
provided for a competent review and
that the final decision should be made
by knowledgeable people who are
familiar with professional recommen-
dations and who have studied the can-
didate textbooks and available infor-
mation about their effects on learners.
Such adoption should be followed,

according to the standards, by appro-
priate inservice preparation of teach-
ers and supervisors and by formal
evaluation of the results of the adop-
tion.

If people at all levels who evaluate
textbooks would conform to these
standards, the quality of textbooks

would improve miraculously. But
even if state and district decision mak-
ers abide by these standards, thev will
have precious little effect if final pur-
chasing decisions in schools are made
without regard for standards, primari-
ly as a result of political or social
pressure.

ROBERT J. KRAJEWSKI

Supervising Excellence
A few months ago I attended a U. S.
Department of Education conference
at which 24 junior and senior high
schools from seven midwestern states
were honored. I was particularly inter-
ested in the supervision/evaluation
program of these schools but discov-
ered that, for the most part, the
schools were recognized for aspects of
their programs other than teacher su-
pervision/evaluation.

Some, however, had excellent pro-
grams. Ames (Iowa) High School, for
example, a member of ASCD's net-
work on Redefining General Educa-
tion, had the principal, department
coordinators, and individual teachers
identify needs to provide the impetus
for a wide variety of staff development
activities The district's formal proce-
dure for evaluating teachers includes
several opportunities each year for
specific feedback through preconfer-
ences with teachers, class visitation/
observation, and post-visitation con-
ferences Evaluation is based on 32
criteria determined bv teachers and
administrators and approved by the
board of education If either a teacher
or an administrator requests it, outside
supervisory assistance is available to
any teacher.

For information, contact Ralph Far-
rar, Principal, Ames High School, 20th
and Ridgewood, Ames, Iowa 50010.

Evaluation For the Future
Using the talents of the community,
staff members, and students, the Mil-
lard school board, Omaha, Nebraska,
developed a vision statement of its
schools' future. The first two of its six
goals involve extending both the ex-
cellence of learning in all educational
programs and the quality of profes-
sionalism.

The Millard South .,igh School eval-
uation program "Improving Instruc-
tional Assessment and Performance
Through Supervison and Evaluation"
includes input by department heads,
the assistant principal for instruction/
curriculum, and the principal. In Mil-
lard's six-step clinical supervision pro-
gram, teacher observation is based on
years of service; first- and second-year
teachers are observed three times
each year: third-year teachers twice
each vear; and all others once each
y'ear.

The district preconference format
has five specific elements; the detailed
observation checklist consists of nine
teaching skills areas and varied subar-

eas, five coordination factors areas/
subareas, and three credibility factors
areas. Teacher comments are solicited
and plans for improvement are includ-
ed in the teacher-supervision confer-
ence statement. The sixth step. a sum-
mative evaluation. is completed by
June 1 each vear. Additional proce
dures are required if summative rec-
ommendation is for conditional re-
election or dismissal.

For information, contact John A
Lammel, Principal. Millard South High
School, 14905 Q Street, Omaha. Ne-
braska 6813' .

Change for the Better
Another extensive supervision plan
was reported by Adams Junior High
School, Rochester, Minnesota. The su-
pervisorn program at Adams is part of
a staff development plan designed to
increase the instructional skills of staff
members and to reinforce excellent
instruction. The underlying philoso-
phy is that clinical supervision is the
best way to reinforce positive things
the staff does. But it wasn't always that
way.

Traditionallv, Adams' administrators
visited classes and conferenced with
the teachers without providing much
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specific data to teachers on their in-
structional strengths or weaknesses. In
other words, administrators were not
either reinforcing positive instruction-
al behavior or assisting teachers where
needed Instead, administrators tend-
ed to rely on their intuition rather than
objective data necessary to supervise
effectively.

