
Teachers view homework as an opportunity for 
students to continue learning after the bell rings. 
For many students, it’s often just the dreaded “H” 
word. How can educators change the way students 
view homework while ensuring that they still  
benefit from the additional learning it provides? 
It’s easy. Flip the learning!       
In Solving the Homework Problem by Flipping the Learning, 
Jonathan Bergmann, the co-founder of the flipped  

learning concept, shows you how. The book outlines

• why traditional homework causes dread and  
frustration for students,

• how flipped learning—completing the harder or more 
analytical aspects of learning in class as opposed to 
having students do it on their own—improves student 
learning, and 

• how teachers can create flipped assignments that both 
engage students and advance student learning.

Bergmann introduces the idea of flipped videos, and  
provides step-by-step guidance to make them effective. 
The book also includes useful forms, a student survey, and 
a sample letter to send to parents explaining the flipped 
learning concept.

You want your students to learn, and your students want 
learning to be accessible. With that in mind, read through 
these pages, flip the learning in your classroom, and watch 
students get excited about homework!
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Homework! The word strikes fear and trepidation in students. It truly 

is the “H” word. Parents have a love‑hate relationship with homework. 

They want what is best for their kids, and many think it is the way for 

their children to succeed, but they fear that they may not be able to help 

their children. Teachers feel an obligation to assign homework because of 

outside pressure, internal motivation, or simply because we have always 

done it this way. What is the value of homework? Does it help students, 

hinder students, or is it an instrument of control teachers hold over stu‑

dents? As a teacher, I have assigned a lot of homework. Some homework 

assignments have been meaningful and effective, while other assign‑

ments have merely been busywork that did not help my students. And 

as a parent of three children, I have spent countless hours working with 

my kids. I have sometimes seen how homework benefits my  children and 
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2    |    Solving the Homework Problem by Flipping the Learning

other times seen how it hinders their education. With each of my three 

children, there have been moments of tears when I questioned the value 

and purpose of a homework assignment.

According to the National Center for Family Literacy, in 2013 (Scoon, 

2013) 50 percent of parents say they have trouble helping their kids with 

homework. The reasons they gave were:

• They don’t understand the material (46.5 percent).

• Their kids don’t want help (31.6 percent).

• They are too busy (21.9 percent).

I received this e‑mail from Barbra Sterns (2016, personal correspon‑

dence), a corporate trainer and frustrated parent:

As far as I am concerned, the “H” word is the biggest advan-

tage of the flipped classroom. When my kids were in school, 

six or seven different teachers would each lecture for an 

hour and then send the kids home to do the homework, 

which was almost always application and practice of the 

concepts from class that day.

But my kids didn’t come straight home; they went to day 

care until I was back from work. I dropped them off at day 

care at 7:30 a.m. and picked them up at 5:30–6:00 p.m. The 

day care didn’t have willing or trained helpers for home-

work. Even after-school programs at the school used their 

time for activity and fun, not to extend the school day. Then 

in the three hours between the time we got home and the 

time they went to bed, we fit in meals, baths, martial arts, 

birthdays, etc. Homework was always a battle; they couldn’t 

always remember well enough to apply and when I tried to 

help they said, “That’s not what my teacher told me.”
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the Problem with homework
From my lens as both a career teacher and a father, I see several problems 

with homework in today’s educational climate:

• Homework that seemingly has little meaning and usefulness

• Assignments that take too long to complete

• Assignments that many students don’t complete

• Teachers sending students home with assignments that they are 

ill‑prepared to complete

• Ineffective homework assignments

Denise Pope, PhD, a researcher at Stanford University, surveyed 

more than 4,300 students at high‑achieving secondary schools and 

found that only 20 to 30 percent of students found their homework to 

be useful and meaningful (Pope, 2013). Homework, in many cases, does 

not help students achieve, does not help students develop curiosity, and 

may be an exercise in compliance and control. Assignments are often 

given without context, are either too easy or too difficult, or are irrele‑

vant to the course.

