
further information may write to Robert 
J Gerardi. Superintendent. Mukwon- 
ago Area Schools. Mukwonago. WI 
53149.

• HIGH SCHOOL LIBRARY USES 
MICROCOMPUTER 
Librarian Judy Graham. Point Pleasant 
High School. Mason County. West Vir 
ginia, uses a microcomputer to handle 
time-consuming chores. She has data on 
titles, authors, categories, copyrights, 
publishers, and Dewey decimal codes 
on the computer, and can call up dis 
plays or print outs instantly of borrow 
ers, how long the book has been on 
loan, who is on the waiting list, and the 
course for which the book was assigned. 
Graham estimates the microcomputer 
saves more than six hours a day of staff 
time.

While large universities with elabo 
rate inter-library loan networks have 
used this kind of system, the system has 
not been developed widely at the high 
school level A computer manufacturer. 
a grant from the West Virginia Depart 
ment of Education and from student vol 
unteers assisted with the project.

The county's three high school librar 
ies will eventually be linked by micro 
computer to eliminate wasted effort, 
enabling the schools to share many 
books For more information, contact 
Judy Graham, Point Pleasant H.S.. 
2317 Jackson Ave.. Point Pleasant, WV 
25550; (304) 675-1350 or 675-1825.

• CENTERS HELP PARENTS OF 
HANDICAPPED CHILDREN 
Parents are often at a loss when they dis 
cover their young child has a handicap. 
Forty-four Early Childhood Direction 
Centers in New York now assist bewil 
dered parents by providing a clearing 
house for children who need specialized 
education and medical services or trans 
portation and home relief care.

"Flarly" is the key word; many chil 
dren receive adequate treatment once 
they enter school. The centers, funded 
by grants from the State Education De 
partment, simplify life for the families 
of young handicapped children, and 
especially for families without private 
medical care

• UTAH MIDDLE SCHOOL 
DEVELOPS BLOCK-TIME 
CLASSES
The Jordan School District in Sandy. 
Utah, is changing its seven junior high 
schools to middle schools that will in 
clude grades six-eight. According to 
The Core Teacher, a newsletter pub 
lished by the National Association for

Core Curriculum. Inc.. the new curricu 
lum developed for the reorganized 
schools includes a three-period block of 
time in 6th and 7th grades for English, 
reading, and social studies A two- 
period block of time tor English and 
reading is optional in the 8th grade.

For further information write to the 
Jordan School District. 9361 South 400 
East. Sandy. UT 84070.

• FREE METRIC INSERVICE 
AVAILABLE
The U.S. Department of Education has 
funded Educational Support Systems. 
Inc.. to conduct a national metric educa 
tion program The program will provide 
staff development services, at no cost, 
to school districts that have received lit 
tle or no federal funding for metric edu 
cation in the past five years.

Two components of the project arc a 
field-tested, long-term inservice pro 
gram for elementary teachers and super 
visors to be implemented in 25 school 
districts in the northeast and southwest 
and short-term mscrvicc programs to 
districts in all parts of the country

For additional information concern 
ing the short-term inservice component 
or for scheduling a specific session 
within your state, contact Barbara Ber- 
man or Fredda J Friederwitzer. Direc 
tors. Project STAMP. Educational Sup 
port Services. Inc.. 456 Travis Ave.. 
Staten Island. NY 10314

Research on 
Teaching

JANET EATON 
AND PATRICIA NISCHAN

• ATMOSPHERE OF GENERAL 
MATH AND ALGEBRA CLASSES
DIFFERS
Ninth-grade general mathematics is tra 
ditionally the last math class many stu 
dents take, something to be endured 
rather than enjoyed. Why is it so differ 
ent in this regard from ninth-grade alge 
bra 17

According to researchers at the Insti 
tute for Research on Teaching, the so 
cial organization of the classroom is the 
biggest difference. In each algebra class 
observed, a group of students responded 
to the teacher at strategic moments and 
helped keep the class in order and the

discussion moving No such cohesive- 
ness existed in the general math classes

Algebra students commonly joked 
with their teacher about sports, the 
weather, and other such things; the at 
mosphere was more formal in general 
math, where very little joking went on

Teachers expected higher achieve 
ment and better behavior from algebra 
students, and seating arrangements and 
disciplinary measures reflected these 
expectations. In algebra classes, stu 
dents received more direct instruction, 
content was outlined more specifically, 
and tests were scheduled and announced 
more regularly than in general math

Students in the two types of class did 
not differ significantly in their attitudes 
toward mathematics, but the general 
math students thought less of them 
selves than did the algebra students, and 
felt more externally controlled

IRT researchers and math teachers 
will use this and other information to 
help make general math class a better 
place To learn more about the study, 
write to Perry Lanier. Institute for Re 
search on Teaching. Michigan State 
University. East Lansing. Ml 48824.

• PROBLEM BEHAVIOR NEED 
NOT CONTINUE
Problem behavior costs students valua 
ble learning time and diverts teacher and 
student energies from constructive, suc 
cessful experiences.

Jean Medick. a former IRT teacher- 
collaborator and currently a fifth-grade 
teacher, synthesized three inservice pro 
grams (Glasser's Reality Therapy. Gor 
don's Teacher Effectiveness Training, 
and Focus, a preventive mental health 
program) to develop effective classroom 
strategies for helping students whose 
behavior is hostile-aggressive, passive- 
aggressive, or withdrawn failure-image.

Her strategies include holding demo 
cratic classroom meetings to set up 
classroom rules; consistent enforcement 
of those rules; establishing friendly, 
caring relationships; and insisting that 
children "own" their own problems. 
For instance, she 'inflicts no punish 
ment on a child' with a behavior prob 
lem, but does not interfere with the nat 
ural consequences of misbehavior and 
works with the child until change comes 
about.

