
Letters

KNOWLEDGE AND INSERV- 
ICE NEEDS OF TEACHERS

The article on teacher needs in your 
(February 1980) issue is an example of 
the failure of researchers to adequately 
define the theoretical structure of the 
concept being researched. On the basis 
of teachers' scores on a test, the authors 
conclude that there is little relation be 
tween teachers' perceived need far in- 
service and their level of content knowl 
edge. Jones and Hayes assume that un 
less some absolute level of knowledge is 
obtained, teachers will be less than ade 
quate. However, they offer no evidence 
that a score above 61 is necessary for 
successful teaching of reading. They 
also seem to assume that the purpose of 
inservice is to give remedial treatment 
to teachers who lack content knowledge. 
Jones and Hayes fail to recognize the in 
fluence of curriculum development and 
institutional support on the level of 
teacher competence. They also neglect 
the importance of assessing institutional 
needs and personal professional needs 
in implementation of a staff develop 
ment program.

 JON C. MARSHALL
Associate Professor

University of Missouri-St. Louis
 SARAH D. CALDWELL

Director, Teacher Center
Ferguson-Florissant School District

St. Louis, Missouri

VIDEOTAPING SHOULDN'T 
REPLACE CLASSROOM 
OBSERVATION __________

I read "Split Screen Videotaping: The 
Genie in the Bottle" (February 1980) 
with interest. Self-analysis should cer 
tainly be an important phase of every 
teacher evaluation process, and using 
videotape and interaction analysis en 
hances the approach.

I do, however, lake exception to the 
statement, "The advantage for the build 
ing principal is that he/she does not 
have to take hours away from his/her 
desk to sit in classrooms during a busy 
school day." No principal sitting at a 
desk can know much about what is 
going on in the building for which he/ 
she is responsible. Classroom observa 
tions provide valuable information^for 
the principal in regard to classroom en 

vironment, teacher-student interaction, 
and the extent to which program goals 
are being fulfilled. One cannot gain a 
full understanding of these important 
aspects of the teaching-learning proc 
ess without being in classrooms and 
being around the building. The time to 
sit at one's desk is after school.

The teacher evaluation process should 
be multi-faceted. Improvement of in 
struction is too important an area to use 
only one method.

 STANLEY K. LANDIS, JR. 
Principal

Eyer Junior High School 
Macungie, Pennsylvania

ABOUT THE JOURNAL

You asked (May 1980) for comments 
on Educational Leadership.

1. I find that the "illustrative" photos 
actually detract from the Journal. What 
little relevance they possess is estab 
lished only by the title, and any photo 
graphic quality has disappeared in re 
production. Ours is a professional 
journal read for professional purposes. 
"Readability" is of concern (type size, 
line length, avoidance of "cont'd on," 
and so on), but I'd reject the "white 
space" and "provocative photo" argu 
ments.

2. Educational Leadership i s not, 
should not be, a "research" journal. 
Research-based articles should he in 
cluded, and should provide the refer 
ences that enable us to investigate fur 
ther those items of particular interest. I 
like your current practice and don't 
worry about protecting us from auihors 
who overgeneralize. We're unprotcct- 
able, anyway.

3. I have a hunch that many who say 
the journal is "too theoretical" have 
faulty impressions of both the idea of 
theory and its potential for guiding 
practice. If anything, we need more 
good, developed philosophy and theory 
than I see operating on a day-to-day basis 
in our schools. Even the "eclectic ap 
proach" implies logic (criteria, theory, 
and so on) in its acts of selection.

"Careful language" (or, more pre 
cisely, careful thinking) should be a re 
quirement of any article possibly even 
more so for the so-called "practical" 
writings.

4. I have just recently returned to 
school curriculum development work

from 17 years spent in higher (teacher) 
,education as a faculty member, division 
cnairman, dean, chancellor, and presi 
dent. I had a modest hut valid publica 
tions record. But I had the time, the 
expectation, and the stimulation of 
others in like circumstances. These cir 
cumstances simply do not exist for most 
school employees.