As a parent, I have watched my children work late into the night, and 

even into the wee hours of the morning, to complete homework. It feels 

as if some teachers equate the amount of homework with rigor. But in 

reality, all their homework accomplishes is teaching students to resent 

and sabotage the love of learning.

The Educator’s Dilemma
For a variety of reasons, students often come to class without having 

completed the necessary prework. Should teachers fight this, or should 

they give up and not assign any homework? If our goal is compliance 

instead of learning, then we educators have missed the point of home‑

work. On the flip side, hard work and perseverance are elements of 

learning. Not every student is interested in everything that is taught, 

and many may lack the internal motivation to complete all assignments.
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A Recipe for Failure
I am the first to confess that I sent students home with assignments 

that some could not complete. I sent them home with work they were 

incapable of completing with the limited background I had given them. 

Maybe they did not have the cognitive framework, maybe they did not 

have adequate support at home, or maybe they were simply too busy 

with the demands of their home life. Some students came to class with 

incomplete work because they saw no value to the assignment and chose 

not to complete it. Others had been inundated with senseless homework 

over many years and rejected homework as a whole on principle. Much of 

the time, students didn’t complete homework assignments because they 

lacked the necessary background knowledge and gave up. Then these 

same students came to class and professed not to care about school and 

often became discipline problems. In my experience, students who are 

discipline problems are getting negative attention for behavior to mask 

feelings of inadequacy and a sense of failure. It is easier to struggle and 

disregard the value of school than to struggle, continue to care, and feel 

like a failure.

The Great Debate
There is quite a debate among educators, parents, and communities 

about the value of homework. On one side are the proponents of home‑

work, who feel that students need to have time to practice what they 

have learned in class. And on the other side are those who think home‑

work is a waste of time or harmful for children. Some parents believe 

that schools should not assign any homework. To those parents, school 

is for learning and home is for family. They feel that school is infring‑

ing on the homelife of families and want academic work to be restricted 

to the school day. I sympathize with these parents because, as a parent 

myself, I too have seen the dark side of homework, wherein my children 

are lost, frustrated, or have been given so much homework that sleep 

is sacrificed.
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For some teachers, homework is assigned because it is expected. 

Little deep thought is given to the quantity, quality, or efficacy of the 

assignment. And for others, homework can be a power issue, whereby 

teachers use homework as a reward‑and‑punishment system to control 

students. A quick review of the research can be summarized by the work 

of two educators—Robert Marzano and Alfie Kohn.

Marzano. Robert Marzano evaluated the research on homework and 

came to the conclusion that homework is an effective tool for learning. 

Marzano found a correlation between the age of the student and the 

effectiveness of homework. The older the student, the greater the effect 

on student achievement. His findings are summarized in Figure 1.1.

figure 1.1 
Student Age And effectiveneSS of Homework

grADe level PerCentile gAin
4–6 +6

7–9 +12

10–12 +24

Marzano also suggested an ideal amount of time for students to 

engage in homework, which he refers to as the “ten‑minute rule.” Per the 

rule, students should be assigned no more than ten minutes of home‑

work per grade level. So, following that rule, a 4th grade student should 

have no more than forty minutes of homework every night.

Kohn. The other side of the homework debate can be represented by 

Alfie Kohn. Like Marzano, Kohn examined the research. However, unlike 

Marzano, Kohn concluded that the research shows that homework has 

little effect on student achievement and should be abolished. He stated 

in an online video (Kohn, 2009):

When you think about it, it’s kinda weird that after spend-

ing all day in school, kids are asked to do more academic 

assignments when they get home. What is weirder about 
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6    |    Solving the Homework Problem by Flipping the Learning

this is that we don’t think it is weird. We never stop to ask 

if it is logical, whether it is consistent with our ultimate 

goals for children’s development, or whether any research 

supports it. The questions I want to ask about homework 

are not the little bitty questions like should we cap it at 

x minutes? I want to ask the question, “Why do kids need 

to work a second shift when they get home on academic 

assignments?”

Kohn argues that students need more unstructured time to play, 

explore, and develop outside of the structure of rigorous homework. 

