
JOHN V. HAMBY

How to Get an "A" on
Your Dropout Prevention

Report Card

A coordinated effort by all segments of society,
led by the schools, can decrease the number
of dropouts, increasing the chances that more

young people will lead productive lives.

I n 1985-86 more than 600,000 
young people dropped out of pub 
lic schools at a projected cost to 

society of $120 billion in last produc 
tivity during their lifetimes. 2 Of 
course, the costs aren't measured just 
in economic terms. We're talking 
about human lives, and one wasted life 
is too many.

Whether you perceive the issue of 
students' dropping out of school as a 
national crisis or are skeptical that 
there is in fact a problem, the contro 
versy goes beyond numbers If the 
number of dropouts were the only 
point of contention between the two 
camps, it could be settled by mutual 
acceptance of a standard definition 
and an accurate accounting system. 
However, the issue is also one of 
values and philosophies about people, 
their problems, and what can be done 
about them.

For example, one editorial writer 
succinctly summarized the view of 
those who don't believe there is a 
dropout problem:

Figures quoted by dropout prevention 
advocates are exaggerations The anti- 
dropout campaign is driven by an opposi 
tion to higher standards There are 
numerous causes of dropping out. Virtu 
ally all of them are personal and family 
causes

Even the ones related to schooling, for 
instance, frustration with the work for hav 
ing fallen behind, are not caused by the 
school or subject to meaningful change by 
more educational manipulation.-'

Any dropout rate 
represents an 
incalculable loss of 
human potential 
and a staggering 
economic cost 
to society.

Unfortunately, this type of thinking 
isn't reserved to newspaper editors. 
Some educators also agree. My view, 
however, is that the problem is real, 
and ownership of the problem and the 
solutions must begin with the schools. 
To start the process, we must dispel 
three myths

Myth One- There is not a dropoui 
problem. We can get lost in arguments 
about whether the dropout rate is 5 
percent. 14 percent, or 25 percent. 
Regardless of which figure we choose 
(they differ because of different ways 
of calculating them), any dropout rate 
represents an incalculable loss of hu 
man potential and a staggering eco 
nomic cost to society

Myth Tu<o. Some children just do 
not belong in school Our education 
system is based upon the principle of 
universal free public schooling. Al 
though some children have more dif 
ficulty adjusting to school than others, 
they all deserve every chance we can 
give them to succeed

Myth Three. Schools do not cause
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dropouts and can do nothing to keep 
children from dropping out. This is 
'probably the most devastatingly inac 
curate belief educators can hold. It lets 
us off the hook too easily If we can 
believe what dropouts themselves tell 
us about why they left school, failure, 
boredom, and loss of self-esteem 
stand high on their lists. To set stan 
dards for young people, have them fail 
these standards, and then blame 'he 
failure entirely on them, their families, 
or some other element outside of 
school is an abdication of our roles as 
educators.

We must recognize, then, that there 
is indeed a dropout problem, reaffirm 
our commitment to education for all 
youth, and, most of all, recognize that 
schools can make a difference Fortu 
nately, there are steps that schools can 
take, starting now, to stem the flow of 
dropouts. Here I describe eight such 
areas where schools can make a differ 
ence, along with suggested activities. 
(See resources box [p. 27] for publi 
cations from which I gleaned the ac 
tivities described here)

Awareness
The first step in increasing awareness 
of the dropout problem among stu 
dents, parents, and community leaders 
is communication Educators should 
communicate often with these groups 
about what is happening in the 
school both the good things and the 
not-so-good. Most parents and commu 
nity leaders will accept our shortcom 
ings if we announce them in conjunc 
tion with proposals for improvement. 
To increase everyone's awareness, 
schools can:
  Appoint a public relations person 

or committee to study the problem, its 
consequences, and what is being done 
about it and to communicate regularly 
with students, parents, and community 
leaders.
  Use the school newspaper, PTA 

newsletters and programs, letters from 
the school, bumper stickers, banners, 
flyers, and plays, for example, to keep 
people informed of the problem and 
the progress being made to combat it.
  Use the local media regularly to 

get your message across

We must recognize 
that there is indeed 
a dropout problem, 
reaffirm our 
commitment to 
education for all 
youth, and, most of 
all, recognize that 
schools can make 
a difference.

