument is neither 
research valid nor reliable; it is experi 
mental. But unless teachers are willing 
to explore its effectiveness with young 
children, we cannot learn how to im 
prove it further. 17

2. District or regional units should

establish banks of multisensory in 
structional resources that may be bor 
rowed for use by teachers with indi 
vidual students or small groups with 
similar learning style characteristics.

3. Teachers should be taught to 
expand their current teaching styles to 
respond to several different learning 
styles.

4. Teachers must be taught how 
to identify individual students' learn 
ing style characteristics and then to 
prescribe complementary resources or 
methods.

5. New faculty evaluation instru 
ments should be introduced to admin 
istrators for better identifying teach 
ing effectiveness. Professionals who 
respond conscientiously to students' 
learning style differences should be 
rewarded and encouraged to assume 
leadership roles.

Science Achievement: Another 
Match With Learning Styles

What Trautman revealed in so 
cial studies, Douglass verified in biol 
ogy. 18 Using inductive and deductive 
instructional resources, she found that 
when each set was appropriately 
matched to students whom it comple 
mented, academic achievement in 
creased. Conversely, mismatches pro 
duced less achievement.

Many people of all ages, socio- 
economic, and educational levels re 
sist change because of a variety of 
reasons. The research, however, is ad 
amant; achievement improves when 
learning styles are responded to cor 
rectly.
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