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Confirm Stereotypes
The illustrations for "Improving As 
sessment Where It Means the Most: In 
the Classroom" and "Supervising and 
Evaluating Principals: Lessons from 
Effective Districts" (October 1985) re 
inforce the stereotype that all educa 
tion administrators are male and all 
teachers are female. In future editions, 
perhaps Educational Leadership could 
assume the lead, and feature illustra 
tions depicting women as principals 
and superintendents. They do exist. 

MARY P. HODNETT, 
CHAIRMAN

SOCIAL STUDIES DEPARTMENT
LYNBROOK HIGH SCHOOL

LYNBROOK, NY 11563

"Injudicious''Depiction 
of Patriarchy
As a middle school principal and for 
mer high school Assistant Principal 
who reads avidly each issue of Educa 
tional Leadership, I was disappointed, 
even shocked, at the insensitive, inju 
dicious choice of illustration for the 
article "Supervising and Evaluating 
Principals..." (October, 1985, page 
78). The picture portrays a stereotype 
which rankles those of us who have 
struggled to efface such deeply en 
graved images of the educational hier 
archy. The teacher in the drawing is a 
young female, arms folded. The male 
principal and superintendnet are de 
picted on a higher physical plane with 
an expression reminiscent of a pa 
tronizing and self-congratulatory 
patriarchy.

FRANCES G. WILLS, 
PRINCIPAL

CROSBYJR. HIGH SCHOOL 
BELFAST, ME 04915

Ethical Relativism 
Falls to Protect Students
Had "Teaching U.S.-Soviet Relations" 
(May 1985) been limited to the Dan 
Caldwell and Dianne Jones articles, it 
would have been excellent.

If Alex Molnar agrees with me that 
teachers owe students a clear and con 
vincing explanation of our ideological

conflict with the Soviet Union and why 
it matters that we win, he should say 
so. If not, his position should concern 
both parents and the community.

Dennis Carlson judges Soviet beliefs 
to be no worse than ours, but says he 
is only trying to be neutral. It is diffi 
cult for most American adults to un 
derstand that Soviets do not think or 
behave as we do. It would be educa 
tional malpractice to expose children 
to Soviet state-generated propaganda 
without warning them that is has been 
distorted.

A straight-talking Czech laborer, a 
Polish farmer, or an Afghan herdsman 
could tell teachers more about how to 
compare freedom with slavery than 
Mr. Carlson. I am tired of people in 
colleges of education maintaining that 
values are so relative that we are no 
better for our belief in truth than our 
enemy, who claims the right to dic 
tate—regardless of the facts—what is 
history and what is not.

EDWARD M. ANDROS,
6900 N. FISK ST.

KANSAS CITY, MO 64151

Molnar Replies:
"Correct" Ideology Antithetical
to Critical Thinking
What, for Mr. Andros, would be the 
correct explanation of the ideological 
conflict between the United States and 
the Soviet Union? In my view, the 
issues are sharply contested.

Dissenting views should be present 
ed as clearly as possible in schools so 
students can form their own indepen 
dent points of view. I advocate sub 
stantive content that encourages criti 
cal thought. This is not possible when 
students are exposed only to "ideolog 
ically correct" ideas or when they are 
told that only one point of view is 
acceptable.

If one opposes thought control, one 
must advocate free thought, not ideol 
ogy. Thomas Jefferson would probably 
take my pan in this matter. Who, one 
might ask, would take Mr. Andros's?

ALEX MOLNAR,
ASSOCIATE PROFESSOR

SCHOOL OF EDUCATION
UNIVERSITY OF WISCONSIN

MILWAUKEE, Wl 53201

Carlson Replies: 
International Politics Are 
Too Complex for Rhetoric
Mr. Andros has misinterpreted my po 
sition. I do not wish to teach that 
"Soviet beliefs are not worse than 
ours." I do, however, believe in aca 
demic freedom as it has developed in 
America—a belief Mr. Andros obvious 
ly does not share. If excellence in 
education in a democracy means ex 
posing students to complex world sit 
uations, not distorting them into strug 
gles between "good guys" and "bad 
guys." Reasoned debate and dialogue 
in social studies classes, not impas 
sioned rhetoric and stereotypes, must 
be a goal of schools.

