
Follow Up

DIFFERENCES BETWEEN ELEMENTARY AND SECONDARY 
EFFECTIVE SCHOOLS
We regret that we unintentionally omit 
ted Figure 1 from "Prescriptions for 
Effective Elementary Schools Don't Kit 
Secondary Schools, by William A. 
Firestone and Robert E. Hcrriott, in the 
December issue. The table shows that 
teacher responses were significantly dif 
ferent on two measures of climate and

one of leadership. This suggests that 
some of the features that characterize 
effective schools arc significantly less 
prevalent in secondary than in elemen 
tary schools. For a more complete ex 
planation see pages 51—52, December 
1982.

—THE EDITORS

Figure 1. Mean Score of the Average Elementary and Secondary School in the RBS 
Sample on Climate and Leadership Measures

A. Climate Measures
1. Coal Consensus'
2. Percent of Teachers 

Ranking Basic 
Skills First in Im 
portance

B. Leadership Measures
1. Centralization of 

Influence: Class 
room Manage 
ment*

2. Centralization of 
Influence: Pro 
gramming and 
Staffing*

3. Administrator- 
Teacher Commu 
nication1

4. Facilitative Leader 
ship'

Direction
Promoting

Effective
Schooling

High 
High

High 

High

High 

High

School Level 
Elementary Secondary

.440
44.3

-1.33

0.57

.246
30.3

Statistical 
Significance 
of Between

Level 
Difference*

p < .001 
p < .001

-1.79 p < .001

0.46

1.43 1.29

3.63 3.35

•Based on a two-tailed i-test
*1 = complete agreement, 0 = completely random pattern of goal rankings
'+3.00 = major principal influence, -3.00 = major teacher influence, 0.00 =
fluence
'0.00 = low, 5.00 = high

equal in-

THE BARGAINING GAME
I have just read with interest Stanley 
Cherim's lament on collective bargain 
ing in your November issue. Judging by 
his words, Cherim appears to be a con 
cerned and intense gentleman who has 
let the bitterness of his recent strike 
experience color his judgment about the 
entire collective bargaining process. 
Further, much like all true believers, he 
seems to want to impose his own no 
tions of right, justice, equity, and "con 
sensus" on everyone else.

As the representative of 11 public 
employers (including nine school 
boards, one board of fire commission 
ers, and one public library board of 
trustees), I certainly agree with Cherim's 
abhorrence of strikes and the ill will they 
generate. However, I suggest that his 
metaphor for bargaining as a "game" 
that is inevitably adversarial, hypocriti 
cal, dishonest, and evil reflects more on 
Cherim's perceptions of himself and 
others than it does on the collective 
bargaining process itself.

It may be impossible for Cherim to 
understand, but the very result he 
urges—"creativity and the exploration 
of innovative pathways toward problem 
solving"—are daily occurrences be 
tween parties who have established a 
mature relationship; even—perish the 
thought—a mature collective bargain 
ing relationship.

Those of us who on a daily basis deal 
with collective bargaining, negotiations, 
grievances, arbitrations, unit clarifica 
tions, unfair labor practices, and so on, 
recognize them for what they are: reflec 
tions of a social policy adopted by the 
United States Congress in 1955 and 
later by numerous state legislatures, that 
forces people into a room to talk to each 
other about items of mutual concern: 
wages, hours, and terms and conditions 
of employment.

Cherim seems constantly to be stuck 
in rooms where people arc evil, hypo 
critical, boorish, adversarial, and who of
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course do not share his own concern for 
"the whole of human dignity'." My, my. 
Such rooms, such judgments, such an 
ger.

Hard as it might be for Cherim to 
believe, there arc rooms where employ 
ers and employees work hard to under 
stand each other, successfully achieve 
peaceful agreement of items of mutual 
interest, and emerge not only with a 
deeper understanding of, but a deeper 
appreciation for, each other.

I rather think Cherim's problem lies 
not in his rooms, but in himself.

CHUCK FOSTER 
Bellingham, Washington

Stanley Cherim Replies:
I believe Chuck Foster has misunder 

stood what I was trying to say and why I 
said it.

