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A survey on social issues and the 
curriculum, published in the 
October 1982 issue of Educa 

tional Leadership, was designed to assess 
the perceived significance of a variety of 
social issues and to determine the extent 
to which respondents believed these is 
sues were and should be included in 
school curricula- The 286 survey re 
sponses represented 38 states across the 
country; several came from Canada and 
one from West Germany For the most 
part survey respondents were primarily 
white, ASCD members, between 30—50 
years old, and employed in public 
schools.

Since virtually all ASCD members 
were surveyed, response data cannot be 
treated as a statistical sample and, there 
fore, survey results canAot be regarded 
as representative of the{ views of the 
membership of ASCD. It is possible 
survey respondents tended to be people 
particularly interested in and sensitive to 
one or more of the social issues on the 
survey and that the membership as a 
whole might have views that differ sig 
nificantly from those of survey respon 
dents. Given these limitations, the best 
use of the data reported here is probably 
to help formulate better questions about 
the role of social issues in the curricu 
lum and to begin discussions within 
ASCD.

As a group respondents: (1) thought 
social issues were important, (2) were 
not satisfied with schools' choices of 
social issues to study, (3) thought educa 
tors should try to formulate positions on 
social issues and had a social issue they 
wanted educators to take a position on, 
(4) thought social issues were not in 
cluded in the school curriculum to any- 
great extent, (5) thought social issues 
should be included in social studies 
curriculum but were somewhat less like 
ly to think they should be a part of the 
curriculum for other subjects.

Tabulated responses and the adjusted 
percentage that these responses repre 
sent for survey questions 1-7 are report 
ed in Figure 1. Tabulated responses and 
adjusted percentages for survey ques 
tions 10-12 are reported in Figure 2. 
Personal information data are reported 
in Figure 3. Responses to survey ques-
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tions 8. 9. and 1 3 are reported in Figure 
4.

In addition to tabulating responses 
and computing percentages, Pearson 
Product Moment correlations (SPSS) 
were computed to reveal the degree of 
congruence between the significance 
ratings given each issue and the "Is 
included" and "Should be included" 
ratings for that issue. Using this treat 
ment it is possible to see, for example, 
the extent to which the significance 
rating assigned to "nuclear disarma 
ment" is correlated with the ratings 
given for: (1) its degree of inclusion in 
social studies, (2) its degree of inclusion 
in other subjects, (3) the extent to which 
it should be included in social studies, 
and (4) the extent to which it should be 
included in other subjects. Pearson 
Product Moment correlations were also 
computed to examine the correspon 
dence between responses given on one 
issue and those given on each of the 
other issues listed on the survey. This 
statistic is designed to show us the extent 
to which the significance ratings given 
for "racism," for example, correspond 
with the significance ratings given for 
each of the other survey issues.

Significance ratings for each of the 
seven social issues identified on the 
survey showed a high degree of corre 
spondence. This suggests that the peo-
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pie who responded to the survey were 
sensitive to social issues in general. For 
the most part survey respondents who 
thought an issue was important also 
though it should be included in the 
school curriculum. Although there was 
a tendency to believe that these issues 
were not presently included in the cur 
riculum, respondents were more cau 
tious in the factual dimension than the 
values dimension. It appears that there 
was less certainty about what actually is 
in the school curriculum than what 
ought to be in it.

Chi square tests of association were

conducted to test for associations be 
tween all personal information catego 
ries (occupation, heritage, and so on) 
and all survey responses. Statistically 
significant associations were found be 
tween every personal information cate 
gory and responses given on at least one 
survey item. For example, a statistically 
significant association was found to exist 
between occupation and response to 
survey question 11: "Do you think edu 
cators, as a group, should try to formu 
late positions on social issues?" An anal 
ysis of variance might find significant 
differences between the various response

possibilities within a personal informa 
tion category. However, unequal repre 
sentation and irreconcilable differences 
in personal information categories (only 
nine blacks responded to the survey), as 
well as the relatively small number of 
total responses, made this treatment 
seem unproductive. Instead, Chi square 
derived statistics were used as signposts 
to suggest trends that seemed meaning 
ful. These trends are reported below.

One of the most interesting findings 
with regard to occupation was the extent 
to which professors responded different 
ly from other occupational categories.

Figure 1. Tabulated Responses and Adjusted Percentages for Survey Questions 1-7.