Kohn criticizes homework studies and questions the value of any 

homework. In his book, The Homework Myth, he concludes that “. . . the 

research offers no reason to believe that students in high‑quality class‑

rooms whose teachers give little or no homework would be at a disad‑

vantage as regards any meaningful kind of learning.” He breaks down 

his summary into two categories: younger students and older students. 

He states that for younger students, there is either no relationship, and 

possibly even a negative relationship, between homework and student 

achievement. For older students, Kohn states that there is no significant 

relationship between homework and student achievement, with one 

exception: there is a positive relationship between the amount of home‑

work done and students’ grades (Kohn 2006).

A Possible Solution?
So which is it? Does homework benefit students? As a classroom 

teacher, as someone who has visited classrooms around the globe, and as 

one who has reviewed the literature, I have come to the conclusion that 

homework, when done with meaning and forethought, helps students 

achieve. Homework must be relevant, meaningful, and taught at a level 

that is commensurate with a student’s ability.
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Is there another way? What if homework took less time, was more 

meaningful, more relevant, more focused, and students actually did it? 

I have seen how flipped learning “solves” the homework problem. No 

longer is homework the “H” word, but rather an activity that prepares 

students to learn deeply and become active and engaged participants in 

the classroom experience.

FliPPeD leArning AnD bloom’S tAxonomy
Before discussing flipped learning, let’s look at homework in light of 

Bloom’s Taxonomy. In a traditional classroom, the lower tiers of Bloom’s 

Taxonomy are done in class and students are sent home to climb their 

way to the top of the taxonomy by completing practice problems, proj‑

ects, and papers on their own time without an expert present to help. 

In a flipped classroom, the lower tiers of Bloom’s Taxonomy are deliv‑

ered to the individual learner outside of the class, so all students can 

engage in higher‑order thinking during class with their peers and an 

expert present.

From the Bottom Up
As I look back at my classes before I pioneered the flipped class with 

Aaron Sams (Bergmann and Sams, 2012), I spent the bulk of class time 

teaching remembering and understanding and then sent my students 

home to apply, analyze, evaluate, and create (see Figure 1.2). As a parent, I 

have had my children come home and get frustrated with homework. But 

my kids had me, a professional educator, there to help them, so my edu‑

cational practice was adequate for my children. But not all children grow 

up in educator‑rich homes.

Many students come to us from disadvantaged homes where 

parents lack the time or expertise to help their children. I especially 

remember how sending students home to do the “hard stuff” didn’t 

work when I taught in an inner‑city middle school in Denver, Col‑

orado.  When I sent students home to apply and analyze, many came 
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8    |    Solving the Homework Problem by Flipping the Learning

back empty‑ handed. Some of these students did not have the parental 

support at home to help them with the more difficult cognitive tasks 

and, thus, they were not successful. For instance, I recall teaching my 

7th grade students the rock cycle via a lecture. Students were expected 

to take notes and then go home and answer some questions on a work‑

sheet. I was frustrated by both the lack‑of‑completion percentage and 

the quality of the students’ answers. A typical assignment I might send 

home when I taught was:

“The mid‑ocean ridge is a divergent boundary where lava erupts onto 

the ocean floor. Explain what is happening in terms of igneous rocks.” 

This assignment requires students to understand the difference between 

extrusive igneous and intrusive igneous rocks. From a Bloom’s Taxonomic 

figure 1.2 
Bloom’S tAxonomy, eASy/HArd (AnderSon 2001)

creating

evaluating

analyzing

applying

understanding

remembering

The easy stuff

The harder stuff

The hard stuff
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lens, this is either at the application or analysis level. It is important to 

analyze, but expecting them to complete this assignment on their own 

with little or no help is unrealistic at best and harmful at worst.

From the Top Down: The Flipped Classroom
What if we were able to do the “hard stuff” in class and use the home‑

work time for kids to get the basic knowledge and understanding? This 

is exactly what happens in a flipped classroom. The “hard stuff” is done 

in the presence of the most valuable resource in any classroom—the 

expert: the teacher! (See Figure 1.3.)