  Involve individual students and 
clubs as much as possible: students 
can come up with innovative ways to 
solve problems.
  Cooperate with business and in 

dustry to publicize the importance of 
staying in school to their employees, 
many of whom are parents
  Make videotapes of leaders from 

business, industry, athletics, and other 
fields explaining why a diploma is 
important; let students view tapes in 
the school library.
  If parents do not come to school 

for meetings, develop creative ways to 
take meetings to the parents; involve 
parents and students in deciding how 
this can be done. (Schools may wish to 
focus less on "parental 1 involvement 
and more on "family" involvement 
This allows the child with a single 
parent to involve an aunt, uncle, 
grandparent, or other relative who 
may have time for participation )

Motto Keep them informed

Attendance
A pattern of poor attendance is one of 
the most obvious early signs of the 
potential dropout. Therefore, educa 
tors must make early and continuous 
contact w ith students who miss school 
often and devise ways to keep them 
coming to school. Here are some 
things that schools can do:

  Develop a comprehensive atten 
dance policy and communicate it to 
students, parents, and community 
leaders. This policy should reflect the 
beliefs that every student should be in 
school and that the school values at 
tendance
  Develop a systematic accounting 

system for early identification and con 
tinuous monitoring of student ab 
sences with special attention to stu 
dents with chronic absenteeism.
  Let parents know immediately 

when their child is absent by writing 
letters, using volunteers or automatic 
calling machines to notify parents, or 
asking a local radio station to an 
nounce daily the names of student 
absentees.
  Develop a makeup program for 

excessive absences that is flexible 
enough to accommodate a range of 
situations but rigid enough to discour 
age abuses
  Develop incentives for good at 

tendance for individuals, classes, and 
schools. Reward individuals and 
groups for perfect and almost-perfect 
attendance for a month, a semester, or 
the entire year, for example, by recog 
nizing them in local newspapers or on 
radio and television or by issuing tick 
ets with which students can select 
items from a menu of prizes that they 
helped establish Schools can also ac 
knowledge attendance with ribbons, 
buttons, trophies, plaques, certificates, 
savings bonds, and coupons from fast- 
food restaurants.
  Encourage teachers to communi 

cate the importance of being in school 
by using anticipation statements daily 
(e.g., "I'll see you in the morning," 
"Tomorrow we will talk about why the 
leaves change colors," "Next Tuesday 
is the day our special guest will be 
here")
  Organize peer calling groups 

whose members call one another each 
morning before school to encourage 
attendance or call a member who is 
absent to urge a quick return
  Reward teacher attendance In 

many school districts, the rate of 
teacher absenteeism is higher than 
that of the students. Teachers need 
incentives, too
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  When students must be removed 
from the regular classroom for disci 
plinary reasons, an in-school suspen 
sion program is better than out-of- 
school suspension for three reasons: it 
keeps students under supervision, it 
ensures that they keep up with their 
academic work, and it pays economic 
dividends when funds are allocated on 
the basis of attendance.

Motto. Keep them coming to school

Achievement
Improving attendance is important, 
but it is not enough just to get students 
to come to school; there must be good 
reasons for them to stay. Students who 
reach the middle or upper grades 
unable to read at a functional level and 
who have already been retained once 
or twice are prime candidates to drop 
out.4 One of the most effective ways to 
keep students in school is to keep 
them continuously learning some 
thing relevant. Students don't drop out 
of school because they do not want to 
learn. They drop out because they are 
failing to learn. Everyone wants to 
learn if the outcome serves a purpose 
and the process is more positive than 
negative, because competence gives us 
power, and power gives us confi 
dence Using just the instructional 
technology and motivational strategies 
available to us now, schools can:
  Develop continuous-progress mas 

tery approaches to instruction in basic 
skills to avoid grade retention of 
students,'' including individualized, self- 
paced, competency-based instruction 
with monitoring and feedback. There 
are other content areas where whole- 
group tasks and cooperative learning 
are more appropriate, for example, 
when the goals include development of 
interpersonal relatioas, higher cognitive 
functioning, and social problem-solving 
skills.
  Develop Tech-Prep 2+2 programs 

when possible.6 This approach allows a 
student to take two years of specific 
courses during the junior and senior 
years of high school in preparation for 
a two-year associate degree at a college 
or junior college. This program pro 
vides a more structured, focused, coor 
dinated curriculum than is possible

Students don't drop 
out of school 
because they do not 
want to learn. They 
drop out because 
they are failing to 
learn. Everyone 
wants to learn if the 
outcome serves a 
purpose and the 
process is more 
positive than 
negative.

with a group of general education 
courses many students take merely to 
fulfill diploma requirements.
  Recognize improvement as well 

as absolute achievement by expanding 
honor rolls, sending letters to parents, 
awarding ribbons. When determining 
these rewards, use objective measures 
that are not as susceptible to teacher 
bias as grades or teacher recommen 
dations.
  Involve parents in their children's 

learning, especially in the early grades 
Provide classes for parents in how to 
help their children learn.
  Develop peer tutoring programs. 

