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Memorandum: On
Renewing Schooling
and Education.

Paul F. Brandwein.
Neu1 York.
Harcourt Brace /uvanovirA. Publishers.
____________19KI.____________
—Reviewed by \ f. Frances K7fm, Un/versjfv
of California. i>os .\ngeles.

As the United States moves into a
techno-clectronic stage, \ve need an
educational system that serves society's
new needs. In his hook, Brandwein
envisions a necessary renewal of schools
and construction of a comprehensive
integrated educational system for the
future. In Ins view, schools plan and
instruct learning, the essence of which
is a nonrandom. planned experience.
Education, however, is a hroader life
long process and is cominunity-hased.
Education includes schooling as well as
self-activated learning, and both school
ing and the educational system must
exist within an ecology of achievement
if they arc to be successful. Although his
concept is not fully developed. Brand
wein defines the boundaries of an ecolo
gy of achievement as three essentials of
an educational system: equality of edu
cational opportunities; essentiality of
certain knowledge, attitudes, and skills
suited to a growing society; and excel
lence of performance.
Balance within and across areas is the
central theme of the chapters on curric
ulum, instruction, and evaluation. Any
change in one area requires a compati
ble change in the other two with the
emphasis on students and their needs.
Needs of the linear-sequential and the
holistic modes of the mind must also
balance. Curriculum must provide for
equal opportunity for achievement, not
for equal achievement Brandwein em
phasizes that there is nothing so un
equal as the equal treatment of unequal
students.
Instruction requires a balance be
tween the didactic and the heuristic—
one where the teacher is the central
figure and one where the pupil is the
central figure—and between instruc
tional efforts in the cognitive and affec
tive domains. Schools must nurture stu
dents who
are competent a nd
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chestrated into an integrated system.
You may read the chapters separately,
but the full impact of his vision comes
only from reading the whole book.
Those who disagree with what our
schools have achieved and what they arc
aiming to do will not agree with Brand
wein. He assumes a rather traditional
view of schooling but clearly urges sig
nificant reform of the schools and devel
opment of a broader educational sys
tem .
Available from Harcourt Brace Jovanovich. Publishers, for S14.95.

Branovwin
compassionate. The student must be an
essential participant in instruction since
learning requires an active or overt re
sponse. Thus, instruction is much more
than teacher lectures. Through instruc
tion teachers must help students be
come independent learners. In this de
velopmental process,
the teacher
becomes less a guardian of archives and
more a guide to inquiry.
Instructional reform is more resistant
to change than curriculum reform be
cause instruction involves a teachers
skills and habits. Innovations in curricu
lum and instruction may be introduced
at the same time, but their implementa
tion will proceed on different schedules.
Past efforts at reform have failed, in part,
because this difference was not recog
nized.
For evaluation. Brandwein empha
sizes that tests are usable tools and that
educators must search for fair ones. In
judging capabilities, consider the nonmeasurable capabilities along with the
measurable. Evaluation must be contin
uous with students progressing based on
accomplished work, not on attendance.
With this type of evaluation, there arcno "failing students.
In this book Brandwein summarizes
his reflections about schooling and edu
cation based on his extensive and distin
guished career He does not advocate
abandoning or even drastically altering
schools, but rather emphasizes an evo
lutionary process that builds on what we
have. He sees that much of what is
needed alreadv exists, but it is not or

School Power: Implications of
an Intervention Project.

James P. Comer.
New York:
_______I/it- r ree Press. I 9.SO._______
—Reviewed bv Rov Pellicanv, \<?M' Y ork d ry
Board of Education. Teachers College. Co
lumbia I 'mversirv.

School Power i s about the processes
"necessary to build effective schools."
Accepting the premise that nothing will
ever restore the natural, mutually sup
portive, and reinforcing relationships
among community, home, and school
that existed a generation ago. Comer
states that "trust and mutual respect . . .
can and must l>e restored" by focusing
on the processes that make up the indi
vidual school and school system.
Restoration of respect and trust, along
with "appropriate emphasis on mental
health and related management skills."
will empower a sch(x>] to be a positive
and influential force. IX-scribing the
project between Vale's Child Study
Center and the New Haven School
System. Comer reinforces current re
form trends that focus on interaction of
inschool variables (pedagogic practices
and training).
The significance of School Power l ies
in the author's observations and conclu
sions regarding the complexities and
realities of affecting change within a
school building—grounded in his par
ticipant-observer role.
Available from The Free Press. 866
Third Ave.. New York. NY 10022, for
SH.95.
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Educating Through Partnership:
Mediating Structures
and Education.
David S. Seeley.
Cambridge, Massachusetts:
Ballinger Publishing Company, ) 98I.

—Reviewed by Roy Pellicano, New York City
Board of Education, Teachers College, Co
lumbia University.