Let’s flip Bloom’s Taxonomy. Let’s spend more class time on the 

more difficult cognitive tasks and less class time on the easier tasks. In 

figure 1.3 
Bloom’S tAxonomy inverted

creating

evaluating

analyzing

applying

understanding

remembering
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the diagram in Figure 1.2, consider each tier of the pyramid to be time 

spent on different tasks in class. Students need more time working on 

the higher tiers of Bloom’s Taxonomy with their teacher present to help 

them with the lower tiers.

When I have shared the inverted Bloom’s Taxonomy (Figure 1.3) with 

educators, they are overwhelmed with the amount of time spent in the 

top two tiers of the pyramid. They don’t see how their students can spend 

that amount of time evaluating and creating. Instead, a more realistic 

picture of how flipped learning and Bloom’s Taxonomy may intersect is a 

diamond (see Figure 1.4). Assuming again that the greater area represents 

figure 1.4 
Bloom’S tAxonomy in diAmond formAt

creating

evaluating

analyzing

applying

understanding

remembering
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a greater amount of class time devoted to the level, the bulk of class time 

will be used for application and analysis.

For too long, schools have been upside down with regard to which 

tasks are done in class and which are done outside of class. Class time 

must be used more thoughtfully in ways that allow all students to receive 

the support they need both in and out of class. In doing so, all students 

benefit. In the Bloom’s Taxonomy diamond model, flipping the class sim‑

plifies the learning process for students and teachers by placing the right 

resource—the teacher—with those with the greatest need—students 

struggling with higher‑order tasks. Magdalen Radovich, an instructional 

leader in Middletown, New Jersey, says that the best thing about flipped 

learning is that “the light lifting happens at home and the heavy lifting 

happens in the class with the teacher present.”

enter FliPPeD leArning
Flipped learning, at its core, is a very simple idea. Students interact with 

introductory material at home prior to coming to class. This usually takes 

the form of an instructional video created by the classroom teacher. This 

replaces the direct instruction, which is often referred to as a lecture, 

in the classroom. Classroom time is then repurposed for tasks such as 

projects, inquiry, debate, or simply working on class assignments that, in 

the old paradigm, would have been sent home. This simple time‑shift is 

transforming classrooms around the globe.

A growing number of teachers have made homework more mean‑

ingful and effective by flipping their classrooms. At its core, the flipped 

classroom approach is very simple: direct instruction and basic content 

delivery is delivered to students through an instructional video (which 

I will call a flipped video) and then class time is devoted to application, 

analysis, and practice with the teacher present to clear up misconcep‑

tions and questions. Basically, the easy stuff is done before the face‑to‑

face class time. Once the teacher and students are in the same room, the 

basic content has been introduced, and the repurposed class time is used 

to engage students in higher‑order thinking. The students do the easy 
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stuff before class and the hard stuff in class, where the teacher is there 

to help them.

how FliPPeD homework 
breAkS the molD
How is flipped homework different than traditional homework? 

Interestingly, flipped homework flies in the face of some of the research 

on effective homework. Copper (2001) states that homework should 

never be used to teach new material. Instead, effective homework should 

be for practice and extension of the things learned during class. Flipped 

homework is, therefore, a paradigm shift in best homework practices. 

This radical departure from the traditional understanding is now possi‑

ble because of the simple fact that a teacher’s introductory lesson can be 

shared in an interactive and engaging way, whereby students can come 

to class with sufficient background knowledge. Thus, flipped homework 

not only turns homework on its head, but it also turns homework re‑

search on its head.

Flipped homework also solves the time problem. Some students may 

complete in 10 minutes an assignment that make take others an hour to 

complete. The beauty of a flipped video is that the time length is fixed. 

When the flipped class is done well, the videos are short and the length 

of the video is known. Though some students will take more time than 

others interacting with the flipped videos, the time differential is much 

less than with typical homework.

