
poorer readers are significanitI less
aware of uk hat tlhc do as thes readl ad(l
less able to do aii thinig to "fix up" their
comrprehension M ien thic runl into
problerm. 'llic darict oif tliiugs son1ll gcr
and poorer readelrs are apparceitls Inl-
aware of and unable to do l aiuthling
aboult is too broad to he rcx icx cd here.
but a fcs esxamples ill scr e to dernioi-
strate that these arc not erudite skills
Children bclosk sc cnith gradc seemn to
bc unable to determirne the important
ideas in a text frorln the unlilportaunt
oncS. Hlos then do the knou is hat to
focus on as thcy attend to and stiud tcxt'
Of elementars children. onuls sixth
grade good readers were able to adjust
their reading hern gicnii such diserse
purposes as: read as quickls as possible
for only one piece of information or read
to study. Looking back in the text to
answer a question about which s ou are
unsure is a "fix LIup" strategs. Belos sixth
grade good readers. children did not
look back. WVhen instructed to look
back, thes looked back cclualls for infor-
mation sshicli had been prescilted in the
text anld for informiation lli ch clei nl
had to conic froili their rI n exspcrirence
and knoumlcdgc

VWhilc the rescarci is still at a cegin-
nirlg stage. it is shocking to (lisco er that

so much of s hat sec thougl t chilidrein
"naturally" did as the! read. it appears
thec don't (lo until muich later tIlanl e
assumed and that poor readers max
nrever learn to do. Mlctacognition re-
search is forcing us to look not just at
what sc teach children to do ndlcr the
direction of tile teacher. but Mhat thes
internalize and become able to dlo irde-
pendently as thes read anrd stuid. hlie
research so far suggests that we ned to
teach for independence and to not con-

si(lcr sormething tauiglht until uc sec
chilcirerl independently appl ing it I iche
look at childrcn's imctacog.iitiic abilities
iias erahle ius to teac i childreni s that
thel ca.l take chairge of their orlr Icarn-
ing

The Great Readability Debate
IThe ideas that rmaterials in all subject

areas shoulcl bhe at the appropriate read-
abilits Iexcl for the grade lecel i5 one of
the most cornrmorrnl accepted notioins inl
cducatiorl todlas Whvs then iould a
natiornal meetirng of reading researchers
sponsor a session titled: A Debate-
Resolved that readability formulae have
outlived their usefulness for grading the
difficults of school materials' W\hat
uolild there be to debate' To all SR()
crossd at the National Reacling Confer-
eicc rI mcctiilg in Au.lstin, Richard C.
Anderson of the Center for the Stud- of
Reading argued against the sli of read-
abilit forilurllae. E;duarl F r of Rutgers
UlrCmersits arild Frn Rcadabilit- (Graphl
famnic argued for the fornmilae No w's in-
rer was declared. but the aguliilents set
forth opposing readabilit slhould ble
consiclercd seriorusly by all people in-
solsied in tcxtbook adloption decisions.

All readabilits formullae are based oil
the notioni that long words andri long
sentences rmake material harder to read.
()n the face of it. this argunmeint appears

iiiassailablc. But consider some of the
points rradc h1) An\dersonl. Ior "natural-
Is occurring text"--that is, text rnot spe-
cificalls iwritten to readability, thie word
and sentence length variables are good
indicators of difficults. But, because
publishers are required to meet estab-
lished readability levels. they must write
and rewrite materials to readability.
This sentelnce litalicizcd) has a higher

readability that this rewritten version
Publishers must meet established read-
abilitv levels. They write materials to
readability. Sometimes. they rewrite to
it. As *o0U can see. ti to rersionlrs ha e
esscltiall]v the sale Icllcaning. T'Ice sec-
ond cersiol, beccause the senteilces are
short and because soile concept %ords
(readabilit ) are replaced with short pro-
nouns (iti. has a lower readabilitv. Atn-
derson argued that in order to achiece a
lower readability score. causal links are
removed (because, since, although)
when one long sentence is chopped into
several smaller ones. Long words are
often replaced uith words requiring tile
reader to remelimber the referent and
thus materials written to readability are
peppered with uords such as this, it.
them, and these An(lerson suggests that
materials uwritten to readabiliht may
hase losser readability scores but in
actuality be harder to comprehend. An-
derson called fir us to substitute the
concept of "comprTcensibility" for the
concept of "rcadabilih.

Firs rebutted that readabilihs formulae
w'ere nexer intendced to be used to re-
write materials, that Andersoll bad no

obiective way to measulre comprclerinsi-
bilit. that until something better came
along, rcadabilit formlulac had -orked
for vcars and were the best measure we
had. Andersonl responlded that "if the
best medicine a ailai)le killed the pa-
tient, it *would be better to use no
medicine." The debate heated tip and
was continued over dinner and in dark
corners throughout the confercence in
Austin. The answ-ers are not set inll, but
all of us who want materials childreii
can understand mnist consider if read-
ability formulae are helping us-or hin-
dering us--from reaching that goal.[~
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PAT LINES

Case note-student initiated religious
activity upheld where school made
facilities available to students for
virtually any purpose.
The United States Supreme Court de-
cided last sear that students on a ulni er-

sits campus had the right, under the first
amendmeints guaraintee of freedom of
religion, to nmeet oil campus for reli-
gious purposes. lile Court did not indi-
cate that this ruling-under its so-called
open forum doctrine-would apply to
secondars schools. tlloweer. it seems

the basic principles do apply. If a seec-
ondars school has opened up a publc
forum. then it may not close it selective-
ly based on the content of the expression
expected by those utilizing the forum.