At-risk students can serve as tutors, as 
well as being tutored by other stu 
dents.
  Use volunteer tutors at all grade 

levels, including parents, senior citi 
zens, high school students, college stu 
dents, businesspersons, and anyone 
else with the interest and skills to help.

Motto Keep them learning.

Attitude
When we speak of attitudes, we are 
actually talking about our value sys 
tems Our attitudes and values about 
the world and about ourselves, except

for responses at a basic biological 
level, are learned from our experi 
ences and from what other people tell 
us about the world and about our 
selves When we seek out conditions 
that enhance our survival at the bio 
logical and psychological levels, we 
call this a positive attitude When we 
avoid threatening conditions, we dis 
play a negative attitude." The totality of 
beliefs and attitudes we hold about 
ourselves and our place in the scheme 
of things is what we call an identity." 
Identity develops as we come to see 
things as a real pan of us and as we 
come to attach strong emotional ties to 
people and things in our world. We 
constantly seek confirmation of our 
selves as individuals.

This view is important in under 
standing why so many young people 
drop out of school. Simply speaking, 
they perceive school as a threatening 
place and want to escape the aversfve- 
ness they feel there. This view also 
gives us guidance in keeping students 
in school. First, we must make school 
a pleasant, relevant place that students 
find enhancing Second, we must 
make school a place with which all 
students can identify and to which they 
can become committed. We can ac 
complish these tasks in two ways: 
make students competent learners, 
and confirm them as worthy individu 
als by treating them with respect and 
acceptance The key's are meaningful 
instruction provided by competent 
teachers and a school environment 
characterized by care and concern. 
For example, schools carl
  Develop and commilnicate a phi 

losophy that each and evary student is 
a worthwhile individual deserving of 
the best the school has to ofler
  Establish a regular series of infor 

mal discussions or "rap" sessions in 
the school students with students, 
students with teachers, students with 
counselors, counselors with teachers, 
counselors with parents, teachers with 
parents, all with one another Such 
meetings allow participants to get to 
know one another on a more personal 
basis, express feelings, share individ 
ual perspectives, and learn other points 
of view. Dialogue in a nonthreatening.
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We must make 
school a pleasant, 
relevant place that 
students find 
enhancing, and we 
must make school a 
place with which all 
students can identify 
and to which they 
can become 
committed.

friendly atmosphere contributes to 
changes in perception, an important 
ingredient in attitude development 
and change
  Involve students, especially those 

at risk of dropping out, in extracurric 
ular activities
  Bring in former dropouts to talk 

to students and school personnel 
about choices and consequences
  Provide staff development in 

building positive interpersonal rela 
tions for all sch<x)l personnel, includ 
ing custodians, cafeteria workers, cler 
ical staff, and others
  Enlist adult and peer mentors for 

at-risk students 
Motto. Keep them enhanced

Atmosphere
People avoid situations in which they 
feel physically or emotionally threat 
ened Therefore, it is essential that we

make the schcxil climate as secure as 
possible Physical conditions must be 
safe and comfortable The emotional 
atmosphere must be positive so that 
students will not fear a loss of self- 
esteem by being there Here are direc 
tions that schools can take: 
  Provide adequate and safe facilities 
and equipment, and maintain them 
well Physical conditions should be 
closely and regular monitored, and 
repairs or replacements made when 
needed
  Develop a plan with law enforce 

ment officials and the schtxil staff to 
monitor visitor traffic on the school 
grounds so that unauthorized persons 
do not interfere with the schtx>l pro 
gram
  Develop a proactive comprehen 

sive student management plan with 
input from students, faculty, adminis 
trators, and parents This plan should 
be as important as the instructional 
program It should be designed to 
help students learn prosocial behav 
iors through structured activities and 
not just to punish inappropriate be 
havior.
  Arrange staff development pro 

grams for schix)! personnel on how to 
create positive interpersonal relations 
and how to avoid adversarial situations 
between themselves and students 
Behavior modification,9 Teacher Ef 
fectiveness Training,'" Transactional 
Analysis," Invitational Learning, 12 
and other models of counseling and 
personal relations are helpful in this 
regard