StuDent PerCePtionS oF 
FliPPeD homework
Students around the globe are learning in flipped classrooms. Flipped 

classrooms can be found in virtually every country, on every subject, and 

at every grade level. What are students’ perceptions about the intersec‑

tion of homework and flipped learning? In writing this book, I reached 

out to flipped classroom teachers around the globe and asked them to 
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administer a survey to their students. I sent invitations to teachers I had 

worked with and even published requests through several social media 

outlets. This is not an action research survey where there are control 

groups and an established research protocol. However, the large number 

of student responses adds greatly to our understanding of student per‑

ception of flipped learning and specifically its relation to homework. If 

you want to see the original questionnaire, please go to bit.ly/fliphw. The 

data are interesting and compelling. I will share some of the results in 

this chapter and later in the book.

The survey was taken by 2,344 students (the majority of whom were 

from the United States; see Figure 1.5) and the breakdown of grade levels 

is shown in Figure 1.6. Students were in a variety of flipped courses (see 

Figure 1.7). The fact that there were 3,578 responses to the question 

posed in Figure 1.7 indicates that many students were in more than one 

flipped course.

United States

 

Other 
North American 
Country   0.3%

80%

Europe

Africa   2.4%East Asia   1.4%

South Asia (India)   1.0% Middle East   0.9%

Australia/New Zealand   0.2%

FIGURE 1.5
COUNTRIES OF ORIGIN OF SURVEY RESPONDENTS 

15%
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6th Grade
through 
8th Grade

 

9th Grade 
through 12th Grade

48%

Higher Education

Kindergarten
through 3rd Grade

4th Grade 
through 5th Grade

FIGURE 1.6
GRADE LEVELS OF SURVEY RESPONDENTS  

4%

8%

2%

38%

FIGURE 1.7
SUBJECTS TAKEN BY SURVEY RESPONDENTS   

0 5 10 15 20 25 30 35

Math

Social Science

Science

English Language Arts

World Language

Other

29.2%

11.1%

30.6%

11.2%

7.8%

10.1%

SUBJECTS FLIPPED
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It is interesting that the majority of flipped classes were in science 

and mathematics. While this data might suggest that it is easier to flip 

science and math, I am not convinced of that. I believe classes in every 

subject can be flipped, with important modifications. That is one reason 

why Aaron Sams and I wrote the Flipped Learning Series, which includes 

separate books about how to flip in five different settings—Science, 

Math, English Language, Social Studies, and Elementary.

Students’ responses to the question, “If you had a choice between a 

flipped class or a more traditional class, which would you choose?” are 

shown in Figure 1.8. Most prefer flipped learning or have no preference. 

Based on the added benefits cited elsewhere in this book, flipped learn‑

ing is a model that should be considered deeply.

A flipped class

A traditional class

52%

I have no preference

FIGURE 1.8
STUDENT RESPONSES REGARDING PREFERENCE FOR TRADITIONAL 
OR FLIPPED CLASSES  

28%

20%

Screen Time and Flipped Videos
One criticism I sometimes hear is that flipped learning adds screen 

time for children who already spend too much time in front of a screen. 

I am sensitive to this issue, as I believe that children (and adults) spend 
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far too much time in front of screens. And learning needs to take place in 

rich and engaging environments, not only in front of screens. I want stu‑

dents to walk away from their screens and go outside, play games, invent, 

ride bikes, and simply be kids. Thus, the question I asked was, “How does 

flipped video affect your total amount of screen time?” I was pleasantly 

surprised that, in many responses, students are replacing other screen 

time with a flipped homework assignment (see Figure 1.9).

It does not add
to my screen time,
it replaces other
screen time.

It addes to my
screen time a
small amount.

30%

It adds significantly
to my screen time.

FIGURE 1.9
STUDENT REPONSES REGARDING FLIPPED VIDEOS AND SCREEN TIME   

15%

I closed out the survey with two open‑ended questions, in which I 

asked students to tell me the disadvantages and advantages of a flipped 

homework assignment.

Disadvantages
A large percentage of students said that there were no disadvan‑

tages, with some being quite insistent about it. But there clearly are some 

challenges, as outlined in the following quotes from some of the 2,344 

students surveyed:
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• If you are confused, you have to wait till tomorrow or it takes 

a while and sometimes they don’t help us, so sometimes it’s 

really confusing.

• We can’t ask questions while watching the video. We have to 

e‑mail our teacher or wait until class the next day.

