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Sex Education 
and Gender Equity

By developing their own
awareness of gender inequities,
teachers can help students cope

with sexuality in a nonsexist way.

S exual issues affect students' lives 
in ways that schools often ignore. 
National attention has recently 

focused on child sexual abuse, sexual 
harassment, teen parenthood, and 
AIDS. These problems do affect many 
students, but other sexual issues affect 
all students. Furthermore, many sexu 
al issues affect female and male stu 
dents differently because of society's 
stereotypes about gender roles. Teach 
ers should help students cope with 
their developing sexuality—in ways 
that counter the pervasive sexism in 
our culture.
How Do Schools Teach About 
Sexuality?
With the exception of formal sex edu 
cation, teachers generally avoid in 
struction about both the "private" 
parts of female and male bodies and 
functions such as menstruation, mak 
ing love, or reproduction. This omis 
sion is damaging because sexuality 
plays an important role, not only in the 
development of sexual attitudes, 
knowledge, and behavior, but also in 
other areas of academic achievement. 

In the primary grades, teachers of 
ten avoid discussing sexuality, even 
when students ask direct questions. 
For example, when a preschool boy

asked his teacher how girls go to the 
bathroom, she replied, "They go to the 
girls' room." In another case, when a 
small boy asked classmates if they 
were virgins, the boy's teacher ig 
nored the incident. Any discussion of 
sexuality with children only 5 to 7 
years old is admittedly risky: teachers 
may incur parental or administrative 
wrath. If teachers remain silent, they 
avoid controversy—but teachable mo 
ments are lost. The children, of 
course, will continue to discuss virgin 
ity, or any other aspect of sexuality, 
without guidance from adults (Best et 
al. 1986).

What educators do can also be dam 
aging. Teachers receive little formal 
training or policy guidance on sexual 
issues; consequently, they react in sub 
tle, possibly unconscious ways based 
on their own unexamined values.

Addressing Gender Equity
Neither sex educators nor advocates of 
gender equity in education have paid 
much attention to each other's con 
cerns. Consequently, few sex educa 
tors use gender-equity criteria to 
guide students' development of sexual 
attitudes, knowledge, and behavior. 
Sex educators usually espouse non- 
sexist egalitarian views, but in fact

many operate from the inequitable 
paternalistic framework dominant in 
our society (Myerson 1986).

Moreover, many gender-equity re 
searchers and advocates have avoided 
the topic of sexuality in education. 
They have probably feared that ad 
dressing controversial issues related 
to sex education would discredit their 
efforts to combat sex discrimination 
and gender stereotyping (Klein 1987).

As educators improved their under 
standing of issues related to gender 
equity in education, they developed 
policies and programs to address 
oven sex discrimination and stereo 
typing. But many subtle gender ineq 
uities are related to sexuality and -we 
especially difficult to identify because 
they are often private, complex, and 
controversial (Wittenberg et al. 1981).

Most sexual concerns affect both 
female and male students—sexual at 
traction, desire to masturbate, sexual 
orientation, sexual harassment, phys 
iological changes, parenthood, and 
sexually transmitted diseases—but for 
mal and informal educational process 
es may differ for female and male 
students.

Educators' double standard. Teach 
ers often expect girls to be less curi-
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"Teachers receive 
little formal training 
or policy guidance 
on sexual issues; 
consequently, they 
react in subtle, 
possibly
unconscious ways 
based on their own 

i**^«i values."

ous about sexual knowledge and be 
havior than boys and at the same time 
more responsible for safeguarding 
morals and health. Best et al. (1986) 
reports how this expectation resulted 
in inequitable punishments of a 2nd 
grade girl and boy caught exploring 
each other's bodies on the grounds of 
their private Catholic school: Cynthia 
was expelled; Robert, the instigator, 
was not.