If Mr. Andros had his way, academic 
purges and indoctrination would re 
place free exploration of ideas. Ironi 
cally, he supports the tactics and be 
liefs typical of Soviet education

DENNIS L. CARLSON,
ASSISTANT PROFESSOR
RUTGERS UNIVERSITY
NEWARK, NJ 07102

Inadequate Data
to Verify HOTS Claims
When Stanley Pogrow spoke at a read 
ing conference in Tucson ("Higher 
Order Thinking Skills for Compensa 
tory Students," September 1985), I 
asked him how many Chapter I pro 
grams he had observed and urged him 
to see our program at Nash. Pogrow 
indicated he had seen "a few around 
the country over the years," but he has 
yet to visit one Chapter I school in 
Amphitheater District. We use the 
computer daily, along with other ap 
proaches, and although there is a 
place for them, we use no drill and 
practice. His blanket statement that 
drill and practice is the "usual ap 
proach" is not substantiated in his 
article.

Pogrow's claim that Chapter I stu 
dents have fewer friends is ridiculous. 
At our school students in the program 
have no fewer friends than the top or 
middle readers.

The article offers no proof that the 
HOTS program transfers to reading. 
Improved self-concept and increased 
willingness to think for oneself are
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helpful, but to say that "reading scores 
are up" is misleading. One would 
expect scores to rise at the end of a 
year's work. The article fails to say how 
much "up" these scores were, com 
pared to a control group's scores.

If the HOTS program can do all the 
things it claims, I am delighted—but I 
am appalled by such writing in a pro 
fessional journal.

BARBARA DESROSIER SMITH,
3739 E WINDY POINT DRIVE

TUCSON, AZ 85718

Teachers' Enthusiasm and Data 
Support HOTS Results
Barbara Smith pretends that her cool 
ness to the HOTS program derives 
from the absence of scientifically-de 
rived data, yet she dismisses as "ridicu 
lous" findings from a control group 
study that do not agree with her preju 
dices. Similarly, she dismisses without 
support our findings that the HOTS 
students had 50 percent more friends 
on the basis that it is not true in her 
school.

The reading gains among HOTS stu 
dents amounted to 14 percentile 
points over a two-year period without 
any supplementary content instruc 
tion, drill or practice Most districts 
would love such "misleading" gains. 
Math scores were up 9 percentile 
points, with most of the gain occurring 
in the second year—despite the fact 
that the math component of the curric 
ulum had not really been developed 
The math gains—and teacher inter 
views—strongly supported our initial 
expectations that improvements in 
self-confidence, language develop 
ment, and thinking processes would 
transfer into content gains.

If Smith had not spent our meeting 
screaming at me (for reasons I don't 
understand), she would have under 
stood my basis for characterizing "typ 
ical" Chapter I programs as being 
drill-and-practice oriented. The HOTS 
program is being pilot tested in three 
districts in the University of Arizona 
area which have a combined student 
population 30 times the size of her 
district, and nationally in districts with 
approximately 100 times the number 
of students. In all cases the HOTS sites

are not drill-and-practice oriented. In 
all cases we had to have extensive 
meetings with state officials to con 
vince them our non-drill-and-practice 
approach was legal.

Even as Smith was steaming in Tuc- 
son, the largest district in our area was 
announcing a $1 million expenditure 
for drill and practice computer labs 
for their Chapter I programs.

Over the past two years I have 
talked with hundreds of Chapter I 
teachers and coordinators and over a 
dozen state and federal Chapter I offi 
cials around the country, and have 
received over 400 letters. These con 
tacts yielded a picture of gross dissatis 
faction with the limited aspirations of 
the Chapter I effort, and frustration at 
the seeming inability to implement 
bolder efforts that work.