Mono Keep them secure

Adaptation
Rapid changes in our s<x'iety have 
caused schools to accept a variety of 
responsibilities once fulfilled by other 
segments of the community There 
fore, in addition to teaching basic aca 
demic skills and transmitting general 
cultural knowledge, sch<x>ls have- 
found it necessary to provide students 
with job training and personal coping 
skills These activities often call for 
specialized training in guidance and 
counseling, requiring the efforts not 
only of professionally trained school 
counselors but knowledgeable and

24 EDUCATIONAI. LEADERSHIP



The keys are 
meaningful 
instruction provided 
by competent 
teachers and a 
school environment 
characterized by 
care and concern.

skilled teachers and administrators as 
well Schools can:
  Provide frequent group and indi 

vidual counseling for students' personal 
problems at all levels of schooling
  Provide broad-based career edu 

cation in the early grades and work- 
related experiences in the higher 
grades
  Involve students at all grade lev 

els in both instructional and real life 
situations that force them to confront 
issues of personal living; for example, 
interpersonal skills, money manage 
ment. family living and parenting, lei 
sure time management, personal hy 
giene and self-care, lifelong learning, 
and citizenship responsibilities These 
experiences should be required of all 
students, although they need not be 
structured as academic courses nor 
assigned credit
  t'se community resources to the 

fullest, both bv bringing people into 
the school and by taking students on 
held trips, establish a network of re 
sources within the community and the 
state
  Hold an annual career carnival 

whereby businesses, industries, and 
service groups set up booths at school 
to explain job requirements and dis 
tribute materials
  O.-ate a librarv of videotapes. 

hlmstrips, slide presentations, and 
other media about jobs and careers

Motto Keep them coping

Alternatives
We should offer alternatives in the 
earliest grades, not necessarily alterna 
live schixils, but. rather, alternative 
goals and alternative means to the 
same goal Of course, providing alter 
natis'es for numerous students can be 
a logistical nightmare, but schools are 
getting better at it. especially with the

development of advanced technology, 
the use of volunteers, and creative 
staffing procedures The use of alter 
native programs will enable schools to 
provide a set of curriculum offerings 
with more comprehensti'eness while at 
the same time keeping students di 
reeled toward more individually rele 
vant educational goals For example, 
schools can:
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Five VHS videotape programs feature 
classroom lessons and conferences 
conducted by peer coaches The 
programs capture actual teaching 
episodes and unrehearsed conferences 
Educational specialist Kay Hachren 
provides expert analysis of lessons and 
conferences In each program, a 
different aspect of observation lesson 
onohysis. conferencing, or communication 
is discussed Each tope is accompanied 
by a framing manual which moy 
be duplicated

Proa/am 1:
Observing and Script-Toping Lessons.
6 lesson segments: 52 mm 

Program 2:
Language Lesson and Conference.
5th grade. 65 mm 

Program 3:
Writing Lesson and Conference
3rd grade 50 mm 

Program 4 -
Reoding Lesson and Conference
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Program 5:
MUSK Lesson and Conference
6th grade: 62 mm
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AT ITS FINEST

Be watching for our upcoming series 
which features Peer Coaching at the 
secondary level

Kay Hochten Educational 
Videotapes, Inc

PO Box 26724 Sonro Ana CA 92799
(714)557-7770

  Provide after-school tutoring 
classes for students at all grade levels 
who are having academic problems
  Hold Saturday classes for stu 

dents who want to make up work 
missed due to absences, who need 
extra help, and who want to advance 
more quickly.
  Establish flexible scheduling of 

coursework for students who are un 
able or disinclined to follow the regu 
lar school plan; provide more after 
noon and night classes
  Provide summer schcx>l pro 

grams for students at all grade levels to 
ease the anxiety caused by grade re 
tention and course failure
  Develop minicourses with the 

use of computer-assisted instruction 
and learning modules to provide vari 
ety for students.
  Implement the Schixjl-within a- 

School concept when possible. One 
version, the block organization, is es 
pecially suited to middle and junior 
high school. The first year's class stays 
for two years with a common group of 
peers, a block leader, and a team of 
teachers qualified in math, reading, 
.science, social studies, and language 
arts. In the last year, students are 
placed in separate blocks where they 
are prepared for transition into high 
school. In a very large school, a block 
includes a principal and counselors, 
and students stay together the entire 
time they are in the middle school or 
junior high schcxjl. A common ap 
proach in high school is a mostly 
self-contained alternative school for 
at-risk students located in a regular 
high school or vocational school.
  C<x>perate with kx:al technical 

sch<x)ls or junior colleges to develop 
Tech-Prep 2 + 2 programs.