Significance for Is Included in Should be Included Is Included in Should be Included 
Humankind Social Studies in Social Studies Other Subjects in Other Subjects

Unim- Very To a To a To a To a
por- Impor- Very Great Very Great Very Great Very Great

Rating Scale tant tant Little Extent Little Extent Little Extent Little Extent
1 234 5 1 2345 1 2345 1 2345123 4 5

Nuclear Disarmament
Absolute Frequen 

cy of Response 0
Adjusted Percent 

age 0 
Pollution of Earth's

Environment
Absolute Frequen 

cy of Response 1
Adjusted Percent 

age 1 
Division of the Planet

into Areas of
Wealth and
Poverty
Absolute Frequen 

cy of Response 6
Adjusted Percent 

age 2 
Alternatives to

Existing Forms
of U.S Political,
Social, and
Economic
Organization
Absolute Frequen 

cy of Response 11
Adjusted Percent 

age 4 
Racism

Absolute Frequen 
cy of Response 3

Adjusted Percent 
age 1 

Sexism
Absolute Frequen 

cy of Response 7
Adjusted Percent 

age 3 
Genetic Engineering

Absolute Frequen 
cy of Response 10

Adjusted Percent 
age 4

4 14 54 212 71 90 cO 29 9 1 14 36 88 132 137 64 32 17 5 8 36 68 81 64

1 5 19 75 27 35 23 11 4 43 13 33 49 54 25 13 7 2 3 14 27 32 25

0 12 48 223 16 50 106 73 15 1 8 32 93 134 21 69 84 64 17 5 11 30 105 111

0 4 17 79 6 19 41 28 6 4 3 12 35 50 8 27 33 25 7 2 4 12 40 42

18 59 101 94 41 60 91 53 7 7 21 64 96 75 109 71 45 16 7 19 40 87 60 43

7 21 36 34 16 24 36 2 1 3 3 8 24 37 29 44 29 1 8 7 3 8 16 35 24 17

33 77 100 60 54 60 75 60 11 14 17 84 87 65 130 72 34 11 3 40 49 95 40 29

12 27 36 21 21 23 29 23 6 32 33 24 52 29 14 1 16 19 38 16 12

37 100 135 15 47 99 74 22 6 10 43 98 109 70 72 73 24 12 14 22 67 77 77

2 13 35 48 6 18 39 29 4 16 37 41 28 29 29 1 0 5 5 9 26 30 30

20 72 77 106 48 77 89 29 1 5 7 25 79 71 84 93 70 55 19 14 15 34 79 59 69

7 26 27 38 19 30 35 1 1 9 30 27 32 37 28 22 8 6 13 31 23 27

29 77 91 75 146 65 33 14 2 33 48 93 63 29 117 65 47 18 8 29 40 81 58 51

10 27 32 27 56 25 13 5 1 12 18 35 24 11 46 26 18 7 3 11 15 31 22 20
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Professors were more likely to: (1) rate 
"Alternatives to existing forms of U.S. 
political, social and economic organiza 
tion" as a very important issue facing 
humankind, (2) be very dissatisfied with 
the school's choice of social issues to 
study, (3) think that educators as a group 
should try to formulate positions on 
social issues, and (4) indicate that there 
was a social issue on which they wanted 
educators to take a position. 

With the exception of respondents 
who indicated that they worked in a 
college or university, Chi square analy 
sis of the association between level of 
employment and other variables yielded 
little meaningful information. Not sur 
prisingly, however, in light of the data 
described earlier, respondents employed 
in colleges and universities were least 
satisfied with schools' choices of social 
issues and most inclined to think educa 
tors should, as a group, take positions on 
social issues. In contrast, respondents 
who identified themselves as supervisors 
and respondents who indicated a K-12 
level of employment (which seems to 
indicate supervisors), tended to: (1) be 
the most satisfied with schools' choices 
of social issues, (2) be the least likely to 
think educators should try to formulate 
positions on social issues, or (3) indicate 
that they had a social issue on which 
they thought educators should take a 
position. 

The remaining personal information 
categories on the survey were: type of 
institution (public or private), gender, 
heritage, age, and ASCD membership. 

In general, private school and public 
school respondents tended to respond 
similarly to survey items except that 
private school respondents tended to 
indicate greater satisfaction with 
schools' choices of social issues to study 
than did public school respondents. Fe 
male respondents tended to be more 
likely to identify sexism as a very impor 
tant issue facing humankind than male 
respondents. The extremely small num 
ber of non-white respondents would 
make any attempt to distinguish trends 
in associations between heritage and any 
other variables spurious. Age differences 
did not seem meaningful except that 
respondents under 30 were more likely 
than respondents over 30 to indicate 
that nuclear disarmament was a very 
important issue facing humankind. 

ASCD members were less satisfied 
with schools' choices of social issues to 
study, more inclined to think educators 
should formulate positions on social

Figure 2. Tabulated Responses and Adjusted Percentages 
(or Survey Questions 10-12.

How satisfied are you with the school's choke of social issues to (tody?

Rating Sole . Very Dissatisfied Very Sttiiftfii

t 2 3 4 5
Absolute Frequency of Response 28 69 115 42 12 
Adjusted Percentage 10.5 25.9 43.2 15.8 4.S
Do you think educators, as a group, should try to formulate positions on social issues?

Yes No
Absolute Frequency of Response 196 78 
Adjusted Percentage 71.5 28.5

Is there any social issue you want educators to take a position on?