All we have done is to help teachers 
and administrators switch from tech 
niques they perceive to be inadequate 
to ones that are consistent with their 
intuition and aspirations. What's so 
"appalling" about that?

I stand behind our claims. We have 
demonstrated initial success in using a 
strictly higher-order-thinking ap 
proach to produce measurable, sub 
stantial gains in basic skills, social con-
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Comments on Educational 
Leadership articles are 
welcome. Address letters 
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Leadership, 1 25 N. West 
Street, Alexandria, VA 
22314. Letters may be edit 
ed for brevity and clarity.

fidence and thinking ability of Chapter 
I students. Discovering that teachers 
with appropriate technological, curric- 
ular, and training support can pro 
duce amazing educational results, and 
suggesting that we must achieve such 
results, are not messages of criticism, 
but ones of challenge and inspiration. 

STANLEY POGROW 
ASSOCIATE PROFESSOR 

UNIVERSITY OF ARIZONA 
TUCSON, AZ 85721

Confident HOTS Students 
Learn to Teach
As a HOTS lab teacher, I work with 
4th, 5th, and 6th grade students in a 
school with a 60 percent Chapter I 
population. We completed the first 
year of the HOTS curriculum in De 
cember: our fall 1985 CTBS test results 
show a 7 percentile point gain for 5th 
and 6th grade Chapter I lab students, 
compared with 1984. Many students 
tested out of the first quartile.

1 am excited about these score 
gains, but even more with these stu 
dents' growth in self confidence. 
When a HOTS student brings a friend 
to the lab. he or she becomes the 
teacher and leader. By linking stu-
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dents with classroom projects, HOTS 
students contribute to all students' 
learning.

MARY WILSON,
CHAPTER I RESOURCE TEACHER 

LIBBY ELEMENTARY SCHOOL
OCEANSIDE UNlfiED SCHOOL DISTRICT

OCEANSIDE, CA 92056

"Magic" Numbers 
Misrepresent LOGO
I have been reading and rereading 
"Exciting Effects of LOGO in an Urban 
School System" (September 1985). I 
find it disturbing in several ways. First, 
it seems hopelessly flawed as an exam 
ple of empirical research. Secondly, 
spectacular "findings" are not support 
ed with facts. Third, LOGO as a com 
puter language is misrepresented.

The author talks of "effects." As I 
understand effects they are the result 
of an experiment, treatment, or condi 
tion. In analysis of variance we speak 
of main effects and interaction effects. 
While effects used in this way may be 
awkward, we have inherited its use 
from agronomy and most of us agree 
on its meaning. Since "effects" is pan 
of the article's title, I expected to read 
about comparisons, experimental de 
sign, control groups, covariates, and 
statistical analyses.

What I found was Figure 1, p. 46. OK, 
I understand percentages, chi-squares, 
Wilcoxon procedures, weighted mea 
sures, Liken scales, and similar proce 
dures to compare these types of data I 
don't understand the table. What exactly 
are "weighted logo effect scores"? How 
were the weights derived? What values 
are weighted? Why are they weighted? 
Only "leading" scores were reported. 
Why not the following scores?

Only one sentence says anything 
about how these magic numbers are 
calculated.

The scores are based on a weighting 
of the proportion of students im 
proved in each area multiplied by the 
proportion for whom each effect was 
reported as significant Wow! A great 
new statistical procedure. Seriously, 
how were the "significant effects" de 
termined? Once an effect has been 
shown to be significant, why multiply 
it by anything? Why report "relative

strength"? There is no meaningful dis 
cussion of the experimental design or 
statistical analyses. The omission of 
such information may lead the reader 
to accept unsubstantiated claims, or 
discard the article as witchcraft, or 
possibly to write letters to the editor.