Fortunately, exceptions to this dou 
ble standard exist. For example, some 
public policymakers and educators are 
trying to ensure that males share equi 
tably in responsibility for sexual activi 
ty. Recent "Grandparent Liability" leg 
islation (Wisconsin Act 56, 1985) 
mandates that parents of teen fathers 
share financial responsibility for the 
grandchild on the same basis as par 
ents of teen mothers. Various courses 
for teen fathers emphasize equitable 
parental responsibility; these courses 
use materials that promote flexibility 
in male roles (Meyer and Russell 1986, 
Moody et al. 1986).

Gender equity informal sex educa 
tion. Based on an analysis of sexology 
textbooks, Myerson (1986) concludes 
that while the field of sexology pur 
ports to be nonsexist, it relies on the 
patriarchical models of sexual dimor 
phism, male hegemony, and hetero- 
sexualiry. According to Breit and Fer- 
randino (1979) and Stubbs, Rierdan, 
and Koff (1986), certain ways of teach- 
ing about menstruation often rein-

force negative stereotypes, causing 
embarrassment and disgust for both 
females and males. Also, in examining 
25 college health and sex educatipn 
texts, Whatley (1985, 1986) found 
many inaccurate in their emphasis of 
sex differences. For example, most of 
the texts referred to male and female 
hormones without mentioning that 
these androgens and estrogens are 
present in both sexes. Some stated that 
breast development is strictly a female 
change when research indicates that 
temporary breast enlargement occurs 
in 65-75 percent of adolescent males 
as well.

Whatley recommends curriculum 
materials that are accurate, free of 
sexist, racist, and heterosexist bias and 
that do not attribute biological causes 
to social behavior. She praises the 
curriculum by Cooperman and 
Rhoads (1983) for emphasizing sex 
similarities by describing changes in a 
teen named Chris not identified as 
either female or male. Other second 
ary school sex education materials that 
attend to gender equity include those 
by Kramer (1986) and Bell (1988).

Attitudes and behaviors. Jorgensen 
and Alexander (1983, p. 131) suggest 
that a gender-equity orientation may 
help decrease teenage pregnancies. 
"When adolescents hold traditional 
gender-based views relating to occu 
pational aspirations, marriage, family 
roles, and sex-appropriate behavior 
(mates dominant, assertive, and ag 
gressive; females submissive, passive, 
and nonassertive), they are more like 
ly to become sexually active and less 
likely to employ effective contracep 
tion on a regular basis than those who 
embrace more egalitarian gender ex 
pectations." This finding suggests that 
decreasing gender stereotypes is asso 
ciated with more thoughtful sexual 
behavior.

Sexuality and General 
Education
Sexuality and academic achievement. 
Sexual influences may help explain 
gender and cultural differences in gen 
eral education outcomes. Margaret 
Feldman (1985) hypothesized, for ex 
ample, that increased early female sex 
ual experience during the 1970s, com 

pared to a much lower increase for 
males, may have contributed to the 
decline in female SAT and related 
scores. She also wonders if a cultural 
norm among the generally high-scor 
ing Asian-American students influ 
ences them to delay sexual involve 
ments in favor of studying (Feldman 
1987). Supporting this idea, Petersen 
(1987) found that the academic 
achievement of some girls declined 
from 7th to 12th grade as they became 
more concerned with popularity. 
When their social self-image im 
proved, their academic achievement 
decreased.

Moreover, teachers' responses to 
students can be influenced by sexual 
ity. One male teacher admitted, "If a 
pretty student didn't like me, I'd resent 
her" (The Male Teacher and Sexuality 
1985, p. 11). Somewhat similarly, 
Kahle (1987) reported how a male 
high school science teacher in Austra 
lia discriminated against or favored 
girls based on their sexual attractive 
ness. Since most of his interactions 
with girls were personal rather than 
academic, the teacher failed to rein 
force academic competence even for 
the bright attractive girls.

On the other hand, fears relating to 
sexual attraction have been known to 
detract from positive learning oppor 
tunities and friendships (Sexual Ha 
rassment 1 978). Based on interviews 
with male teachers, Eccles (1986) sug 
gested that this tension may account 
for the limited interactions mate math 
teachers report with gifted girls in 
their classes. Concerns about sexual 
behavior can restrict friendships or 
mentorships for students of either 
gender who could benefit from study 
ing with partners of the opposite sex.