Yes Ma
Absolute Frequency of Response .'• • . 18t;.; . • -.'•.-, . 73 
Adjusted Percentage ' -#(£'." ' • 2R5

issues, and more likely to indicate that tant issue regularly studied as part of the 
there was a social issue thcv wanted school curriculum (question 8), the 
educators to take a position on than most important issue facing humankind 
respondents who were not ASCD mem- (question 9), and the issue they wanted 
bcrs. educators to take a position on (question 

An important part of the social issues 13). The analysis of correspondence be- 
survey were the questions that asked tween responses to these questions sug- 
respondents to identify1 the most impor- gests that respondents thought that the

Figure 3. Personal Information Data.
Absolute Frequency Adjusted 

of Response Percentage
1. Occupation 

central office administrator .... 52 • 18.4

other ........................ ... 27 . ' 8.6
2. Level of Employment •

K-12 .......................... ''• jit :•-•.'•• 25.1

other ........................ • ' 14 ' 4.9
3. Type of Institution • • ' 

public. ....................... 221 79.5
private....................... . 57 : 20.5

4. Sex ,. . ' ,'• - ..- ', . .... 
male ......................... ' ' 135 47.7
female ....................... . 148 ' 52.3

5. Heritage . . ,

Black ........................ . : 9 "•'•.;'• • 3.2
Hispanic ..................... 8 . ,. 2.9
White........................ --.' 256 . . 91.4
Other........................ . 3 1.1

6. Age . . ... '. • ••--• ; • • 
under 30 ..................... 14 . 5.0
30-40 ........................ '. 128 ; •'••- ' ' 45.6
40-50 ........................ «7 .-.' •''•": M.O
oter 50...... '................. : ... 52 , • ••' WS

7. ASCD Membership :
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Figure 4. Issues Identified by Respondents.

Issue

What is the most important
social issue regularly studied

as part of the school
curricula?

What is the most important
social issue facing

humankind?

Is there a social issue you
want educators to take a
position on? What is that

issue?

Frequency of 
Response

Adjusted 
Percentage

Frequency of 
Response

Adjusted 
Percentage

Frequency of 
Response

Adjusted 
Percentage

1. Nuclear disarmament 14
2. Pollution of earth's

environment 43
3. Division of the planet 

into areas of wealth 
and poverty 21

4. Alternatives to
existing forms of 
U.S. political, 
social, and economic 
organization 36

5. Racism 12
6. Sexism 10
7. Genetic engineering 1
8.* Role of education in

society 8
9.* Substance abuse 10

10.' Relation between
God and humans 2

11.* Citizenship ' 40 
12.' U.S. history 21

6.4 

19.7

9.6

16.5
5.5
4.6

.5

3.7 
4.6

.9
18.3 
9.6

27

42

165' 

5
2

3
2

2
53
7

34.8

10.7

16.6

6.3
2.0
2,0

.8

1.2 
.8

.8
20.9 
2.8

71

14

5
8
9
3

33
1

1
35
4

36.8

7.3

4.7

2.6 
4.1 
4.7 
1.6

17.1 
.5

.5
18.1 

2.1

 Added by respondents.

most important social issues facing hu 
mankind were not the same as the social 
issues most often studied in schools. 
This is especially apparent on the issue 
of nuclear disarmament. The data re 
ported in Figure 4 and the data that 
show that the significance ratings for 
nuclear disarmament correspond with 
those of fewer issues (three) than any 
other survey issue suggest that nuclear

disarmament is in a category by itself in 
terms of (1) its perceived significance, 
(2) the degree to which respondents 
want educators to take a position on it, 
and (3) the degree of agreement that it is 
seldom included in school curricula.

It seems safe to conclude that social 
issues are considered important by re 
spondents. However, in spite of their 
perceived significance social issues seem

to constitute an ill-defined territory that 
is regarded as best explored within the 
social studies curriculum. It would be 
interesting, at some point, to look more 
closely at the degree of content knowl 
edge ASCD members possess about se 
lected social issues as well as the nature 
and strength of the belief that social 
issues are primarily a content area with 
in social studies.

Understand Before Taking a Stand: 
A Response to Molnar

PAUL E. WILSON

P rior to becoming an educator five 
years ago, I served the nation for 
more than 30 years around the 

world at a variety of levels in both the 
United States and foreign governments. 
What I have found since coming to 
education is surprising and in some

instances shocking. This is why I am 
writing concerning the Alex Molnar 
article and questionnaire in the October 
1982 issue.

First, I don't think the right questions 
were asked in the survey. Based on my 
association with many teachers as fellow

students, as working peers, and as per 
sonal friends, I have found that the 
majority pay little or no attention to 
social issues except in a peripheral way. 
They generally do not read newspapers, 
participate in the political process, read 
news journals or magazines, or discuss
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