The real danger to ASCD members 
is that some may think the article 
presents evidence that LOGO some 
how magically transforms the per 
formance levels of all students. Surely 
I am not the only reader who noticed 
that the students in the study "spent 
only 40 hours of the entire school year 
using LOGO." Holy cow! If a district 
can benefit so much from only 40 
hours of LOGO, just think what is 
possible with 80 hours of LOGO for 
each child.

As for my concern about unsubstan 
tiated findings, if the statements below 
are true, you have published one of 
the watershed studies of this century. 
If not, then you may be misleading 
your readers.

1. "Logo is often a powerful emo 
tional experience for students and is 
extremely flexible for a variety of cog 
nitive styles "

2. "It turns making mistakes and 
taking risks into advantages."

3 ".. .students in the lowest two 
achievement quintiles demonstrated 
improvement at about the same rate as 
students in the highest quintiles."

4. ".. .students with strong peer re 
lations, compared with social isolates"

5 " students with extensive non- 
classroom learning inhibitors com 
pared to those with minimal outside 
obstructions "

6. "logo effects seem to be both 
wide ranging and substantial."

As for LOGO itself. The author was 
right when he said "LOGO. . .is only a 
programming language." He was 
wrong when he said "it comes with an 
implicit and loosely defined educa 
tional philosophy." He further erred 
when he claimed "The superintendent 
took a risk on a relatively unknown 
language." LOGO is not unknown- 

. .relatively or otherwise. To so claim 
is naive.

LOGO is a simple computer lan 
guage. It ranks near the bottom of the 
languages in power. To talk of the 
"powerful language called LOGO" is

wrong. I wonder what Foshay or Davis, 
or other past ASCD presidents with 
credentials in educational philosophy 
would say about an "implicit and loose 
ly defined" philosophy. When apostles 
of LOGO in the classroom talk about 
philosophy, you can be sure it is their 
own philosophy, not LOGO'S.

I hope ASCD continues to publish 
research findings that will tell what the 
researchers did, and how the data were 
analyzed. The damage done by this 
article is probably small, but I hope no 
school administrator offers each child 
40 hours of LOGO next year with the 
expectation of spectacular results for all 
children on all criteria.

M. TIM GRADY,
ASSOCIATE PROFESSOR OF COMPUTER 

STUDIES
MURRARY STATE UNIVERSITY 

CLARKSVTLLE, TN 37043

Research Constraints Affected 
LOGO Experimental Design
Any tool has a philosophy for its use, 
and an ethic and set of rules that 
define its realm and scope of applica 
tion. As a tool for educational applica 
tions, LOGO'S educational philosophy 
is clearly developmentalist

Experimental design requires suffi 
cient prior research on a problem to 
predict magnitude and direction of 
effects. No body of research exists for 
LOGO, and only minimally for micro 
computers in public school class 
rooms. The St. Pual research used a 
survey—in conjunction with systemat 
ic observation, teacher interviews, and 
a 1983 pilot survey—because the re 
search base was sporadic and the ef 
fects, especially for large scale applica 
tions, were unknown. The survey 
model was borrowed from Bloom's 
Human Characteristics and School 
Learning. I expected that LOGO'S prin 
cipal impact would be on social rather 
than on cognitive characteristics in 
student users.

The absence of extensive statistical 
and methodological reporting in an 
article written for a general audience 
does not imply poor research any 
more than their presence, as the his 
tory of research in education demon 
strates, guarantees good research.

I urge Tim Grady or anyone else
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interested in or antagonistic to LOGO 
to set up an experimental design in a 
large urban school system. Of course, 
they may have a problem withholding 
a potentially large improvement in 
academic performance from their 
working-class, low achievement con 

trol group in order to demonstrate 
that the generalized effects I have re 
ported do not occur. The least they 
will find is a Hawthorne effect, as I 
implied in the article. When you give 
kids powerful tools and a lot of adult 
attention and respect, they tend to

achieve, as any experienced upper
class private school teacher can tell
you. PETE FIRE DOG,