To change this, school district ad-
ministrators trained under one consul-
tant for clinical supervision skills and a
second for instructional skills. Thev
then began an intensive inservice for
teachers using a modeled clinical in-
struction approach. As skills and vo-
cabulary were developed, the district
implemented the staff development
plan, which consists of instructional
goal setting by individual teachers in
cooperation with their administrators,
followed by a series of class visitations
and conferences between teacher and
administrator. Each visit results in the
administrator's compiling all the con-
versation and objective data from a
class observation and then writing a
clinical lesson plan for the conference
with the teacher. The objective of ev-
erv conference is twofold: to reinforce
the effective instructional practices
and to provide specific input on areas
of need.

Administrators encourage teachers
to analyze their own lessons and reach
a trust level that enables them to talk
freely about how they can improve.
Their experience says that by positive-
ly reinforcing the good parts of in-
struction they can be sure it will con-
tinue. The conference system also
enables administrators and teachers to
develop an ongoing dialogue about
instruction or other needs. At the end
of the year, the administrator writes a
summary emphasizing instruction,
which is reviewed and discussed by
the teacher and administrator. That
summary is placed in the teacher's
personnel file.

Staff members who need significant
corrective action are formally taken off
the staff development plan and placed
on a remediation program that is far
more intense and formal. This reas-
signment keeps the staff development
plan consistent with the district's life-
time employment goal and keeps the
program positive.

Arthur Bianchi, principal of Adams
Junior High School, believes that his
skills in instructional supervision have
increased significantly. For any plan to
work, a school district must make in-
structional supervision a no-excuse
goal. It is easy for administrators to let
administration get in the way of im-
proving instruction, so a firm commit-
ment is necessary. The district's pro-
fessionals see the potential for growth
through better instruction and are
willing to use the clinical process for
self-actualization. Staff at other levels
of development are less enthusiastic
but try to use the system.

For information, contact Arthur A.
Bianchi, Principal, John Adams Junior
High School, 1525 N.W. 31st Street,
Rochester, Minnesota 55901.

Teachers' Role in Supervision
Secondary School Recognition confer-
ences have been going on in various
regions of the country. One confer-
ence for example, honored Brookland
School, an urban, open-space, 96 per-
cent minority school located in Wash-
ington, D.C. Teachers take a major role
in curriculum and instructional devel-
opment and in planning their own
participation in developmental pro-
grams, workshops, and seminars.
Their supervision/evaluation program
is also based on the clinical supervi-
sion model.

At the beginning of each semester,
teachers submit to the principal learn-
ing objectives for each class. Following
an initial conference reviewing the
teacher's objectives, the principal ob-

serves the teacher's lesson. A board of
education-developed objective obser-
vation instrument is used for each
classroom observation sequence. A
post-observation conference is held
for each classroom observation-
based on the classroom observation
criteria-and an improvement plan is
developed. After several more class-
room observations, the principal pre-
pares a summative evaluation report
based on predetermined board of
education standards.

For information, contact Shirley W.
Hammond, Principal, Brookland
School, Michigan Avenue and Ran-
dolph, N.E., Washington, D.C. 20017

Rallying for Academics
The Duval Countv Public Schools,
Jacksonville, Florida, also report teach-
er evaluation programs in their junior
and senior high schools that are based
on the clinical supervision format.
Awards are given at the end of each
year to honor teachers who have ex-
celled. School personnel cite numer-
ous benefits of the program In four
short years, they claim, the predomi-
nantly black, urban Rebault Senior
High School has evolved in reputation
from concrete jungle to model school,
the first school in the nation known to
have pep rallies for academics at test-
ing time. A rise in achievement test
scores, a decrease in student dropout
rate, and various other improvements
have been attributed to the strength-
ening of standards and the concomi-
tant emphasis on supervison/evalua-
tion programs.

For information, contact Herb A.
Sang, Superintendent, Duval County
Public Schools, 1701 Presidential
Drive, Jacksonville, Florida 32207.

Robert J Krajeaski is Projessor and Head,
Department of Fducational Administra-
tion and Counseling University of North-
ern Iowa, Cedar Falls
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