Gender stereotyping. Gender stereo 
typing contributes to sex discrimina 
tion. Romance novels (Andrews 1986), 
comics (Walkerdine 1987), pop cul 
ture trinkets (Engel and Peter 1987), 
and the punk rock culture—all gener 
ally depict stereotypes of male domi 
nance, devaluation of women's bodies, 
and even sexual violence against wom 
en. Similarly, Best (1986) and Thorne 
and Luria (1985) have noted that stu 
dents' use of "dirty" words often signi 
fies macho bravado. Boys use words

EDUCATIONAL LEADERSHIP



like mother-fucker to deride the sex 
act or girls; girls use sexually explicit 
language such as fucking bitch and slut 
to insult other girls, but they rarely 
insult male sexuality.

Schools should guard carefully 
against perpetuating gender stereo 
types. Some education policies, such 
as dress codes that require girls to 
wear skirts, contribute to gender ineq 
uities in attitudes, knowledge, and 
behavior.

Homosexuality. When educators are 
supportive of students regardless of 
sexual orientation, race, ethnicity, or 
handicap, they help increase self-es 
teem and the ability to learn. Educa 
tors can promote equity for gay stu 
dents by eliminating policies that 
mandate heterosexual norms, such as 
requiring male-female dates for 
school proms, and by debunking ho 
mosexual stereotypes, which have 
negative effects on straight as well as 
gay students. Fear of being labeled

lesbian or gay has discouraged many 
students from participating in "inap 
propriate" sports activities or in non- 
traditional career training programs 
(Chamberlain 1985; Lenskyj 1986; 
Schafer 1984, 1986). Homophobia 
among adolescents is especially strong 
since teens are fearful of being differ 
ent. Boys in particular are often taunt 
ed for signs of homosexuality or for 
feminine qualities. Also, students have 
reportedly been excluded from educa 
tional opportunities, such as admis 
sion to medical school, because of 
homosexuality.

Teenage pregnancy Besides help 
ing male teen parents to assume equi 
table responsibility for parenting, edu 
cators should not discriminate against 
pregnant teens or teen mothers. In 
1984 a federal court ruled that it was a 
violation of Tide K and the 14th 
Amendment to expel an honor student 
from the National Honor Society be 
cause she was pregnant, as a similar

"If teachers remain 
silent [about sexual 
issues], they avoid 
controversy—but 
teachable moments 
are lost."
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"Sadly, fear often 
inhibits friendly 
touching and 
hugging between 
teachers and 
children."

action would not be likely against the 
potential father (Wort v. Vierling, 
1982). In addition, school-based 
health clinics are effective in reducing 
teen pregnancy, and programs to pro 
vide convenient day care help young 
mothers stay in school (Reid and Dun- 
kle 1985, Stark 1986).

Potential motherhood has also been 
used to discriminate against women in 
higher education. A disabled scientist 
told me how angry she felt when, in 
order to be accepted into a prestigious 
graduate school department, she was 
asked to sign a statement: "Due to 
medical reasons, I do not plan to have 
children." Educators must work to 
eliminate such barriers to equal 
opportunity.

The best solution to the teenage 
pregnancy problem is, of course, pre 
vention. Providing children accurate 
information about sex does not lead to 
more sexual experimentation bur to 
fewer pregnancies (Gordon 1986, Kir- 
by 1984)

Sexual abuse and harassment. Sex 
ually abused children often have seri 
ous difficulties in school. According to 
recent estimates, 30-40 percent of fe 
males and 9-11 percent of males have 
been abused by age 18. Only 1 percent 
of this abuse occurs in school, while 
85 percent is in the home. Over 95 
percent of the perpetrators are male; 
the few female perpetrators are often 
accomplices to males (Gilgun 1984).

The overwhelming majority of vic 
tims of sexual harassment are female. 
Although male students may be sexu 
ally harassed by women or homosex 
ual men in positions of power, these 
cases are rare. Furthermore, male vic 
tims are less likely than females to lose 
self-esteem and restrict life choices as 
a result of harassment (Chamberlain et 
at. 1986).

