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International Collaboration in
Curriculum Development

Recent curriculum work among Western nations may
signal a reawakening to the role schools play in the
promotion of global understanding and harmony.
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ast March, the Association for Su-
pervision and Curriculum Devel-
opment passed a resolution that

read:

ASCD, as an international organization,
should strive to collaborate with agencies
and organizations engaged in curriculum
and supervision in other countries that
encourage the sharing of information and
research. ASCD should also lend its organi-
zational expertise and resources to individ-
uals interested in forming curriculum
study organizations in their own countries.

In fact, ASCD had already participat-
ed in such a collaborative effort. In
November 1985, the Association had
cosponsored with the Dutch National
Institute for Curriculum Development
(SLO) in Enschede, the Netherlands,
an international conference to help
clarify the concept of core curriculum.
Curriculum specialists from 12 na-
tions, mostly western European, pre-
pared written descriptions of the core
curriculum of schools in their coun-
tries. An analysis of the papers Oozef-
zoon and Gorter 1985) provides data
on the content, development, and im-
plementation of core curriculum in
those countries. With publication of the
conference proceedings (Gorter 1986),
a start has been made on exchanging
information internationally about cur-
riculum and its development.

My primary interest is in the integra-
tion of the international dimension in
national curriculums. By international
dimension, I do not mean that which
seems common in all curriculums, but
the goals and content that enhance our
mutual understandings about the so-
cial, cultural, economic, political, and
other aspects of international society.
Exchange of information about each
other's curriculums and how they are
developed is a first step toward coop-
eration-a step that is being taken
today by both the Organization for
Economic and Cultural Development
(OECD) and the United Nations Edu-
cational, Scientific, and Cultural Orga-
nization (UNESCO).

Knowing How Curricuhlm Is
Developed in Other Countries
One aspect of international under-
standing is recognizing the great varie-
ty in curriculum development pro-
cesses. For instance, even the way the
term "core curriculum" is used varies
widely, as does the way in which
schools are involved in curriculum
development. In many countries (Ja-
pan, Sweden, France, some states in
the Federal Republic of Germany and
the U.S., and Finland), the core curric-
ulum is a prescriptive document de-
termined by the government. In other
countries, it is seen rather as an inno-
vative guideline, developed by a more
or less independent institution (as in
Denmark and the Netherlands). Opin-
ions also differ as to whether "core"
refers to a part of the entire curricu-
lum (the so-called basics) or to the
whole of the body of knowledge and
experience to which all pupils have a
right to be exposed. I favor the latter
view.

Schools play various roles in the
development of the core curriculum.
Sometimes school representatives act
as advisors to a higher authority (dis-
trict, state, or national). In other cases,
development of the core curriculum is

based on results of experiments con-
ducted by schools. Researchers (by
reports on the state of affairs in educa-
tion) and textbook authors (via analy-
ses of their books by curriculum spe-
cialists) also take part in determining
the content and aims of the curricu-
lum. In all countries, the role of lay-
men is weakest, although it is stronger
in the U.S. than in most, and in many
countries business has more and more
influence.

Once the curriculum has been de-
veloped, it is implemented in different
ways in different countries, typically
via guidelines for educational publish-
ers (in some states of the U.S., West
Germany, and France); supervisors or
inspectors; the organization of local
institutions (such as the Local Educa-
tion Agencies in the U.K); and by
refresher courses and inservice train-
ing (in particular, Scotland and certain
Canadian provinces are very advanced
in this area). In some countries
schools are obliged, as they design
their local curriculums, to take the
core curriculum into account This
policy is in accord with the tendency
to seek a new balance between cen-
tralized and decentralized develop-
ment by making schools responsible

DRCFMRER 1986/JANUARY 19875~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~DEcaMleR 1986/JNuARY 1987 5



for the organization of education but
also accountable to higher authorities
for the choices they make.

All these differences can be ex-
plained by the diversity among cul-
tures (including religious denomina-
tions), governments, political
relations, and school systems. Knowl-
edge of this diversity is clearly a pre-
requisite to international cooperation.

Knowing Each Other's Core
Curriculums
The other condition for promoting the
international dimension in education
is knowing one another's curriculums.
At one of the sessions of the Enschede
conference, ASCD Executive Director
Gordon Cawelti called for a "world
curriculum," declaring that although
each nation should continue to pro-
mote its own culture, economic sys-
tem, and values, students everywhere
need to learn a common core of
knowledge and skills that would con-
tribute to global harmony. Our analy-
sis of existing curriculums shows sev-
eral useful points of departure.

International education is based on
the awareness of five factors Uozef-
zoon and Gorter 1985).

* Interdependence. Despite ten-
sions between developed and devel-
oping countries and between capitalist
and communist societies, the world
situation makes all nations
interdependent.

Moral responsibility. As world citi-
zens, we are jointly responsible for a
livable future.

* Multiethnic and multicultural so-
ciety. Racism, discrimination, and prej-
udice are unacceptable in a just world.

* Pedagogical standards and tal-
ues. Children develop from an ego-
centric perspective toward the ability
to empathize with others. Internation-
al understanding requires cultivation
of this natural tendency.

*Protectionism and isolationism.
Economic conditions often contribute
to national chauvinism, which im-
pedes the growth of global
consciousness.