In 1971, P. M. Blau and M. W.
Meyer (Bureaucracy in Modem Society)
wrote that the strength of bureaucracy
resided in its instrumentality- as an orga
nizational form that "can accomplish
large-scale administrative tasks by sys
tematically coordinating the works of
many individuals." Further, "bureau
cracies are powerful institutions which
greatly enhance potential capacities for
good or evil, because they are neutral
instruments of rational administration
on a large scale."
Education Through Partnership pre
sents an opposing view—that bu
reaucracy is neither neutral nor passi%-c,
rather it intertwines with governmcntalization and profcssionalization (teacher
unionism) "to work against productive
learning relationships." Seeley focuses
on dysfunctional consequences of bu
reaucratic dcpersonalization and ratio
nalization. Advocating "dc-bureaucratization" and "de-professionalization" as
methods for empowering line-personnel
and clients, Seeley suggests that the
salvation of public schools resides in an
active partnership among family, com
munity, and school. In other words,
each participant in the educational
process will have an opportunity to de
velop and use "voice," "choice," and
"loyalty." I recommend this book for all
interested in contemporary debates over
public school organization and gover
nance.
Available from Ballinger Publishing
Company, P.O. Box 281, 54 Church
St., Cambridge, MA 02B8, for $27. 50.

Cognition and Curriculum: A
Basis for Deciding What to
Teach.
Elliot W. Eisner.
\ew York:
Longman, Inc.. / 982.

—Reviewed by Malcolm Evans. Montgom
ery Township Schorjls, Skillman, New jersey.
This book, originally prepared as the
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1979 John Dewcy Lecture, acknowl
edges its roots in Dewcy's A rt as Experi
ence. B ut it transcends that framework
in an exciting exploration of the role of
our senses in concept formation and in
conveying experiences. Eisner decries
our national obsession with number and
language as the basis of curriculum.
Extreme emphasis in contemporary
schooling on these fundamentals fails to
educate, according to Eisner. He asks a
reader to share his view of conceptual
learnings through the five senses. He
argues not only for broader awareness of
concept formation but also for the
means of presenting concepts through
alternative forms of representation—
such as art, music, dance, and costume.
Arguing that a narrow curriculum
dulls the senses, thwarts human apti
tude, and undercuts possibilities of thehuman mind, he advocates curriculum
change consistent with his perception of
the breadth of the human mind. Unlike
some reformers Eisner does not call for
discarding existing content or for shift
ing the educational paradigm. He ar
gues for expanding teacher and student
awareness of the multiple sources of
concepts and of the several for-ms of
representation available for sharing
those concepts. Cognition and Curricu
lum w ill appeal to teachers and other
educators who seek alternatives to thecrushing influence of a limited cogni
tive curriculum.
Available from Longman, Inc., 19
West 44th St., New York, NY 100?6,
for 512.95.

Developing the Curriculum.
Peter F Oliva.
Boston, Massachusetts:
Little, Brown, and Company, IWl.

—Reviewed by D. fohn Mclntyre, Southern
Illinois University, Carhondale, Illinois.

Oliva thoroughly analyzes the curric
ulum development process. Students of
curriculum, as well as school adminis
trators and teachers involved in curricu
lum planning, will find his book a
perfect blend of the theoretical dimen
sions and practical applications in cur
riculum development.
Each chapter begins with a set of
goals and concludes with supplementary
exercises to reinforce the goals. Conse
quently, the readers follow a step-bystcp process for curriculum develop

ment from beginning to end.
Available from Little, Brown, and
Company, H Beacon St., Boston, MA
02106, forS19.95.

The Solution Book: A Guide to
Classroom Discipline.
Randall Sftnck.
Chicago. Illinois:
Science Research Associates, Incorporated.

____________1981.____________
—Reviewed hy Mildred C . \es.s. fames P. B.
Duffy School No. 12, Rochester, New York.

It's hard not to suspect a book that
offers "solutions" to classroom discipline
problems, but if you have faith and can
follow a detailed blueprint for success,
this volume may be for you. And vol
ume it is! It's a virtual encyclopedia of
teaching that covers everything you ever
wanted to know about managing a class
room. Conveniently bound in loose-leaf
form, The Solution Book i s in three
sections. Nine topic booklets in the first
section cover basic information for orga
nizing and sustaining positive classroom
environments. The second part consists
of a series of one hundred "Solution
Sheets," each one describing a behavior
problem, the possible causes for the
behavior, a plan for eliminating unde
sirable behaviors, and suggested conse
quences if negative behavior continues
The third section contains materials that
can be reproduced, such as forms and
checklists.
All the concepts and recommenda
tions are part of an experienced teacher's
standard repertoire, making the book a
valuable asset for new teachers and a
reminder of tried and true techniques
for more experienced teachers.
Available from Science Research As
sociates, Incorporated, 155 North
Wacker Dr., Chicago, II, 60606, for
S39.50.

Evaluating Educational
Programs.

Mitchell L*azarus.
Arlington, Virginia:
American Association of School
Administrators, 1 982.