Contrary to popular belief, "studeiit- 
to-student sexual harassment is far 
more prevalent than teacher-initiated 
sexual harassment" (Chamberlain, 
Stein, and Taylor 1986, p. 2). Best 
(1986) describes an incident in which 
a group of 6th grade boys held a 
female classmate captive until the boy 
who professed to "like her" could kiss 
her. The girl was described by teach 
ers as "very shy" and "very upset", by
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the incident. One of the many inci 
dents of sexual harassment of high 
school girls described by Chamber 
lain, Stein, and Taylor (1986, p. 1) 
involved the only female in an auto 
mechanics course. The girl found con 
doms and pornographic pictures in 
her tool box, was pinched when lean 
ing over the hood of a car, and was 
ignored when acting as "foreman" of 
the shop.

Sadly, fear often inhibits friendly 
touching and hugging between teach 
ers and children. Teachers know that 
touching students in a friendly way 
may be considered sexual abuse or 
harassment. Similarly, they are afraid 
to allow students to touch one another 
because of taboos related to sexual 
attraction. Distinctions between 
friendly touching and sexual harass 
ment are explained in student materi 
als by Morris and colleagues (1985) 
and Hughes and Sandier (1986, 1987).

Sexuality and health. Males appar 
ently take their bodies and their sexual 
and bodily functions more for granted 
than do females. Females' concern for 
acquiring an ideal body image may 
contribute to eating disorders, such as 
anorexia and bulimia, which afflict 12 
percent of college women (Marquardt 
1987). Also, from about age 12-35, 
females spend much more time than 
males on personal care activities (Jus- 
ter and Stafford 1985). Finally, young 
girls are more likely to suffer from 
physiological changes associated with 
early or late puberty than their male 
peers (Best 1986, Petersen 1987). 
These health-related sexuality prob 
lems are likely to decrease girls' time 
for learning and subsequent academic 
achievement.

Sexuality as a distraction to learn 
ing. Some teachers may insist that 
inserting a picture of a nude female in 
a lesson helps motivate male students, 
but it often distracts all students from 
learning. Bogart (1985) noted that 
teachers comments about a student's 
appearance, as when a male teacher 
interrupted a science discussion to ask 
a female student if she had freckles all 
over her body, generally interfered 
with learning academic content.

Even without external stimulation 
from teachers or peers, students tune
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in to their own private sexual fantasies. 
A study of teen girls in Great Britain 
focused on how sexual relations con 
trolled their social life because, as one 
girl commented, "You think about it 
all the time" (Lees 1986, p.23).

Developing Awareness
To help students cope with sexuality 
in a nonsexist way, educators and poli- 
cymakers should consider carefully 
the following questions.

• How can egalitarian sexual behav 
ior improve classroom and school cli 
mate at all levels? Best (1983) de 
scribed how teachers can facilitate 
cross-gender friendships in We've All 
Got Scars, and equity programs with 
cooperative learning components, 
such as Gender/Ethnic Expectations 
and Student Achievement (Grayson 
and Martin 1987), can contribute to 
this goal.

• How can teachers use sexual at 
tention and attraction to break down 
barriers to gender equity?

• How can teachers channel stu 
dents' sexual energies to foster friend 
ships and trust that will promote learn 
ing, cooperation, motivation, and 
character development? For example, 
how can teachers make the most of 
students' "crushes" on them without 
showing favoritism or creating inap 
propriate sexual expectations?

• Will acknowledging the sexuality 
of disabled students improve their 
self-esteem and motivation to learn?

• Will denying tax benefits to 
schools that forbid interracial dating, 
such as Bob Jones University, help 
provide students more equitable edu 
cational opportunities?

• Might addressing child care needs 
of staff and students improve the edu 
cational system? Some school districts 
provide child care for children of teen 
students and even for school bus driv 
ers. But how many provide it for chil 
dren of staff?