• Some of the disadvantages are that sometimes the video can be 

too long and I have less time for other subjects.

• I am a “hands‑on learner” so I don’t get it quite as much as I do 

at school.

• It is difficult to stay focused on the subject.

• I have to use my computer and my Wi‑Fi is awful.

• If a student doesn’t do a homework [assignment], they will not 

know what [is] going on, or if they are attempting to take notes 

and do not understand something, they cannot get another 

explanation that they might understand (unless the teacher 

lets you ask questions about the notes the next day, which our 

teacher does).

• Sometimes we need a teacher to teach us if we don’t get it.

As I look at the responses above and the remainder of the survey, there 

were definitely students who had some difficulty accessing the content. 

This illustrates how important it is to ensure equitable access to a flipped 

video for all students. The other major theme is that students wanted help 

when they were first interacting with the content. Later in the book, I will 

share how these challenges are being addressed in greater detail.

Advantages
The students who found flipped homework assignments advanta‑

geous made the following remarks:

• We can do assignments at all hours of the day.

• You get to ask questions about homework while doing it in class.

• It helps us to do less work but understand better.
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• When you watch the video first and then take notes and finally 

do the homework, then that makes it a whole lot easier and less 

stressful.

• I am more focused on the task and can learn at a better pace 

compared to when the teacher is teaching the entire classroom.

• You can re‑watch the videos if you don’t understand.

• It is easier to understand and the homework doesn’t take as long.

• We have a chance to do homework inside and outside of school.

• You have time to think and it is easy for you to pass your assign‑

ments and assessments.

• My class has more time for discussion and my teacher can 

answer more questions that I have.

• Students do harder things in class, and I can have questions pre‑

pared for [my] teachers.

• You can do [the assignment] even if you are confused and then 

ask questions when you get to class, rather than not being able 

to do it at all.

• In a traditional classroom, the homework is a piece of paper that 

can easily be lost. But in a flipped class with electronic home‑

work, we can retrieve the homework as long as we have access 

to  a computer.

• It is a lot easier and you do [the assignment] on your own time 

and you learn at your own pace.

Students like having greater control of their learning. They like 

pausing and rewinding their teachers, they like having greater access to 

their teacher, and they like moving at their own pace. The survey shows 

an overwhelming preference for flipped homework assignments.

univerSAl themeS From StuDentS
When I speak with students in flipped classrooms across the globe, it is 

notable that they rarely discuss the flipped videos. I have found that the 

following three themes often surface:
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1. Access to teachers. Students need help from teachers and since 

there is more time for teachers to help kids, they get more help.

2. Engaging class activities. With more time in class, students 

report that the in‑class activities connect to their learning. This 

adds purpose to the flipped video homework assignments. Stu‑

dents realize that if they do the homework, they are prepared to 

engage in meaningful activities in class.

3. Collaborative time. In a flipped class, students are usually 

working in small groups. Students find meaning through inter‑

acting and collaborating with their peers. Students like the time 

they have working in tandem with fellow learners.

Clearly, flipped learning is resonating with students, and they prefer 

it. During a recent episode of my radio show, I had the chance to inter‑

view Caroline Kurban, Director of the Center for Excellence in Learning 

and Teaching at MEF University in Istanbul, Turkey. The founder of MEF 

University, Dr. İbrahim Arıkan, was investigating innovative ways to 

deliver instruction when he came across flipped learning. He instructed 

the rector, Dr. Mohamed Shaheen, to interview university professors 

and find out what they thought of flipped learning. Dr. Shaheen was 

instructed to simply present flipped learning and let the professors 

talk. By the end of the forum, approximately 80 percent of the profes‑

sors opposed flipped learning as a teaching methodology. Frustrated, 

Dr. Shaheen went to Dr. Arikan and asked for more direction. Dr. Arikan 

told him to repeat the forums and include students who attended the 

same universities at which the professors taught. The differences were 

stark. Eighty percent of the students wanted a flipped class experience. 