DOCTORAL CANDIDATE
DEPARTMENT OF SOCIOLOGY

UNIVERSITY OF MINNESOTA
MINNEAPOLIS. MN 55455

Resources
COMPILED BY FRAN R. SCHWEIGER

Growing Up Learning. A 205-page 
paperback designed to help parents 
discover the key to their children's 
potential by showing them how to 
help them le?rn Available for $8.95 
plus .50 postage and handling from 
Acropolis Books, Ltd., 2400 17th St., 
N.W., Washington, DC 20009. Phone: 
(202) 387-6805

Economics in the School Cur 
riculum, K-12 A 120-page paperback 
guide to teaching economics through 
out the curriculum, which emphasizes 
that an application of economic con 
cepts and principles helps students 
make better personal and social deci 
sions. Send orders to the NEA Profes 
sional Library, P.O Box 509, West Ha 
ven, CT 06516, or call (203) 934-2669 
Specify stock number 1828-1-10 You 
will be billed for 1995 plus postage 
and handling.

Parents and Teachers as Disci 
pline Shapers A 32-page guide with 
ideas, strategies, and resources for 
parents and teachers to use in teaming 
to promote productive student behav 
ior and to handle disciplinary prob 
lems Send orders to the NEA Profes 
sional Library, P.O Box 509, West 
Haven, CT 06516, or call (203) 934- 
2669. Specify stock number 1694-7- 
10. You will be billed for $595 plus 
postage and handling.

Adventuring with Books: A 
Booklist for Pre-K Grade 6 New 
edition A 395-page paperback with 
descriptions and brief evaluations of 
1,700 children's books, published 
from 1981 through 1984, that were 
judged by a National Council of Teach 
ers of English committee to possess 
literary and artistic quality and to ap 

peal to children. Classroom uses for 
the books are suggested where appro 
priate. Available for $9.75 ($7.50 for 
NCTE members) plus 75 postage and 
handling from NCTE, 1111 Kenyon 
Rd., Urbana, IL 61801. Phone: (217) 
328-3870 Specify stock number 
00767-015

Creative Classroom Testing: 10 
Designs for Assessment and In 
struction. A 192-page handbook intro 
ducing ten objective item types to help 
teachers design better classroom tests. 
Includes discussions, examples, and 
worksheets, and stresses the connec 
tion between assessment and instruc 

tion. Available for $14.95 (no postage 
and handling charge if prepaid) from 
Educational Testing Service, Prince- 
ton, NJ 08541 Phone: (609) 921-9000. 

52 Ways to Raise the IQ of a 
Child. Second edition. A 136-page 
book containing 52 lessons and 4 ap 
pendixes designed to help parents 
learn scientifically proven methods to 
rear more intelligent children. Avail 
able for $24.00 hardbound and $18.00 
paperback from The IQ Foundation, 
P.O. Box 303, Pearland, TX 77588- 
0303. Phone: (713) 436-9632. 
Fran R. Schweiger is ASCD's managing 
editor of special publications

Call for Manuscripts
For the September issue of Edu alLeadenhi

we invite manuscripts on the theme of

Taking Charge of 1: 
School Reform *

In nearly every state, legislators have adopted urgent initiatives meant to im 
prove schools. Educators appreciate the attention, but many feel overwhelmed by 
mandates. In the September issue we will report efforts of schools and school sys 
tems to achieve changes they consider highest priority, and to administer new re 
quirements in ways most beneficial to students.

Papers should be written in direct, conversational style and be as brief as possibts 
(5 to 10 double spaced pages). References may be ched as footnotes or listed m 
bibliographic form at the end of the article. For examples of either style, sae a re 
cent issue The Chicago Manual of Style, ( 13th ed., University of Chicago Press). 
Please double-space everything. We edit for clarity, brevity, and consistency and 
send authors a retyped manuscript for their approval.

Send articles for consideration by April 1, 1986 to Executive Editor, Educational 
Leadership, 125 N. West St. Alexandra, VA 22314.
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