• Would longer school days and 
more extended-day services increase 
adolescents' engagement in academic 
learning and decrease their sexual ac 
tivity? Long and Long (in press) found 
that at least one-fifth of the latchkey 
adolescents in a recent Washington, 
D.C., area survey reported being sexu-
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ally active while at home unattended, 
in brief, educators should develop a 

comprehensive approach to formal 
and informal aspects of sex education. 
They must attend to gender equity as 
they select learning goals for sex edu 
cation. And they can improve educa 
tional opportunities for females and 
males by decreasing sex discrimina 
tion and stereotyping related to sexu 
ality. If educators follow these pre 
cepts, they will help their students 
become more knowledgeable and re 
sponsible—and help to create a just 
society as well.D

References

* Likely to be particularly valuable to edu 
cational practitioners and students. 
Andrews. M. "The Cult of Romance—A 

Look at Love, Power, and Gender in

American Society.' Presentation at 'the 
annual meeting of the National Coalition 
for Sex Equity in Education, Washington, 
D.C.July 1986.

*BeII. R. Changing Bodies, Changing Lives: 
A Book for Teens on Sex and Relation 
ships New York: Random House, 1980. 
(New edition 1988).

•Best, R. We've Ml Got Scars. What Boys 
and Girls Learn in Elementary School. 
Bloomington, Ind.: Indiana University 
Press, 1983

Best, R., S. Klein, M Feldman, J. Bernard, 
and H. Feldman. "Sex Equity and Sexual 
ity in the School World." Unpublished 
manuscript, 1986.

'Bogart, K. "Improving Sex Equity in Post- 
secondary Education." In Handbook for 
Achieving Sex Equity Through Educa 
tion, edited by Susan Klein Baltimore, 
Md.: Johns Hopkins University Press, 
1985.

Breit, E.B., and M.M. Ferrandino "Social 
Dimensions of the Menstrual Taboo and

HARVARD I'MVERSITY
Graduate School of Kducation

THE PRINCIPAL AND 
SCHOOL IMPROVEMENT

July 11-20, 1988
This 10-day Institute, conducted by the Principals' Center at the Harvard Graduate School 
of Education, will address three fundamental questions related to school improvement:

• How can schools be improved from within1
• What are some of Ihe necessary components of school change1
• How can individual school leaders respond creatively to renewed public 

interest in school reform to improve their schoolsand theirown performance"1
Draw-ing from faculty and researchers at the School of Education, school practitioners and 
others recognised as leaders in the study of school improvement, this program will help 
participants to:

• increase their understanding of the literature on school improvement: '.
• develop strategies for implementing ideas and programs for (heir individual • 

settings:
• establish priorities for improving their schools:
• explore the concept of a "principals' center" as a resource to support and

encourage school leaders
Enrollment will be limited to approximately 100 school leaders—predominantly principals—• 
with some space available for assistant principals, guidance counselors, curriculum coordina 
tors, department chairpersons and teachers.
Tuition for the lOday Institute is SI,275. This includes one meal a day. all materials, and 
library privileges.

For more information and application materials, write: 
The Principals' Center Summer Institute 
339AGutman Library 
6 Appian Way 
Cambridge. MA 02138

or call: (617)495-3572

the Effects on Female Sexuality." In Psy 
chology of Women: Selected Readings, 
edited byjuanita H Williams. New York: 
Norton, 1979

Chamberlain, P "Homophobia in Schools 
or What We Don't Know Will Hurt Us." 
Radical Teacher, Teaching Sexuality 29 
(September 1985): 3-6.

'Chamberlain, P., N D Stein, and J C Tay- 
lor Who's Hurt and Who's Liable: Sexual 
Harassment in Massachusetts Schools. 
Quincy, Mass: Massachusetts Depart 
ment of Education, 1986.