First, my judgment was not colored 
by the "bitterness" of the strike. There 
was no bitterness. The "system" trapped 
all of us in a work-stoppage that was 
stupid and unnecessary. This conviction 
was widespread and had nothing to do 
with a morc-righteous-than-thou pos 
ture on my part.

Second, the metaphor for bargaining 
as a "game" that "is inevitably adversari 
al, hypocritical, dishonest, and evil" is a 
perception that was shared vocally and 
often by all the bargaining participants 
in our off-the-record discussions. In my 
article I tried to make clear that my 
quarrel is with the "system" and not 
with people. My relationship with par 

ries on both sides of our bargaining table 
is one of wann cordiality and mutual 
respect. I have never been stuck in 
"rooms where people are evil, hypocriti 
cal, boorish. ..." My contention is 
that the adversarial system often obli 
gates good, honest, and intelligent peo 
ple to act that way as participants in the 
"game." The tacit acceptance of a dou 
ble standard of moral and ethical behav 
ior is the essential tragedy. The split of 
our college community into "us" and 
"them" is not an imagined outcome; it 
is a reality that has subtracted much 
from the quality of our lives.

Third. Foster has extrapolated my 
ooservations on unionism in small col 
leges to a broad condemnation of collec 
tive bargaining everywhere. That was

To Be Successful, Supervisors Need Both..
THEORY

to solve new problems with teachers
to teach teachers and other supervisors
to be up on what's going on In the profession

PRACTICE
• to put legs on the theory
• to see visible Improvement In teaching
• to bring successful change In the system

Consultant Supervision: Theory and Skill Development 
brings them together.
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not my intent. In the limited area of 
small college communities, I believe 
more attractive and effective alternatives 
to adversarial gamesmanship can be 
found. I would hope that Foster and i 
could cope with honest differences of 
opinion without his suggesting that I am 
judgmental and angry. As a labor rela 
tions specialist, he should be more ex 
pert than I in separating issues from 
personalities.

"Mature" collective bargaining can 
"work," of course, but just as a carpen 
ter can make a rock "work" for hammer 
ing nails, one must wonder if there isn't 
a better way.

CURRICULUM FOR 
THINKING
"Research Synthesis on the Science 
Curriculum Projects of the Sixties" (Oc 
tober 1982) may turn out to be one of 
the most valuable contributions to edu 
cation in many years. Additional work 
should be done to determine if similar 
findings would result relative to other 
areas of the curriculum affected by the 
reform movement of the 60s.

Although the implementation process 
of these projects could have been im 
proved by working with the hearts of 
teachers as well as their minds, some of 
the finest learning materials ever devel 

oped for students in science, mathemat 
ics, and the social sciences were discard 
ed for political and not educational 
reasons.

While this is not the place to dwell on 
the problems inherent in the back-to- 
basics movement, the comments of the 
authors of this article about growth in 
basic skills by students using these mate 
rials are of particular value. Perhaps we 
may yet come to understand that frontal 
attacks on "skills deficits" do not en 
hance the development of thinking and 
problem solving skills and more surely 
are not educative.

KEN MICHALLS 
North Miami Beach, Florida
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Writing for Educational 
Leadership

We welcome manuscripts on am as- 
pcct of curriculum, instruction, supervi 
sion, or leadership in elementary and 
secondary education. Papers should be 
written in direct, readable style and be as 
brief as possible (five to ten pages typed 
double-spaced). We reserve the right to 
edit for brevity, clarity, and consistency 
of style.

References may be cited as footnotes or 
listed in bibliographic form at the end of 
the article. For examples of cither stvlc. 
refer to a recent issue or to Kate L, 
Turabian, A Manual for Writers (Univer 
sity of Chicago Press! Double-space ev 
erything, including questions and foot 
notes

Please send two copies Rejected 
manuscripts arc not returned unless the 
author provides a self-addressed envelope 
with the necessary postage

Editor's note: Comments on our articles 
arc welcome Address letters to Editor, 
Educational Leadership, 22^N Wash 
ington St., Alexandria, VA^ZZ'SB. Let 
ters accepted for publication may be edit 
ed for brcvirv and claritv.
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