I suggest that you can only expand 
the opportunity by announcing themes 
of coming issues'and inviting people to 
write.

 ELDON BREAZIER
Curriculum Coordinator

Unified School District 331
King/nan, Kansas

I was shocked at what I considered the 
bad taste of your March 1980 cover. 
Under the title of "Discipline Strate 
gies" you show a picture of a black 
man and another minority person in a 
scuffle. The white man is either about 
to join it or to break it up. His role is 
unclear. f

What is clear, unfortunately, is the 
subliminal message of the picture which 
encourages the stereotype that minor 
ities are troublemakers.

I hope yo'i will be more sensitive in 
the future.

 MYCHELLE KARITON
Resoitrce Specialist

Sacramento, California

We regret any unintended offensc. We 
meant only to illustrate a discipline 
situation that sometimes confronts 
teachers. The two "fighters" are both 
students and the man is a teacher in a 
Virginia high school.

The Editors

HOW WRITING ISN'T 
TAUGHT________________

The Tibbcttscs (March 1980) were on 
target by saying we need to teach the 
practical aspects of writing developed 
by teachers from years of practice, and 
Maxwell, in his deprecating attitude, 
was correct in the emphasis on inservice 
and total responsibility of all teachers 
to teach writing. However, neither 
touched on the following:

1. Abolishing workbooks and ditto 
sheets, replacing them with students' 
writing in complete sentences on their 
own paper.

2. Teaching students to proof and 
correct their own work.
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3. Teaching spelling from the stu 
dents' writing.

4. Teaching handwriting consistently 
and demanding good work in all subject 
areas. This forces students to be more 
careful academically, too.

Most important, the principal must 
provide instructional leadership in ex 
pecting teachers to stress correct writ 
ing in alt areas and include modeling.

 WINNETTE PAYNE
Reading Coordinator

Poudre School District
Fort Collins, Colorado

A s triking obstacle to teaching writing 
in schools is the misuse of commercial 
and teacher-made worksheets because 
they reduce a student's need to write. 
There is nothing wrong with the judici 
ous use of worksheets to sharpen skills, 
hut students learn to write by writing. 

 RICHARD L. SARTORE 
Elementary School Counselor 
Arbor Hill Elementary School 

Albany, New York

GROUNDS FOR LITIGATION?

Claiborne Winbornc's-.articlc on "In- 
School Suspension" (March 1980) pro 
duces severe spinal chills if perused in 
the light of potential parental litigation. 
Does Virginia not require, either by 
statute or standard, instruction by prop 
erly certified persons in the curricular 
areas required? Possible grounds for 
civil action.

As for the setting, does Virginia not 
have statutory enactments in the area of 
child abuse and environment for carry 
ing on public school instruction? Pos 
sible grounds for criminal action

Perhaps in-school suspension works 
because parents prefer not to be both 
ered and will not pursue the rights to 
which their children are entitled.

Good luck and many fees to the King 
William County School System legal 
counsel.

 CLYDE VANAMAN
School of Education

Youngstown Slate University
Yoiingstown, Ohio

Claiborne Winborne Replies: 
Vanaman's parental litigation concerns 
are unfounded "Certified teachers in 
the required curricular areas" do pro 
vide the lessons for students placed 
in the in-school suspension program 
The coordinating in-school suspension 
teacher (who holds a teaching certifi 
cate) implements these instructional 
plans with the help of aides.

Regarding the charge of child abuse 
and proper environment, the classroom 
had been used in previous years by a 
variety of departments, as I mentioned

in the article. It is similar to many of 
the classrooms in the school. Finally, 
his speculation that parents prefer not 
to be bothered is not accurate. Parents 
are concerned and appreciative that the 
school has provided a positive alterna 
tive rather than an out-of-school sus 
pension.

As several Ohio public schools have 
started in-school suspension programs 
of their own, Vanaman needs to re 
direct his best wishes for many legal 
fees.

