
Such institutes should require that 
the participants and their school sys 
tems commit themselves, for at least 
three years, to trying the specialization 
idea. Such a commitment would mean 
participants would teach only mathe 
matics and, perhaps, have some free 
time to help teachers of other grades 
improve their teaching of mathemat 
ics. The specialists probably could also 
act as leaders in setting goals and 
choosing textbooks and tests for 
mathematics.

An institute should continue over an 
extended period of time (two sum 
mers and an intervening inservice aca 
demic year, for example) so that teach 
ers could work as specialists during 
their participation and so that institute 
faculty could visit their schools.

If the United States is to compete in 
the world marketplace and if our citi 
zens are to contribute capably to the 
welfare of the world, our precollege 
schools must prepare many more peo 
ple in mathematics far better than is

now the case. Preparing and employ 
ing elementary mathematics special 
ists is a cost-effective way for the feder 
al government and local school 
systems to work with universities to 
improve both the quality and the 
quantity of precollege mathematics 
education.Q

Stephen S. Willoughby is Professor, De 
partment of Mathematics, University of Ari 
zona, Tucson, AZ 85721.

Practical Strategies for the 
Teaching of Thinking

Barry K. Beyer
Newton, Mass:

Allyn and Boom, Inc, 1987
—Keviewed by Robin H Hobbs, Baltimore 
City Public Schools, Baltimore, Maryland

Beyer presents a clear, precise road 
map for instructional practice. His 
book's premise is that the goal of 
teaching thinking is to help students 
become proficient, independent 
thinkers. Grounding his presentation 
in research and learning theory, Beyer 
makes a logical, sequential, and com 
pelling case for explicit instruction in 
the skills and the operations of 
thinking.

The bulk of the book provides prac 
tical strategies for teachers who want 
to make the teaching of thinking a 
reality in their classrooms. With nu 
merous examples, Beyer includes 
strategies for inductive, directive, and 
developmental instruction. He clari 
fies the major components of these 
instructional frameworks, including 
introduction, guided practice, and au 
tonomous use of each. He also gives 
thorough consideration to follow-up 
practice lessons, teaching-for-transfer, 
and methods to help students control 
and direct their independent thinking.

Reviews

Elementary and secondary teachers, 
curriculum writers, and administrators 
will find a wealth of useful guidelines 
with implications for curriculum writ 
ing. Beyer practices what he preaches; 
he makes the teaching of thinking 
explicit.

Available from Allyn and Bacon, 
Inc., 7 Wells Ave., Newton, MA 02159.

Improving Classroom
Practice Using Innovation

Profiles
K. A- Letibwood and D J Montgomery'

Ontario, Canada:
The Ontario Institute for Studies in

______Education, 1987______"_
 Reviewed by Shirley M. I lord. Southwest 
Educational Development Laboratory, 
Austin, Texas

"What is it (the innovation)?" and 
"What am I to do with it?" are ques 
tions we repeatedly ask when intro 
duced to a change in school and class 
room practices. Ever since Berman 
and McLaughlin in the Rand Change 
Agent Studies reported on "mutual 
adaptation," researchers and practi 
tioners interested in planned change 
have given increased attention to the 
identification and articulation of the

characteristics, components, dimen 
sions, features, and variables of inno 
vations. Leithwood and Montgom 
ery like Hall, Loucks, Wang, and 
others have developed an instru 
ment for describing the innovation to 
users and for portraying teachers' use 
of it in classrooms.

The book, and its concepts and pro 
cedures, are carefully, thoughtfully, 
and very thoroughly developed. The 
rich detail and the time- and energy- 
demanding analyses required of the 
processes presented may be at once 
the book's greatest strength and most 
serious practice-related shortfall. De 
veloping a profile, for example, in one 
of the book's case studies required 80 
teacher days and 20 secretarial days, 
although development of a profile in 
another school case required only six 
to eight days from persons knowl 
edgeable about the program. The au 
thors report that employing a finished 
profile to interview a teacher about 
innovation use requires two hours.