'Cooperman, C., and C. Rhoads. New Meth 
ods for Puberty Education, Grades 4-8. 
Morristown, N.J.: Planned Parenthood of 
Northwest New Jersey, 1983

Eccles, J Personal communication at the 
annual meeting of the American Educa 
tional Research Association, San Francis 
co, April 1986

Engel, M , and M. Peter "Sexism Still Sells: 
What's So Funny About a Woman's 
Body?" Washington Post, April 5, 1987, 
C-l and C-2

Feldman, M. "Myth: Sex Equity is an Irrele 
vant Concept When Considering Sexual 
ity, Since in Sexuality the Sexes are 
Clearly Different" In Changing Myths 
about Sex Equity in Education, com 
piled by Glen Harvey Andover, Mass: 
The Network, Inc., 1985

Feldman, M Personal communication, 
Washington, DC , April 1987.

GilgunJ.F. "The Familial Context of Child 
Sexual Abuse." Paper presented at the 
Midwest Conference of the National 
Council on Family Relations, Des 
Motnes, March 1984.

Gordon, S. 1986 "What Kids Need to 
Know: Most Parents and School Systems 
Fail to Provide Teenagers with Relevant 
Sex Education." Psychology Today 20,10 
(October 1986): 22-26, 74.

•Grayson, D.A., and M.D Martin. Gender/ 
Ethnic Expectations and Student 
Achievement. Downey, Calif.: Los Ange 
les County Office of Education, 1987

•Hughes, JO, and B R. Sandier "Friends" 
Raping Friends: Could It Happen to 
You? Washington, D.C.: Association of 
American Colleges, Project on the Status 
and Education of Women, 1987.

Hughes, J O, and B R. Sandier. "In Case of 
Sexual Harassment: A Guide for Women 
Students." Project on the Status and Edu 
cation of Women, Association of Ameri 
can Colleges, Washington, DC, 1986

Jorgensen, SR., and S.J. Alexander. "Re 
search on Adolescent Pregnancy-Risk: 
Implication for Sex Education Pro 
grams." Theory into Practice 22, 2 
(1983): 125-133.

Juster, FT, and F P. Stafford Time, Goods,
74 EDUCATIONAL LEADERSHIP



and Well-Being Ann Arbor, Mich.: Insti 
tute for Social Research, University of 
Michigan, 1985.

Kahle, J.B. Teachers and Students: Gender 
Differences in Science Classrooms. Ann 
Arbor, Mich.: GASAT, Girls and Science 
and Technology International Confer 
ence, July 1987.

Kirby, B. Sexuality. An Evaluation of Pro 
grams and Their Effects. An Executive 
Summary. Santa Cruz, Calif.: Network 
Publications, 1984.

Klein, S.S. "The Intersection of Sex Equity 
and Sexuality in Education." Paper pre 
sented at the annual meeting of the 
American Educational Research Associa 
tion, Washington, DC, April 1987.

"Kramer, P. The Dynamics of Relationships. 
Kensington, Md.: Equal Partners, 1986.

Lees, S. Losing Out: Sexuality and Adoles 
cent Girls. London, England: Hutchin- 
son, 1986.

Lenskyj, H. Out of Bounds: Women, Sport, 
and Sexuality Toronto: The Women's 
Press, 1986.

Long, L, and T.J. Long. Unparented Ameri 
can Teens on Their Own New York: 
Times Books, in press

"The Male Teacher and Sexuality: Three 
Personal Responses." Radical Teacher, 
Teaching Sexuality 29 (September 
1985): 11-12.

Marquardt, D "A Thinly Disguised Mes 
sage." Ms., May 1987,33

Meyer, p., and A. Russell "Adolescent Preg 
nancy: Testing Prevention Strategies." 
Carnegie Quarterly xxxi, 3 and 4 (1986): 
1-7.

•Moody, C.D., E Linn, M. Adler, D.G Dug- 
ger, M. Larson, T. Lebow, and IA. Smith. 
"Promoting Flexibility in Male Roles." 
Title IX Line 7, 1 (1986): 1-26.

'Morris, B.J. Terpstra, B. Croninger, and E. 
Linn. Tune in to Your Rights.. . A Guide 
for Teenages about Turning off Sexual 
Harassment. Ann Arbor, Mich.: Universi 
ty of Michigan, Center for Sex Equity in 
Schools, 1985.