HISTORY AND GEOGRAPHY: 
ENDLESS SCRAPPING______

Was Paul Schumann (January 1980) 
serious when he proposed that "History 
and Geography Should Be Scrapped"? 
The story of humanity, of civilizations 
past and present, is as exciting as any 
great novel. As to Fiilmore. James Polk, 
or Uruguay's exports on the surface 
these are relatively unimportant, but 
while the details may be soon forgotten, 
the total picture will remain

Will a knowledge of psychology, as 
the author suggests, really tell a student, 
what life is all about? This is the very 
substance of history. Which cultures 
would Schumann single (Mil for his 
tenth-grade course of study and on what 
basis? As to that rudimentary introduc 
tion to philosophy, can one really dis 
cuss philosophy without knowing his 
tory? Sociology sounds good but only 
as a capstone to a solid understanding 
of social development again history 
There's a lot of sociology in a unit deal 
ing with the muckrakers or (he depres 
sion era of U.S. history, and economics 
and critical thinking as well.

What Schumann suggests sounds like 
a potpourri of social sciences far too 
superficial for citizens of a nation seek 
ing to maintain leadership in world 
affairs.

 EDWIN P. KULAWIEC
Professor of Education

Director, Secondary Education
George Washington University

Washington, D.C.

I would like to comment on Schumann's 
article and the rejoinder from R. J. 
Simms-Brown (May 1980). As one who 
is currently engaged in revising a K-12 
social studies curriculum in the wilds 
of British Columbia. I suggest that both 
authors arc correct and incorrect.

The teaching of history and geog 
raphy traditionally has achieved little; 
many social studies teachers are ineffec 
tive, but neither of the authors' pro 
posed solutions stands up. Schumann 
offers in its place a pastiche that in 
cludes the pieces he believes are impor 
tant. Everyone has his/her own particu 

lar combination, but unfortunately peo 
ple seldom agree because they reflect 
purely individual views.

Simms-Brown argues, only by impli 
cation, that history' and geography can 
accomplish what Schumann wants if 
only they are well taught. Her definition 
of history is all-inclusive and she as 
sumes that no one can understand any 
topic unless they trace its development 
over time, a common view of the his 
torian if not the rest of the population.

Both articles. I suggest, see curricu 
lum development as autobiography. 
They postulate ways of developing a 
curriculum that is suited to them. They 
both imply that "what is right for me is 
right for the world."

The weakness in both articles lies in 
the fact that the authors state no goals! 
It is a difficulty that also faces teachers 
and social studies experts. When we all 
learn to define the appropriate ends, 
there will be time to identify the route 
or routes. Without that, curriculum de 
velopment becomes an endless argument 
about means, topics, disciplines, and 
studies, all of which generates great heat 
hut no light.

 IAN D. PARKER
Curriculum Consultant
Ministry of Education

Province of British Columbia, Canada

Schumann should be commended for 
his stand against what he refers to as 
"conventional" courses of history and 
geography that stress memorization of 
facts, dates, events, and so on. How 
ever, the solution is not to be found in 
scrapping history and geography. If 
Schumann understood the history of 
America, he would know that the rea 
son to teach American history well and 
with enthusiasm is that in our system it 
is unpredictable which students will 
gravitate to the level of making "mo 
mentous decisions."

R. Jean Simms-Brown's suggestion 
that we retain history and geography 
and scrap some of the teachers is very 
definitely supported by a survey I just 
completed of qualifications of teachers 
currently teaching history in an area in 
the central part of the country. Over 
half the teachers had less than twelve 
undergraduate hours of American his 
tory. The average number of graduate 
hours in American history was five and 
one half. Over half the teachers of 
American history were devoting less 
than three periods a day to history while 
coaching or teaching some other sub 
ject for most of their assigned load.

These data support Simms-Brown's 
contention that the fault is not the sub 
ject but the people we allow to teach it. 

 GEORGE E. HUDIBURC 
School of Education 

Pittsburg State University 
Pittsburg, Kansas

OCTOBER 1980



 
 
 
Copyright © 1980 by the Association for Supervision and Curriculum 
Development.  All rights reserved.  
 
 




