
control resources, will find a way to 
solve it

As stakeholders, parents bring es 
sentially one item to the school 
agenda they want a good education 
for their children! They cling tena 
ciously to this point. This very persis 
tence accounts for much of the speed 
of educational progress in schools 
where parents have a prestigious role 
on site management councils.

Further, it is of paramount impor 
tance that parents on the council repre 
sent the diversity of the student body. A 
council composed only of parents of 
academically high-performing students 
may overlook, indeed, not even think 
of, the needs of other types of stu 
dents, thereby failing to address cur 
riculum issues that enable all students 
to succeed

While parents focus on school 
achievement in the broadest sense, 
educators bring many items to the 
table Some wish to preserve tradi 
tional programs. For example, they 
may continue to emphasize a college- 
bound curriculum in a community 
that now includes few college-bound 
students Some teachers and adminis 
trators may not be interested in paren 
tal interaction, after-school programs, 
open houses for the community, 
multi-cultural/gender fair experiences, 
and personal accountability for stu 
dent performance Entrenched atti 
tudes or practices in schtxils are resist 
ant to change, and parents can help to 
identify and eventually consign such 
resistance away from their children 
and their school

Shared decision 
making engages and 
affirms people.

Educating Parents for a Luger Rote in School I

Kenneth Sih/estri .

•Schoohvateh—a statewide coalition of New Jersey civic, religious, business, 
advocacy groups committed to improving urban education—organized the PubHC 
Policy and Public Schools Program in 1982 to help parents define (heir role in school 
improvement efforts. Since 1977, Schoolwatch has worked for greater involvement 
of parents and citizens at both local and state levels through varied forms of shared decision making in policy areas.

The coalition began this new program with funding from the Mary Reynolds 
Babcock Foundation and obtained approval of the curriculum for college credit 
through the American Council on Education in the fields of education, communi 
cations, and political science. The program was piloted in Paterson, with 30 weeWy 
sessions. Parents who were involved with PTAs, school-community relations, and 
district basic skills advisory councils made up (he first training group. The pre 
requisite for participation was a commitment ID attend the classes and take part in the 
activities. Of the 30 participants, 25 "graduated," and many engaged in local school 
and districtwide projects to improve the quality of education. The course also won 
high praise from leading state and local education advocates and officials.

Since then, the course has become the main »^«--»---^ •' cm*— '-•-'

Since the prograi .r._„ «, 
bringing the number c _ __ .....,,.,.c man auu. Annual graduation ceremonies 
at Rutgers University are a highlight of the program, instilling a strong sense of 
purpose as well as camaraderie among the graduates. While the number of graduates 
attests to the program's success, even more noteworthy are the graduates who have 
won seats on local boards of education, become active members of local school 
committees and advocacy groups, or initiated local support groups. More than 50 
graduates have enrolled in traditional colleges, and many also help identify potential 
candidates for the program.
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