The authors' elaboration of the 
process .for generating an innovation 
profile may be valued most by curricu 
lum and other program developers 
whose responsibility is, or should be, 
to communicate clearly what an inno 
vation is and what the expectations are 
for its use. Certainly, the directions for
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using the profile will he appreciated 
by principals, special assisting teach 
ers, central office staff and others re 
sponsible for facilitating change.

Available from The Ontario Institute 
for Studies in Education. 252 Bloor St., 
West, Toronto, Ontario, Canada M5S 
1V6, for $14.50.

Techniques in the Clinical
Supervision of Teachers:
Preservice and Inservice

Applications, 2d ed.
Keith A. Acbeson and 

Meredith Damiert Gall 
While Plains, Neir York.

Longman Inc., 7 9#7
—Relieved In 1 Rartxira Nelson I'aran, 
Teniple {'riifersity, Philadelphia.

The b<x)k's title accurately describes 
the authors' intent They concentrate 
not on theor\- and research, but rather 
on 'nuts and bolts" aspects that will 
help practitioners implement clinical 
supervision in their sch<x>ls.

The steps of the supervision cycle 
are collapsed into three phases: plan 
ning conference, classrixim observa 
tion, and feedback conference. The 
authors detail a variety of approaches 
from which readers can select appro 
priate observational or conferencing 
techniques for specific situations. The 
references provided will enable read 
ers to delve further into particular 
procedures or to find additional ones.

The first edition, published in 1980, 
was named the most frequently used 
supervision textbook by members of 
the Council of Professors of Instruc 
tional Supervision. I have found that 
my students are unwilling to sell this 
book even when the course is com 
pleted. The changes in the second 
edition are minimal; the authors al 
tered 2 of the 32 techniques, eliminat 
ed the case study, added a new chapter 
on teacher evaluation, and revised the 
final chapter to focus more on the role 
of the principal as supervisor. I wish 
they had revised the chapter on effec 
tive teaching to include material pub 
lished since 1978. Nevertheless, this 
remains the best supervision b<x)k for 
training supervisors.

Available from Longman, Inc.. 95 
Church St.. White Plains, NY 10601, for 
$14.95

PUT THE WORL 
OF READING/ 
LANGUAGE ARTS 
AT YOUR 
FINGER TIPS

r/la current
understands the need for you and your 
staff to keep updated on current events in 
the reading/language aits field, as well as 
to be able to devote time and energy to 
the classroom.

r/la current offers you and your 
teachers the best of both worlds! As 
a monthly newsletter, rlla current 
summarizes alt of the most widely 
circulated journals and publications 
pertinent to the reading/language arts 
field,

Every issue contains annotated abstracts 
of all (he latest research, innovative 
teaching ideas, book reviews, and other 
useful articles. Now you arid your staff 
can stay current on all of those journals 
and still have time to devote to the 
classroom.

SPECIAL NO.RISK OFFER!!
Nine monthly issues of 

^ r/la current for just $18.00!

Q YES! I win dfe tat of both -w«m! 
rforjmtSUVM!

-. ——ZipCity ————————————
Q home addles! Q school 
• SEND NO MONEY NOW 

Ctncel Boytime wirn a full refund on til

Q Prenuy or charge your subscription «nd receive 
sn son issue FREE (nut's >• issus for tt» 
priotoTt.)

O Vis. Q M/C O Check or Money Order a Bin Me

CsrdNo._________________________ 
Exp. Due __________________________
Signsure —————————————————————————

MAIL TO QuEST PubUrirint 
P.O. Box 5275 • Ar»«d«, CO MMS

The Manual of Textbook Adoption
• An effective reference guide for the Textbook Adoption process.