From this background, we begin to
have a perspective for looking at the
international dimension of existing na-
tional core curriculums. For instance:

* In Ontario, Canada, values and
personal responsibility in society at
the international level are taught in
relation to religious beliefs.

* England and Wales emphasize re-
spect for religious and moral values,
tolerance of other races and ways of
life, an understanding of the world in
which others live and of the interde-
pendence of nations, and knowledge
of human achievements and
aspirations.

· Japanese students are expected to
grow up as citizens who love people
everywhere In the world and who will
obtain the trust and respect of interna-
tional society.

* The goals of public schools in the
U.S. include appreciation of differing
value systems, cultures, and the inter-
dependent nature of the world
community.

That similar goals are reflected in
the core curriculums of other nations
is borne out by results of a survey
taken by the European Development
Education Curriculum Network:

The Swedish grundskola curriculum ex-
plicitly stresses the importance of interna-
tional knowledge and perspectives. Educa-
tional authorities in France have recently
shown much interest in development ed-
ucation. west German curricula devote
considerable time to the EEC and to inter-
national economic relations. A multidisci-
plinary teaching area such as "Gemeins-
chaftskunde" seeks to provide knowledge
and understanding of current global prob-
lems. International politics is one of its
subject areas. Most other European states
have incorporated the international di-
mension to a greater or lesser degree in
the total curriculum or in selected subject
areas (EDECN 1985).

Of course, a closer analysis would
be necessary to determine whether
these goals are actually incorporated
in curriculum materials, and we could
well be disappointed in this respect. At
a recent conference on the content of
Dutch and German textbooks, the
West German ambassador to the Neth-
erlands remarked:

An elderly economist once told me that
economists today now think those things
that they learned at university 25 years ago.
The same goes for school textbooks. The
road to new conflicts in Europe is paved
with bad textbooks, and good textbooks
can prevent conflicts (Dwarshuis 1986).
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In analyzing attention devoted to
the international perspective in curric-
ulums from the various countries, we
must also take into account concern
for pupils' attitudes and values. Learn-
mg about factual aspects of life in
other countries is not enough. Stu-
dents should also develop insight into
the similarities and differences among
peoples and to the origins of cultural
differences. Here we must not shrink
from relating the main thematic fields
relevant to the international dimen-
sion (global interdependence, ecolo-
gy, and disarmament, for example) to
use of thinking skills, and to students'
emotional and attitudinal develop-
ment. In this connection we refer to
Gordon Cawelti's (1986) paper, "What
Are the Elements of a Universal Core?"

International Collaboration
for Global Understanding
A number of positive beginnings in
the direction of international collabo-
ration have occurred in the Nether-
lands, which is sometimes called "the
doorway to Europe." For instance:

* International schools. Teachers in
international schools of various na-
tionalities (U.K., U.S., West Germany,

Canada) have met to plan a series of
lessons on environment, health, poli-
tics, peace, and security. As they have
tried to reach consensus on subject
matter content, the learning process,
and school organization, and later in
back-home discussions with parents of
various nationalities, there have been
many critical moments: at times an
observer would have detected traces
of stereotypical images that have long
ceased to exist. Nevertheless, the proc-
ess has been productive.

* Textbook study projects. With
American colleagues (including James
Becker of the University of Indiana),
Dutch social studies specialists have
launched a comparative study of
Dutch and American textbooks, focus-
ing on authors' perceptions of aspects
of both societies. The resulting report
will include suggestions for improving
content and methods. A similar project
will focus on Dutch and German
textbooks.

* Lessons ,tat contrast internation-
al regions. A Dutch curriculum team,
advised by Italian experts from the
Superiore Etiropeo di Studi Politici
institute, have developed a lesson se-
ries ("Calabria Mia, Go or Stay?")
about Italy, a nation that strongly con-
trasts with Dutch society, historically,
culturally, and socioeconomically. The
lessons compare the leisure, employ-
ment, and other opportunities of
young people in Calabria (southern
Italy) and the Netherlands in order to
make the pupils more aware of the
differences. This series serves as a
model of the "contrastive method"
(Hooghoff and Zwaga 1985), which is
also expected to be used in Israeli-
Arab schools, and which can be used
in other areas of the social studies as
well.

· Translation and adaptation of
textbooks. Various European institutes
for curriculum development have
found that material can sometimes be
translated and adapted for use in other
countries. A successful example is the
adaptation for the Netherlands of ma-
terial developed in Germany to be
used to teach English in primary
education.

* Curriculum libra andgoal cata-
log. At the end of the conference in
Enschede, our institute offered to set
up a library of curriculums from all
countries: a place where materials

could be stored, translated, examined,
and perhaps adapted for use dese-
where. With support of the U.S. Infor-
mation Agency and the Social Studies
Development Center of the University
of Indiana, SLO has now become the
central library for social studies curric-
ulum materials in Europe. This will
enable us, among other things, to ana-
lyze these curriculums to determine
the extent to which they include the
international dimension, and to pro-
vide the results of our evaluations, and
lesson suggestions, to future curricu-
lum developers.

A Worthwhile Inestment
It seems especially appropriate that
the theme of ASCD's annual confer-
ence in New Orleans in March 1987 is
"Collaboration for Productive Learn-
ing: A Global Investment" Internation-
al cooperation is indeed an investment
in world harmony and prosperity.O
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