—Reviewed by Gerald V . 'league, University
of Maryland, College Park

Program evaluation is conducted by
many, understood by some, and used
eorrectlv by few. This compact publicaIMHICATIONAI. I.KADKRSHII'

tion seeks to alter this imbalance by
enlightening one group of evaluation
consumers: educational administrators.
By combining the results of a nation
wide survey of educational evaluation
practices with an introduction to the
field and recommendations by experi
enced program (.'valuators, Lazarus pre
sents both theory and practice. Supple
mentary tidbits of information appear in
lists, charts, and graphs throughout.
The comprehensive, though brief, cov
erage of considerations affecting evalua
tion—such as identifying goals, select
ing tests. reporting results, and
interpreting findings—are useful. Laza
rus also warns users of potential pitfalls,
most of which occur due to lack of prior
planning or misunderstanding of proper
usage.
Available from American Association
of School Administrators. 1801 N.
Moore St., Arlington, VA 22209, for
$10.95.

Evaluating Educational
Personnel.

Anne C. Lewis.
Arlington, Virginia:
American Association of School
Administrators, 1982.
—Reviewed by Bill Ernest, University of
Montevallo, Montevallo, Alabama.

Lewis' major message is that effective
evaluation of personnel is one way of
improving our schools. Kxtcnsivc stud
ies on personnel evaluation fill our li
brary shelves, but too many of them
simply describe evaluation systems.
This small, practical volume not only
describes evaluation systems gathered
from over 400 school districts but in
cludes the vital step beyond—how eval
uation systems can lead to educational
improvement.
I recommend this book for practicing
administrators and teachers who want to
read an update on evaluating personnel
and who believe that successful use of
personnel evaluation can improve
teaching.
Available from American Association
of School Administrators, 1801 N.
Moore St., Arlington, VA 22209, for
$11.9?.
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Handbook for Developing
Schools With Good Discipline.

William W . Wayson, Gary G. DeVoss,
Susan C Kaeser, Thomas Lasley. Gay Su
Pinnell, and the Phi Delta Kappa
Commission on Discipline.
Bloomington, Indiana:
_____Phi Delta Kappa, 1982._____
—Reviewed by lames Nighswander, Spring
field Public Schools, Springfield, Illinois

In 12 of the last H years, discipline
has been rated in the Gallup Poll as the
most serious problem confronting pub
lic education. The Handbook for Devel
oping Schools With Good Discipline, an
outgrowth of a year-long study conduct
ed by the PDK Commission on Disci
pline, was written as a guide to aid local
districts in improving discipline prob
lems.
Although I can argue with the meth
odology used in identifying the "schools
with exemplary discipline," I find little
fault with the listings of common char
acteristics of schools with good disci
pline or the recommendations and
guidelines for planning discipline im
provement programs. Two points of par
ticular merit in the handbook arc refer
ences to the importance of (1) a balance
between preventive and corrective ap
proaches to discipline improvement and
(2) the involvement of the community
in planning discipline programs.
Achieving substantive change in stu
dent discipline can be facilitated byusing this handbook. While not a com
plete guide to discipline improvement,
it serves as a valuable resource to local
school officials who wish to take the
initiative in coping with the discipline
problem.
Available from Phi Delta Kappa, 8th
and Union Avc., Box 789, Bloomington, IN 47402, for $3.50.

Directory of Schools Reported to
Have Exemplary Discipline.

Gay Su Pinnell. Thomas Lasley, William
W. Wayson, George t
t'vnn, and the Phi
Delta Happa Commission on Discipline
Bloomington, Indiana:
_____Phi Delta Kappa. 1982 ______
—Reviewed by fames Nighswander, Spring
field Public Schools. Springfield. Illinois.

A companion to the PDK Handbook
fof Developing Schools With Good Dis
cipline, the directory serves as a refer
ence guide to activities and procedures
that arc reported to be successful in
maintaining good discipline. In addi
tion to a simple listing of schools and
districts, one section contains a "pro
gram activity index." With the index a
reader may select specific discipline ac
tivity categories and identify- schools that
provide those exemplary activities.
My criticism of this directory is the
same as that for the handbook. .They
relied on self-reports and nominations
in selecting the schools included and
did not validate the selections, thus
diminishing the list's credibility and val
ue to a potential user.
Available from Phi Delta Kappa for
$6.

The Parents' Handbook on
School Testing.

Ann E . Boehm and \lary Alice White.
Mew Vort:
Teachers College Press. 1982.
—Reviewed by Joan Seliger Sidney, Eastern
Connecticut State College. \\'illimantic.
Connecticut.

Anything a parent has ever wanted to
know about school testing can be found
in this comprehensive handbook. Sever
al chapters concentrate on standardized
testing: IQ. achievement, aptitude, in
terest, and personality tests; how to read
test scores; how scores arc used; and
questions parents should ask at confer
ences along with sample dialogues dem
onstrating how. Other chapters cover
understanding school records and their
potential abuse, testing special needs
children, helping your child prepare for
tests, and choosing a school.
Written by educators who have sat on
both sides of the desk, the handbook's
dual perspective and reams of informa
tion make it relevant for educators, too.
Available from Teachers College
Press for $14.95.
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