Motto. Keep them directed and fo 
cused.

Advocacy
Schools may not have the financial 
resources nor the personnel to do 
alone all the things expected of them, 
but they must take the lead in speaking 
for children Students drop out of 
school; therefore, school is the locus 
of the problem. Schools must become 
more aggressive in demonstrating the

positive side of what they are doing 
while seeking outside help to solve 
problems Schools cannot wait for oth 
ers to come to them they must in 
volve all segments of the community 
Schools can form coalitions with agen 
cies that deal with at risk students to 
share information, cooperate in plan 
ning, and cxx>rdinate activities. Coor 
dination i s the key Here are some 
things sch(x>ls can do:
  Establish "case management 

teams" to deal with students who are 
seriously at risk.
  Recruit volunteers to relieve 

teachers of clerical duties, to tutor 
students, and to perform routine ad 
ministrative tasks.
  Form networks of community 

agency resources.
  Develop interagency councils to 

oxirdinate efforts in dealing with mu 
tual clients.
  Seek advice from all segments of 

the community when developing pol 
icies, procedures, curriculums, and 
programs
  Keep policymakers informed, es 

pecially sch<X)l board members and 
state legislators.
  Communicate to students in ex 

plicit ways that the school is for them 
and that it supports them in their 
efforts to learn.

Motto. Keep them involved

A Word about Funding 
and Evaluation
The preceding ideas are just a few of 
the many strategies schools can use to 
prevent students from dropping out of 
school Some are costly, some are dif 
ficult, but, as shown here, with creative 
thinking many can be readily incorpo 
rated into the structure of schooling

Schtx)ls can develop innovative, low- 
cost ways to supplement general 
school appropriations A number of 
free services are also available in almost 
every district Schools can organize out 
reach committees to work with faculty 
and the administration in developing 
plans for establishing these services 
on a regular basis They include:

  volunteers;
  community youth service agen 

cies and organizations;
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  state and federal agencies;
  state departments of education;
  peer tutoring and peer counseling;
  innovative and creative assign 

ment of staff;
  donations of lottery items, prizes, 

awards, and equipment from busi 
nesses and industries;
  Adopt-a-School programs by busi 

nesses and industries.
Many private foundations are inter 

ested in funding practical dropout pre 
vention activities In addition to the 
well-known national ones, many 
smaller foundations fund proposals 
within individual states These founda 
tions are listed in the Foundation 
Directory, available in university, pub 
lic, or state libraries

Finally, schools can raise money on 
their own by organizing lotteries, pa 
per drives, student art shows (with 
money coming from admission and 
from sale of art objects), school carni 
vals, talent shows, literary journals (ad 
vertisements). and coin containers in 
businesses and restaurants, to name 
just a few activities

Any program worth spending time 
and money on is a candidate for eval 
uation h'ew educators would consider 
teaching a lesson without checking to 
see if the students learned what was 
intended, yet we often implement pro 
grams with no prtx'ess to assess their 
effects When we set up new programs 
or employ untried strategies, we 
should do at least five things:
  establish clear objectives to guide 

our program efforts and to serve as the 
basis for evaluation;
  collect pre- and post-test data 

and, if possible, quantitative data;
  run the program long enough so 

that efforts will have a chance to take 
effect,
  compare the program group with 

similar students not participating in 
the program;
  use a third-party evaluator to give 

the evaluation more credibility.

The Vanishing American 
Dream?
The dropout problem in this country is 
a quiet killer of the American dream " M 
To attack this problem effectively will

Sources of Dropout Prevention Activities

The dropout prevention activities described in this article come from a number of 
sources. For example, the National Dropout Prevention Center at Clemson Univer 
sity has a database of programs operating in over 30 states, the District of Columbia, 
and Canada. Other sources of activities include the following reports, manuals, 
program summaries, resource guides, and books describing strategies and tech 
niques for dealing with truants and dropouts.

California State Department of Education. High Risk Youth Dropout Prevention 
and Recovery Model Programs, 1986-87. Sacramento, Calif.: State Department of 
Education, n.d.

Committee for Economic Development. Children in Need: Investment Strategies 
for the Educationally Disadvanuged. Washington, D.C.: Committee for Economic 
Development, 1987.

Education Commission of the States. The CCS Survey of State Initiatives for Youth 
At Risk. Denver: Education Commission of the States, November 1987.