Handy loose-leaf format with ready-to-use and ready-to-duplicate pages tor district use

3 ways to take the guessworJc out of text selection
1. A step-by-step approach to the text adoption process including 

. How to establish an adoption schedule that
• spreads out the budgetary impact and costs ot textbook replacement
• coordinates with publishers schedules 

: HOW to establish a committee structure which
• builds ownership and commitment
• involves teachers principals, and parents 
Suggested activities and timelines 
Sample memos and meeting agendas 
Proven procedures tor working with 
publishers, including
• sample letters tor inquiry bid solicitations and toitow-up

2. Tbe Committee Memi>ers Handbook i ncluding 
The process ot text selection 
Responsibilities ot committee members 
Developing program goals 
Establishing custom-made selection criteria

3. Updates of Research and Publishers' Schedule*
Aatiabte separately

COMMENTS FROM PARTICIPANTS 
IN THE TEXTBOOK ADOPTION PROCESS

This selection process makes efficient use of staff time and results m 
quality recommendations " -D B . President. Board of Directors

I am proud to have been involved m this new and sophisticated approach 
to text selection —S.i. . Principal

'' By having identified exactly what we were looking tor. we worked efficiently 
and wisely in selecting the best available material tor our students "  A R . Teacher ̂

$69.95
plus S4 SO per copy postage ana handling

Mitt order together wMi chick or purchase order to
OUTCOMES ASSOCIATES, CO Box 1046, Monrae. VM 91272

(206) 252-2173 or (206) 743-9000
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Elements of a Post-Liberal' 
Theory of Education

C. A. Bowers
New York

Teachers College frets, 1987
—Relieved fn- William Schubert, llnhvrsi- 
fy of Illinois, Chicago.

True to insightful perspectives he 
ha.s developed over the years (e.g., in 
Cultural Literacy for Freedom, The 
Promise of Theory), C . A. Bowers again 
provides incisive critique and astute 
suggestions for the theory-practice 
problem in education Focusing this 
time on the need to revise liberal 
theory for post-modern educational 
circumstances, he critiques four arche 
typal strands of liberal discourse ema 
nating from John Dewey, B. F. Skinner, 
Carl Rogers, and Paulo Freire.

Intent on more than criticism. Bow 
ers characterizes dimensions of post- 
liberal theory that he contends are 
needed to overcome inadequacies and

Research for Better Schools,
a nonprofit laboratory

serving educators since 1966.

to build upon the best of these tradi 
tions. In doing so, he discusses the 
need to "de-center" individualism, 
presents four conservative responses, 
sketches the promise of reconceptua- 
lized liberal thought (especially Dew 
ey's and Freire s), and calls for the 
educative need to restore community 
He concludes with a provocative dis 
cussion of implications of bioregion- 
alism for radical educational theory 
Recommended for those committed 
to the reform of curriculum and 
pedagogy

Available from Teachers College 
Press, Columbia University, 1234 Am 
sterdam Ave., New York, NY 10027, for 
$279'5 cloth, $16.95 paper.

Summer Children: Ready 
or Not For School

fames K. Uphojf, June E- Gilmore, 
and Rosemarie lluber

Middletouvi, Ohio 
_____J&J Publishing Co. 19fi6______
—Rei-ieu-ed h\- Christine Roberts, Unii<ersit)' 
of Connecticut, Storrs

Principals and early childhood su 
pervisors, here is yet another b(x)k to 
lend to those parents who insist that 
their "summer children," those born 
between 1 June and 30 September, are 
ready for kindergarten—even when 
their interview and test data suggest 
otherwise. In a personal, informal 
writing style, the authors report evi 
dence from both statistical and case 
study research to document their as 
sertion that "every child under the age 
of rive years, six months should wait a 
year before beginning kindergarten." 
Summer children, the authors explain, 
are often bright; however, being 
bright and being ready for school are 
two different things To be ready for 
sch<x>l, the authors believe, a child 
needs a reasonable attention span and 
interest in school, a modicum of so 
cial/emotional skills (ability to share 
and lake turns, a fairly stable family, 
positive self-esteem, and self-control), 
and an adequate physical condition.

Written, edited, and illustrated by 
four veteran educators, this little book 
is convincing and well defended with 
a brief, helpful question-and-answer 
section, an appendix, and a bibliog 
raphy.

Available from J£J Publishing Co., 
PO Box 8549, Middletown, OH 
45042.
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