"All the strategies address children 
from the position of their strengths." 
says Medick, "helping them to leam to 
make good decisions regarding behav 
ior, learning, and conflict resolution
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The strategies are designed to help chil 
dren see how they can take control of 
their own education. That's the key to 
motivation."

Teaching cognitive skills is not 
enough. A child who can read, write, 
and do arithmetic but who is fearful and 
lonely, cannot resolve conflicts, is hos 
tile or withdrawn, is not going . be 
able to cope with the world satisfacto 
rily, much less find fulfillment or happi 
ness, says Medick.

The reward for her efforts—"I no 
longer find myself in win-lose power 
struggles with children to force compli 
ance."

For further information, send for IRT 
Occasional Paper No. 30, Using Class 
room Strategies for Three Problem Be 
haviors: Hostile-Aggressive, Passive- 
Aggressive, and Withdrawn Failure- 
Image, by Jean Medick, S8.75. Order 
ing information follows.

• THE TEACHER'S IDEAL 
TEACHER—AND STUDENT
What do teachers think a good teacher is 
like? To find out, Richard Prawat asked 
elementary teachers to descnbe an out 
standing teacher they had had.

"Most teachers recalled a female 
teacher at either the upper elementary or 
high school level." says Prawat They 
most frequently characterized her as 
taking a warm and personal interest in 
students. Many described their out 
standing teacher as a strict, demanding, 
task master with high academic stan 
dards.

Pooling teachers' responses on an 
other question, the profile of an ideal 
student emerged as one who is "eager, 
excited, and anxious to learn; who is 
inquisitive, self-motivating, and chal 
lenging to the teacher; and who has 
good study skills, completes tasks 
neatly and promptly, and who chal 
lenges him/herself to do the very best," 
says Prawat. The ideal student is also 
well-behaved and poses no discipline 
problem, although some teachers said 
the student shouldn't be a little angel.

These images of an ideal teacher and 
student are based on part of the data col 
lected by Prawat and his colleagues for 
a research project on how teachers help 
students feel good about school, them 
selves, and each other. For more infor 
mation on the Affective Outcomes Pro 
ject, write to Richard Prawat, Institute 
for Research on Teaching, Michigan 
State University, East Lansing, MI 
48824.

• THE HIGH SCHOOL 
CURRICULUM MATTERS 
"The more courses and time spent in a 
given curricular area, the better the re 
sulting achievement in that area." says 
William Schmidt. based on a study in 
volving over 9.000 high school stu 
dents. That seems obvious, but how 
pronounced are the effects?

Based on data from the National Cen 
ter for Education Statistics as part of the 
National Longitudinal Study of the high 
school class of 1972, Schmidt found 
that one additional semester of mathe 
matics resulted in a four-percentile 
achievement increase on the ACT test. 
If a student took two more years of 
mathematics after the first two years of 
high school that student's mathematics 
achievement score should increase by 
16 percentiles, says Schmidt

Schmidt also found that time spent on 
some subjects paid off for other sub 
jects. For example, additional foreign 
languages and mathematics correlated 
with improved science achievement.

Schmidt also found that the amounts 
of science, foreign languages, English, 
and mathematics were all more impor 
tant in predicting social studies achieve 
ment than the amount of social studies 
schooling. This suggests, notes 
Schmidt, that "what is being taught in 
high school social studies classes is not 
what is being tested, at least on the 
ACT."

For a more complete report of these 
and other results, send for IRT Occa 
sional Paper No. 47. The High School 
Curriculum: It Does Make a Difference, 
by W. H. Schmidt, $6 Ordering infor 
mation follows.

• CREATING MORE EFFECTIVE 
TEACHERS
Teacher training will be more effective 
than it is now. when educators study 
and analyze successful teachers in a par 
ticular context, then synthesize and con 
vey those finding to future teachers, 
says Lawrence Lczotte, IRT researcher.

Lezotte suggests studying and ana 
lyzing teachers in urban schools to iden 
tify practices that are common to all 
teachers and those common to effective 
teachers only.

How can educators identify teacher 
success? By student achievement or 
lack thereof, says Lezotte. Since student 
achievement is measured by testing and 
since one measure of teacher and school 
success is provided by such tests, "we 
better accept that reality and proceed," 
he says.

Once teacher educators know what

makes teachers effective, they can teach 
that to future teachers.

An aspect of training deserving more 
consideration is student teachers' field 
experience. Research shows that, good 
or bad, the student teaching experience 
is the most powerful training compo 
nent. "Student teachers model their 
supervisors," Lezotte says. "It seems 
only fitting and proper that they be 
placed in the presence of the best possi 
ble models of good teaching practice."

For a complete report of the effective 
teacher training paper, send for Occa 
sional Paper No. 49. Effective Teacher 
Training and Urban School Improve 
ment, by Lawrence W. Lezotte. $2.50 
Ordering information follows

To order any IRT publication, send 
check, money order, or prepaid pur 
chase order to: IRT Publications, Insti 
tute for Research on Teaching, 252 
Enckson Hall, Michigan State Univer 
sity, East Lansing, MI 48824. Michigan 
residents should add 4% sales tax to all 
orders.

Robert C McKean and Bob L Taylor tire 
both Professor of Education. University of 
Colorado. Boulder.

Janet Eaton is Editor, and Patricia Nischan 
is Assistant Editor: both at the Institute lor 
Research on Teaching, MH hiixin Slate L'ni- 
versits. East Lansing.
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