
High Schools as
Communities: The Small

School Reconsidered
Thomas B Gregory and Gerald K Smith

Bloomington, Indiana: 
_____Phi Delia Kappa, 1987_____
—Reviewed by Jtm Manasmith, Coleville 
High School, Coleville, Washington

Is smaller better?
Authors Gregory and Smith review 

essentials of five recent major works 
on high school reform and contend 
that the sheer size of many of these 
institutions, once considered their 
strength, has become a major handi 
cap. Nothing less than a reduction in 
size to 200-250 students will cure their 
inherent educational deficiencies.

A change to a smaller structure 
would benefit students by facilitating 
learner autonomy and tying together 
personalized learning and personal 
development in an active relationship 
with an unharried classroom teacher. 
Teachers could spend less time con 
trolling students and battling bureau 
cratic constraints and devote more 
time to teaching, in-depth, by coaching 
students individually in both their 
learning and their social development. 
Teachers, students, and parents would 
join in school governance by mutually 
establishing school directions and 
standards.

The authors contend that smaller 
high schools would not cost more 
money nor compromise the quality of 
educational programs. A sense of com 
munity is important to students' and 
teachers' feelings of belonging, pro 
ductivity, and effectiveness. Gregory 
and Smith have described in practical 
terms an institution more in step with 
die needs of today's students, teachers, 
and parents. Their book deserves a 
wide audience.

Available from Phi Delta Kappa Edu 
cational Foundation, Eighth St. and 
Union Ave., Box 789, Bloomington, IN 
47402. for t6.00.

Book Reviews

Curriculum Management
for Schools, Colleges,

Business
Fenwick W. English
Springfield, Illinois:

_____Charles C Thomas, 1987_____
—Reviewed by David Ackerman, Winches 
ter Public Schools, Winchester, 
Massachusetts.

Good curriculum managers, as envi 
sioned by Fenwick English, are those" 
who demand coordination among 
"the written, taught, and tested curric 
ula." Curriculum managers must align 
these instructional dimensions "in a 
workable format that is usable and will 
be monitored in schools." Ideally, pro 
gram budgets would be intermeshed 
with curriculum management as well.

What English has learned in a dec 
ade's work as a curriculum "auditor" 
suggests that such managers are a rare 
breed. Thus, curriculum guides, obliv 
ious to the limited time available to 
teach, are largely ignored, even by 
those who write them; curriculum 
goals aren't tied to assessment of out-, 
comes; and tests are given so that the 
results can be turned into pretty 
graphs, not to shape instruction.

The main nemesis in this manageri 
al nightmare is teacher autonomy, 
whereby curriculum is "pocket-ve 
toed" in the classroom. Fenwick states, 
"No school system can afford to allow 
its teachers to be independent subcon-- 
tractors with complete latitude of ig' 
noring the specifications of work by 
which the system will be measured, 
judged, and funded in the long run."-

English's portrait of the underman- 
aged curriculum is more convincing 
than his assumption that a managerial- 
ly sound "technoculture" would truly 
enhance student learning. If teacher 
enthusiasm were significantly damp 
ened, if teacher-student dialogue were 
seriously curtailed, the cure could be 
worse than the disease.

Although the quality of the writing is. 
uneven, English does hammer out an

important viewpoint on curriculum 
that is at odds with today's movement 
toward greater teacher empowerment. 
Each chapter contains a "dialogue" 
(responses to questions often asked at 
English's AASA and ASCD seminars), a 
set of challenging student activities, 
and copious references. For those in 
terested in curriculum "mapping" and 
"auditing," practical advice is provid 
ed. For educational romantics, the 
book offers a dip into the icy waters of 
managerial reality.

Available from Charles C Thomas, 
2600 S. First St., Springfield, IL 62794- 
9265, for $44.75.

The Skillful Mind: An
Introduction to Cognitive

Psychology
Edited by Angus Gellatly

Philadelphia: 
____Open University Press, 1986____
—Reviewed by F.stber Fusco, Babylon 
School, Babylon, New York.

How can we analyze human skills, 
and what techniques will facilitate 
their acquisition? The authors of this 
introductory text focus upon the com 
mon cognitive skills and assert that 
cognitive accomplishments can be un 
derstood in terms of the principles 
involved in skill acquisition. The char 
acteristics of these principles fall into 
five categories: fluency, rapidity, auto- 
maticity, simultaneity, and knowledge. 
Each is largely affected by motivation 
and practice. In the remainder of the 
text, the authors deal with a variety of 
specific skills including memory, read 
ing, communication, reasoning, and 
problem solving.

