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RON BRANDT

Overview

Teaching Must Be
More Productive-

and It Can Be

A few weeks ago. at a workshop I 
was conducting on curriculum 
development, a school board 

member asked why 1 put so much 
emphasis on change The schools in 
his district, he said, are doing a good 
job as they are His comment gave me 
pause; I had assumed that everyone 
shared my sense of urgency.

For example, the academic per 
formance of American students is con 
siderably lower than that of students in 
most other developed countries. Edu 
cation is not a race, and we do not 
want the elitist policies and unhealthy 
pressures that contribute to higher 
achievement in some countries, but 
the evidence seems clear that students 
are capable of more than we generally 
expect of them

The research of Harold Stevenson 
(p. 4) and his colleagues comparing 
mathematics education in the U.S., 
China, and Japan demonstrates the im 
pact of differing values, expectations, 
and customs on student learning. As a 
group, Japanese children are already 
better at mathematics than American 
children when they enter school. Later 
on, Asian mothers are less satisfied 
with their children's progress than are 
their American counterparts Asian 
teachers and the children them 
selves are also less satisfied. Their 
actual achievement, however, far ex 
ceeds that of American children

Although Stevenson s findings are 
particularly telling, most of us don't 
need more proof that the fruits of our 
teaching are often disappointing. We 
know from the sometimes humiliating 
results of our own National Assess 
ment that young people gain less than

we would like from the years they 
spend in school We know also, 
though, that to succeed, any proposed 
improvements must be compatible 
with American traditions. And we 
believe that, before being oversold, 
they should be carefully tested to be 
sure they are worth the effort of imple 
mentation

Mindful of this. Bruce Joyce and his 
colleagues have analyzed the research 
literature to tease out the forms of 
instruction that appear to have most 
effect on pupil learning In this issue 
(p 11). they summarize what re- 
'searchers have found in the last dec 
ade about the impressive power of the 
strategies Joyce calls Models of Tead> 
i«!gU986V

Research of this son does not neces 
sarily make a supervisor's job easier, 
because there are enormous obstacles 
to its use Still, having solid evidence 
that with time and .support many 
teachers can become more productive 
should give us a sense of direction and 
purpose. D
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