Myerson, M. 1986. "Differential Treatment 
of Males and Females in Postsecondary 
Sexuality Education." Paper presented at 
the annual meeting of the AERA Special 
Interest Group: Research on Women 
and Education, Washington, D.C., No 
vember 1986.

Petersen, A. "Those Gangly Years." Psychol 
ogy Today 2 1, 9 (September 1987): 28- 
34.

•Reid, J.E., and M C. Dunkle Education 
and Teenage Pregnancy Puzzle. The 
Report Card #5. Washington, D.C.: Mid- 
Atlantic Center for Sex Equity, The Net 
work, Inc., 1985.

Schafer, S. Sports Need You: A Working 
Model for the Equity Professional. Den 

ver: Colorado Department of Education, 
1984, 1986. Also personal communica 
tion, May 6, 1986.

Sexual Harassment: A Hidden Issue. Wash 
ington, D.C.: Project on the Status and 
Education of Women. Association of 
American Colleges, 1978.

Stark, E. "Young, Innocent, and Pregnant." 
Psychology Today 20, 10 (October 
1986): 28-35, 74.

Stubbs, M., J. Rierdan, and E. Koff. "Becom 
ing a Woman: Educating Young Adoles 
cents about Menstruation." Paper pre 
sented at the 12th Conference on 
Research on Women in Education, 
Washington, D.C., November 1986.

Thorne, B., and Z Luria. "Sexuality and 
Gender in Children's Daily Worlds." Pa 
per presented at the annual meeting of 
the American Sociological Association, 
Washington, DC , August 1985.

Walkerdine, V. "No Laughing Matter: Girls' 
Comics and the Preparation for Adoles 
cent Sexuality " In Critical Theories of 
Psychological Development, edited by 
J.M. Broughton. New York: Plenum, 
1987

Whatley, M H "Male and Female Hor 
mones: Misinterpretations of Biology in 
School Health and Sex Education." In 
Women, Biology, and Public Policy, ed 
ited by V. Shapiro. Beverly Hilk, Ca.: 
Sage Publications, 1985

Whatley, M.H. "Puberty Education: Stress 
ing the Similarities." Feminist Teacher 2, 
1 (1986): 29-30.

Wittenberg, J., S. Klein, B. Richardson, and 
V. Thomas. "Sex Equip, in American 
Education." Educational Leadership 38, 
4 (January 1981): 311-319

Wisconsin Act 56 "Abortion Prevention 
and Family Responsibility- Act of 1985." 
Madison, Wise., 1985-

Wort v. Vierling Case filed 1982. Case 
number 85-1856 U.S District Court for 
the Central District of Illinois, Spring 
field Division. Decision on September 4, 
1984 by Judge Ackerman.

Author's note. This article was prepared 
in my capacity as a private citizen and is not 
related to my responsibilities as an em 
ployee of the U.S. Department of Educa 
tion. If you would like to contribute to my 
research on gender equity and sexuality in 
education, please write to request a Critical 
Incidents reporting form.

Susan Shurberg Klein is Senior Re 
search Associate, U.S. Department of Edu 
cation, and Editor, Handbook for Achiev 
ing Sex Equity in Education 1985, 
sponsored by the American Educational 
Research Association, #226,700 7th Street, 
SW, Washington, DC 20024.

National
Training
Institute
in
Cooperative
Learning
Lake la/me Region, California 
July 23-26,1988
Featuring:

Roger Johnson 
David Johnson 
Edythe Johnson 
GabrieteRfco 
RosaCaserez 
Robin Fbgarty 
JimBeHanca

PteaM tend m0 fi'ou fnfm HiaUon about.. 
_ Cooperative Learning Institute 
_ In service _ I

Name-

City_ 

State _ _Zip_

Phone

200 E. Wood St., Ste. 250 
Palatine. IL 60067 
Toll Free 1-800-922-4-IRI 
In Illinois 1-312-991-6300

MARCH 1988 75



 
 
 
Copyright © 1988 by the Association for Supervision and Curriculum 
Development.  All rights reserved.  
 
 