While this book is useful as an intro 
ductory text in psychology, the sec 
tions on memory, creativity, and prob 
lem solving are valuable for all 
educators. For educators, the notion 
that the cognitive psychologist is both 
a scientist and a coach is an interesting 
one to consider. As a scientist, the

EDUCATIONAL LEADERSHIP



psychologist engages in the basic re 
search of understanding the nature of 
skill acquisition, while as a coach, the 
psychologist applies an understanding 
of knowledge construction to human 
problem solving.

Available from Open University 
Press, Taylor & Francis Inc., 242 Cher 
ry St., Philadelphia, PA 19106-1906. for 
$17.00.

Program Models for
Mainstreaming: Integrating
Students With Moderate to

Severe Disabilities
Edited h\' Midxtel S, Berres and

I'eter Knoblock
Rockfille. Maryland:

____Aspen Publislxrs, 'inc., 1987____
—Rii'ieu'ed by Mildred G Ness, Rochester, 
,\eu' York

The models of integration present 
ed in this volume are testimony that an 
increasing number of school systems 
have found positive ways to interpret 
the "least restrictive environment" 
clause in Public Law 94-142. Through 
out the chapters—each of which is 
written by different authors about dif 
ferent programs—there is evidence 
that the success of these models is due 
first and foremost to the attitudes and 
the problem-solving skills of the edu 
cators involved.

In a concise introduction, the edi 
tors give us the key to that attitude— 
'the view that it is always possible, and 
desirable, to educate students with 
moderate and severe disabilities in 
classrooms and programs with their 
nondisabled peers."

But this book does not rely on mere 
statements of principle. Nine credible 
cases are reviewed, each one an exam 
ple of a different handicapping condi 
tion, and each one written by the 
people who have been directly in 
volved with, and responsible for, 
changes made in their school, district, 
or area. The cases include programs

for autistic, visually impaired, hard of 
hearing, orthopedically handicapped, 
and severely behaviorally disabled 
children. Contributors give a brief his 
torical perspective and describe prep 
arations made for change, problems 
faced, lessons learned, and future 
plans

Although mainstreaming is a famil 
iar concept, this edition has a fresher 
view, a stronger commitment, and a 
greater challenge than we have met 
before; and it impels the broadest 
possible interpretation: unconditional 
integration.

Available from Aspen Publishers, 
Inc., 1600 Research Blvd., Rockville, 
MD 20850.

Teaching Thinking Skills: 
Theory and Practice

Edited by Joan Boykoff Baron and 
Robert J Stemberg

Neu' York: 
W H Freeman and Company, 1987

 Refieuvd by Jay McTigfx, Maryland 
Slate Department of Education, Baltimore, 
Maryland

Inspired by presentations at the 
1985 Connecticut State Thinking Con 
ference, this book features 12 essays 
by prominent philosophers, cognitive 
psychologists, and educators. The title 
accurately conveys the contents, as 
classical and contemporary theories of 
thinking are explored in light of their 
classroom implications.

A five-section organization allows 
for a clustering of essays according to 
topic. Section one presents a rationale 
for teaching thinking and a framework 
of critical thinking abilities and dispo 
sitions. Five general approaches to 
teaching thinking are explored in sec 
tion two. The third section examines 
three specific thinking skills programs, 
and evaluating thinking skills instruc 
tion is addressed in section four. The 
final section provides a synthesis of 
the volume in question-and-answer 
format.

Patterns
for

Thinking
In Your Curriculum

| An in-depth staff development 
I approach for helping every cnM in 
| your district become a more 
I critical and creative thinker.

with Robin Fogarty

and Heid Bach

i

Practical programs for:
teachers

principals
supervisors

staff developers

ccNorwrtt*:

Illinois Renewal Institute, Inc.
200 E. Wood Street, Suite 250

Palatine, IL 60067 
Toll Free 1-800-922-4-fflf 
In Illinois 1-312-991-6300
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The New 4MAT® 
System 

Book
Revised August, 1987" 

by Bemice McCarthy

It has been 8 years since Bemice 
McCarthy released the book, The 
4MAT System: Teaching to 
Learning Styles with Right- 
Left Mode Techniques. New 
research has since been developed 
and incorporated into a revised edi 
tion. This new book represents an 
evolution of The 4MAT System, 
based on farther insight into the pro 
cess of learning.