Florida State Department of Education. Dropout Prevention: A Manual for 
Developing Comprehensive Plans. Tallahassee, Fla.: State Department of Education, 
1986.

Creenbaum, Stuart, Blanca Gonzalez, and Nancy Ackley. Educated Public 
Relations: School Safety 101. Malibu, Calif.: National School Safety Center, Pepper- 
dine University, September 1986.

Hahn, Andrew, and Jacqueline Danzberger. Dropouts in America: Fnougn Is 
Known For Action. Washington, D.C.: The Institute for Educational Leadership, 
1985.

Kentucky State Department of Education. Assuring Kentucky's Future: Programs 
Designed by Local Districts to Keep Our Students in School. Frankfort, Ky.: State 
Department of Education, n.d.

Los Angeles County Office of Education. The Prevention of Truancy: Programs and 
Strategies that Address the Problems of Truancy and Dropouts. Downey, Calif.: Los 
Angeles County Office of Education, 1986.

National Foundation for the Improvement of Education. Operation Rescue: A 
Blueprint for Success. Washington, D.C.: National Foundation for the Improvement 
of Education, 1986.

National Governors' Association. Mailing America Work: Productive People, 
Productive Policies. Washington, D.C.: National Governors' Association, 1987.

National School Safety Center. Increasing Student Attendance: NSSC Resource 
Paper. Malibu, Calif.: National School Safety Center, Pepperdine University, Sep 
tember 1986.

Neill, Shirley Boes, ed. Keeping Students in School. Problems and Solutions. 
Arlington, Va.: American Association of School Administrators, 1979.

Oakland, Michigan, Schools. 106 Programs/Ideas for Reducing Student Absentee 
ism and Dropouts, Volume XI. Pontiac, Mich.: Oakland Schools, April 1985.

Oakland, Michigan, Schools. 187 Alternative Educational Programs for Reducing 
Absenteeism and the Dropout Rite, Volume XIII. Pontiac, Mich.: Oakland Schools, 
May 1986.

Ohio State Department of Education. Reducing Dropouts in Ohio Schools: 
Guidelines and Promising Practices. Columbus, Ohio: State Department of Educa 
tion, n,d.

Orr, Margaret Terry. Keeping Students in School: A Guide to Effective Dropout 
Prevention Programs and Services. San Francisco: )ossey-Bass Publishers, 1987.

Tri-County Dropout Prevention Program. Why Isn't /ohnny In School? Effective 
Strategies for Attendance Improvement and Trvancy Prevention. Morris, III.: Tri- 
County Dropout Prevention Program, September 1986. I

U.S. Department of Education. Dealing with Dropouts: The Urom Superinten 
dents' Call to Action. Washington, D.C.: U.S. Department of Education, Office of 
Educational Research and Improvement, 1987.

U.S. General Accounting Office. School Dropouts: Survey of Local Programs. 
Washington, D.C.: U.S. General Accounting Office, luly 1987.

Weber, James M. "Vocational Education and to Role in Dropout Reduction." 
Facts & Findings 4 , 2 (Spring 1986). (Published by the National Center for Research 
in Vocational Education, Ohio State University, Columbus.)

Wells, Shirley. At-Kisk Youth: Research Programs and Recommendations. Denver: 
Education Commission of the States, January 1987.

—(ohn V. Hamby
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PACT,

P-ACT+   the most comprehensive 
1 Oth grade assessment program 
available today helps you take a 
closer look at the diverse needs, 
educational plans, and career goals 
of your sophomore class. P-ACT+ 
assesses academic development in 
reading, math. English, and science 
reasoning and identifies career 
interests, knowledge of study skills, and 
student needs The program helps your 
students make important decisions 
about the future And. P ACT+ gives you 
valuable data to determine your students' 
curricular needs To take a closer look at 
P-ACT+. call or write Dr Julie Seal, ACT, 
PO Box 168, Department I 1-ASCD, Iowa 
City. Iowa 52243, 319/3.37-1035.

Take 
a closer 

look

From the developers of 
Assertive Discipline*

LEE CANTER'S

Homework
Without
Tears9
A comprehensive 
new program that 
turns homework 
into an arena of 
success for

• Teachers
• Parents
• Students

ASSOCIATES, INC.
PO Box 2113. Santa Monica. CA 90406 • 800-262-4347*213-395-3221

take nothing less than the coordi 
nated efforts of all segments of soci 
ety. Schools, as advocates of youth, 
can take the lead in such a coordi 
nated effort to ensure that every 
young person has the opportunity at 
least to strive to achieve the American 
dream.D
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