A district court in Pennsylvania has
now ruled that the Williamsport Area
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School District had olpelled school
premises to student organizations for
meetings of all sorts, and could not den!
access to this forunil simpls because a
meetcling would inchide stuldent-initiatcd
religious activiht.

'Tic district had established a polic!
permitting student organizations to hold
meetings during a regularl scheduled
activity period. Rcquests sscrc routincly
granted until one group of students
sought to use the tinli for purposes of
pravcr and Bible reading Although the
request was initiall- granted. and 4,
students met. with a tcalcher acting as a
molitor, pcrmissioll s-as subscqucnltl
s ithdra\- . lThe court obser\ed that

o-er 25 student organizations xcere uti-
lizing the actisiht period: none besides
the plaintiffs wcre refused. School offi-
cials bad indicated that they w-ould grant
the benefit to an! studlcnt orgalization

"deemcd to be a 'legal and proper one."'
The court concluded that the period

constituted an opein forun. limited to
studenlts but unlimited as to thpc of
discussion that could take place. )istrict
officials offered no rcason for densing
access to these studeilts. other than their
opinion that it \ iolatcd thile establish-
mcnt clause. The court found that, first.
the purpose underls ing the actix ith peri-
od was to promote intellectual. phy\si-
cal, and social development of students:
second, the primiary effect given the
larger iumber of students participating
in a broad range of activities s-as to
achicc this purpose, and the adsancc-
mcnt of religion remained incideltal:
and, third, permission for these events

sould not lead to cxcssi\e church-state
entanglcnlent. On the second point (cf-
fect) the court also noted that the orga-
nization did not seek the full range of

benefits asailable to other student orga-
nizations--such as pros ision of supplies
or mnention in the school vcarbooL.

O()n tile cntanglement issue. the court
found vcn little interaction bet=swn
students and officials. cxcept for the
teacher s-ho wiould be a monitor. and
responsible for order in the room. ilUis
was not cntangling. Ha-ing rejiected die
district's position under the establish-
mcnt clause. and finding no other basis
asailable for denying these students an
opportunith to meet during the actisiht
period. the court ordered ttalt thes hc
given access to this forum.

Ihe case is Bender . \\Willianlsport
Area School District. Civil No. b'
0692. N D. Pa.. Mav 12. 198 .0

Pat Lines is Director. Law and Educa-
tion Center. Education Commission of
the States. Denver. Colorado.
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Successful Supervisor Communication
Super Visors ad(l supers isccs operate
from differllt pcrspectivcs. Actulall- .
says Walter D St John, thc! operate in
two differenlt sorlds. St. John cites
avoidance, abusisc actions. %sithdrassal.
and tension as coInnIon sorlrccs of coII-
flict.

He notes it is imlportalit that supervi-
sees be given information about Cepec-
tations. reporting and organizatiolial re-
lationships. constraiilts. resoiurces.
information updates, performance rc-
vieCws training. and s-hat their future
opportunities might be.

St. John stresses that thc supersisor
must develop a high degree of credibilit'
with his or her peers and supersisees-
credibiliht built through ~andor, cOIn-
sistcncv. keeping promises, accessibili-
ty, accepting responsibiliht. personal
shtle, and interest ill others. Supervisors
need to stav inforiled of progress and
problems, rules and rcgulations, and
employee feedback.

Assessing Management Styles
Surveying 370 employccs and supervi-
sors, Norman Harbaugh. John Sulli-

sall, and Joscph W\alkcr report that su-
penrisors often interfere wsith work to Ix
done because of their irritating w-ork
habits. lhce irritating bhchavior that re-
spondents mCnletioiled Mlost often ssas
"rarch' or cvr complililelits IMe 1oi a
job I thilik I've doice well." Thex felt
that supervisors took their w-ork for
granted

The next four irritating habits listed
in order of frequenc!y scrc: "acts as if
she/he knows it all." "procrastinates on
problems." "makcs impractical suggcs-
tions." and "passes the buck." Tlhe au-
thors conlclude that it is important to
compliment or in some s-a! recognize a
job well donce. Imenonstrated e- idenccee
of trust might go a long -a!- toward
promoting subordilates' sclf-confi-
dcnce. [
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Design Factors Affcting Responses to
lobs
In a literature rceiecs of research find-
ings on job desigl and careers. Kennethl
R. Brousscau notes that a colnplcx arra-
of factors shape job-pcrson relation-
ships. The scope of the job appears to be
but one factor in an individual's inclina-
tion to rcspond positiv-el or ncgatihelh
to a particular job.

Other factors include: organizati onal
contcxt surrounding die job: the
amount of time the person has spent on
the job: the influenee of prreious job
cxpcriences or the individual's personal
characteristics isuch as wsork values.
needs) the thpe of career that die person
wishes to purse.; and the degree to
whvich the job falls into a desloplmental
career sequencec conlsistent ssith his or
her typc of career.

Time is an important factor. TIc
"goodness of fit" is likclh to change as
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