New features include:
• The definitive connection be 

tween learning styles and right/ 
left processing

• The relationship between gender 
and learning styles and right/left 
processing

• More right/left techniques and 
characteristics

• Clearer research overlays
• And much more!

The 4MAT System is designed to 
help teachers more effectively reach 
a//of their students. It focuses on how 
they learn, not just what they learn.

This book is not only recommended 
but essential to the understanding of 
learning styles and their possibilities. 
No teacher should be without it.

It is a book that will change the way 
you think about learning.

220 Pages. Illustrated throughout. 
$25.95.

To order call Excel, Inc. at 
1-800-822-4MAT.

In Illinois and Canada, call 
312-382-7272.

Or write to: Excel, Inc.
Department 11-02

200 West Station Street
Barrington, IL 60010

The volume presents a provocative 
collection of the major ideas underly 
ing the thinking skills movement. Edu 
cators interested in thinking about 
thinking will savor this assembly of 
ideas.

Available from W. H. Freeman and 
Company, 41 Madison Ave., New York, 
NY 10010, for $26.95 cloth, $15.95 
paper.

Curriculum Planning and 
Development

James A. Beane, Conrad F. Toepfer, Jr.,
and Samuel J. Alessi, Jr.
Newton, Massachusetts:

____Allyn and Bacon Inc., 1986____
—Reviewed by William Schubert, Universi 
ty of Illinois at Chicago

"How much of what kind of learn 
ing is required to get where?" (p. xv) 
is a central theme that runs through 
Curriculum Planning and Develop 
ment. The authors begin with three 
scenarios (all in the year 2005): the 
homogenized school, the community 
school, and the corporate school. They 
provide background on organizing 
curriculum at different levels; curricu 
lum theory, foundations, goals, deci 
sion making, issues; teaching-learning 
situations; curriculum evaluation; 
community participation; and staff 
development.

In nine chapters, the authors derive 
postulates for curriculum improve 
ment. They then expand the spirit of 
the introductory scenarios, concluding 
with an agenda for educational reali 
ties as we approach the third millenni 
um. Appendices provide useful sup 
plementary information; bibli 
ographies provide up-to-date re 
sources; and over 30 "frames" 
highlight major events and concepts in 
unique summary-oriented ways.

By the authors' intent, the book 
focuses more on planning and devel 
opment than on, say, history of curric 
ulum thought, curriculum theory, 
modes of curriculum inquiry, and 
ideological issues. Questions raised, 
alternatives presented, and future fo 

cus all stimulate reader reflection in 
useful ways.

Available from Allyn and Bacon Inc., 
7 Wells Ave., Newton, MA 02159.

College: The
Undergraduate Experience 

in America
Ernest L Boyer, The Carnegie Foundation 

for the Advancement of Teaching
New York: 

______Harper & Row, 1987______
— Reviewed by Thomas R. McDaniel, Con 
verse College, Spartanburg, South 
Carolina.

If you had unlimited financial re 
sources and were charged with de 
signing ideal undergraduate colleges, 
what would your places of higher 
learning look like? What purposes 
would they serve, and how would we 
know that your colleges were meeting 
the contemporary needs of America? 
These seem to be the questions ad 
dressed by the Carnegie Foundation's 
most recent inquiry into the health of 
our educational institutions. College: 
The Undergraduate Experience is Er 
nest L. Boyer's recent companion 
piece to the widely read High School: 
A Report on Secondary Education in 
America. Like the earlier report, this 
one presents a critical but hopeful 
view of education and, specifically, a 
view of what Boyer calls "a troubled 
institution," the undergraduate 
college.

What troubles the modern-day un 
dergraduate college is a host of prob 
lems, shortcomings, mistakes, and in 
adequacies. Boyer concludes that 
"many of the nation's colleges are 
more successful in credentialing than 
in providing a quality education for 
their students." Further, there are con 
flicts and tension points on college 
campuses that impair effective under 
graduate education. These concern 
transition from school to college, 
goals and curriculum, priorities of the 
faculty, conditions of learning and 
teaching, the quality of campus life, 
governance, assessment, and the con-
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nection between the college and the 
outside world. So, says Boyer, "the 
American college is ... ready for re 
newal and there is an urgency to the 
task."

To renew the undergraduate col 
lege, the Foundation suggests a vast 
array of improvements, most of which 
are aimed at the tension points listed 
above. And most are also designed to 
create that "seamless web" of educa 
tion that will virtually eliminate the 
barriers between school and college, 
between academic disciplines, be 
tween teaching and research, between 
career education and liberal educa 
tion, between academic and social life 
on campus, between the college and 
the world, between the goals of pro 
moting competence and character, 
and between individuality and com 
munity. The metaphor of the "seam 
less web," first introduced in High 
School, is pushed to its logical ex 
treme in Boyer's treatise on college 
reform, for, as he sees it, the world 
"has become a more crowded, more 
interconnected, more unstable place."

It is difficult to disagree with Boyer's 
eloquent argument. How can we deny 
that colleges "should help students 
become independent, self reliant hu 
man beings, yet also they should give 
priority to community"? How can we 
refute the notion that "the undergrad 
uate experience is not only to prepare 
the young for productive careers, but 
also to enable them to live lives of 
dignity and purpose; not only to gen 
erate new knowledge, but to channel 
that knowledge to human ends; not 
merely to study government, but to 
help shape a citizenry that can pro 
mote the public good"? We can't.

Indeed, there is much good sense 
and good advice in College—for par 
ents, professors, presidents, and the 
public. The survey data (most of which 
seems to favor the independent liberal 
arts college) are fascinating and in 
structive. The examples and illustra 
tions of colleges where successful 
practices may be found are refreshing 
ly positive. Anecdotes, descriptions,

and dialogues add to the interest and 
the readability of this attractive text.

And yet there are troublesome as 
sumptions underlying the report's rec 
ommendations. One is that more is 
better. If ever a reform tract said that a 
college should do more to meet the 
demands of individuals and the com 
munity, this is it. There should be 
more dedication to teaching, more 
advising, more curriculum change, 
more foreign language, more empha 
sis on placement activities, more stu 
dent involvement in governance, 
more assessment of programs—more 
of everything. Another assumption is 
that money is no object. Since college 
is, in thejeffersonian tradition, the key 
to "groups of well-informed, caring 
individuals who band together in the 
spirit of community to learn from one 
another, to participate, as citizens, in 
the democratic process," no cost is too 
great. Provide access for minorities? 
Tailor independent study programs 
for working adults? Send students 
abroad? Set up grant programs and 
sabbatical leaves for faculty research? 
Certainly. No problem. Just do it. Final 
ly, Boyer assumes that no choices have 
to be made. His world and its colleges 
are ideal types where balance always 
prevails, where interdependence and 
cooperation replace specialization and 
competition. His song is always both- 
and, never either-or. And "the per 
spective needed is not only national, 
but global."

The ideal world and the perfect 
college—the goal of a "seamless 
web"—can guide our thinking in an 
imperfect world that includes declin 
ing birthrates (i.e., enrollments), spi- 
raling college costs, and hard choices 
for colleges. But for all its Utopian 
ideals the Carnegie report on the un 
dergraduate experience also inspires 
and informs, and for that we can be 
grateful.

Available from Harper & Row, 10 E. 
53rd St., New York, NY 10022, for 
$19.95.

The New 4MAT® 
Work 

yBook
_^^^ Bernice McCarthy

Susan Leflar 
Mary Colgan McNamara

In response to your demand for a new 
practical method of learning 4MAT, 
Excel presents the 4MAT Workr 
book. It is a creative complement to 
all Excel products, in particular the 
4MAT System book.

You asked for ways to apply what you 
have learned and the workbook docs 
just that, through such activities as 
brainstorming, drawing, and critical 
thinking. Many of these activities are 
adapted directly from 4MAT work 
shops and seminars.

The 4MAT Workbook allows you 
to actively participate and then reflect 
on what you've done. It lets you sec 
your progress and devotes an entire 
section to helping teachers develop 
creative and engaging lessons plans. 
It also includes tools for evalutating 
the effectiveness of your work.

If you're looking for concrete ap 
plications for the 4MAT system but 
don't have the time for a complete 
workshop, then The 4MAT 
Workbook was designed for you.

It is the best offering outside of a 
4MAT training session.

162 pages. Illustrated throughout. 
$12.50

To order call Excel, Inc. at 
1-800-822-4MAT.

In Illinois and Canada, call 
312-382-7272.

Or write to: Excel, Inc.
Department 11-02

200 West Station Street
Barringlon, IL 60010
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