Student desires tipped the balance, and when MEF University opened its 

doors in 2014, it opened as the first fully flipped university in the world.
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tying it all together
Chapter 6

06
I recently received an e‑mail from my friend Troy Stein, who was frus‑

trated with his daughter’s science class. His daughter had fallen behind, 

and he was trying to get her caught up. He acknowledged that his daugh‑

ter had made some poor choices that resulted in her being behind, but at 

the time of the e‑mail, she was ready to learn. The class was on chapter 

four, while Troy’s daughter still did not understand key concepts from 

chapter one. Troy was on a mission. He realized that it had been a long 

time since he’d taken 9th grade physical science, but since he was a smart 

man with a Master’s degree working in the IT field, he figured he could 

learn enough to help his daughter.

Troy took the textbook, made notecards, and did some problems in 

an attempt to learn the material. But in the end, Troy was unable to help 

his daughter. He realized that the information was not going to come 
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easily for him. He then hired a tutor, which didn’t help. In frustration, 

he posted a YouTube video addressed to the school’s science depart‑

ment. Refreshingly, in the video, he blames neither the teachers nor the 

content. Rather, he questions the design of a traditional classroom. He 

ponders why, in the case of traditional classroom homework, the hard 

stuff is being done in the worst place—at home—when the students are 

home away from the real expert—the teacher. Troy then wonders what 

it would be like if his daughter had grown up in a place where parental 

support was low, or even nonexistent. What chance would somebody like 

his daughter have? He concludes the video by sharing with the science 

faculty how he has seen the flipped class and, more importantly, how 

flipped mastery transform classrooms and schools. (If you would like to 

see Troy’s thoughtful video, go to http://bit.ly/parentfliphw.)

The value of homework is a hot topic in the education world right 

now. When homework is done well, it increases student achievement. 

One way to take some of the stigma out of the “H” word is to adopt the 

flipped classroom model and follow the advice in this book. Instead of 

sending students home to do the “hard stuff,” we need to send the lower‑

level cognitive tasks home so that when students come to class, they can 

work on the higher‑order cognitive tasks with an expert—their teacher. 

In this way, students will have a richer and more meaningful in‑class 

experience. Another way to say this is: homework is the place for the 

light lifting and class time is the place for the heavy lifting. As educa‑

tors, we need to stop sending the hard stuff home, where students may 

not have the ability or the support to complete the assignment. Instead, 

we need to have techniques that will help all students be successful and 

engaged learners. Flipped learning simplifies the entire homework expe‑

rience. Students’ homework is purposeful, efficient, efficacious, and aes‑

thetically appealing.

We have to rethink homework! We must make it more meaning‑

ful and effective! We have to stop using homework to beat up students 

for noncompliance or for simply reinforcing the status quo. What we 

need is to transform how we assign homework. Through flipped videos, 
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homework becomes a pathway to deeper engagement, understanding, 

and learning.

Some teachers say they have tried the flipped class by attempting 

a few lessons and then, when many students do not watch the flipped 

video, they decide it just doesn’t work for their kids. These teachers 

say,  “They won’t do it!” Then they revert to the lecture style because 

they feel their students will at least get something out of the traditional 

model. As educators, we understand that nothing comes easy the first 

time. And trying the flipped class is no different. Don’t just give it a try 

for a few lessons and throw it out. Stick with it and believe that it will 

work. Don’t approach it with the attitude that you will just try and if 

your students don’t like it you’ll go back to your old method. Walk into 

your room with confidence and say, “Students, we need to go deeper and 

learn better, and the method we will be using will be the flipped class 

model.” Start with confidence and poise.

Change is hard! Stick with it! And I promise that you will not 

look back.

Bergmann.indd   71 2/25/17   11:02 AM



95

Jonathan Bergmann is one of the pioneers of the 
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worldwide adoption of flipped learning through the 

Flipped Learning Global Initiative (FLGI) (flglobal.
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around the globe—China, Taiwan, Korea, Australia, the Middle East, 
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Jonathan spent 24 years as a middle and high school science teacher 
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selling book Flip Your Classroom, which has been translated into 13 lan‑

guages, and is the founder of the global FlipCon conferences, dynamic 

engaging events that inspire educators to transform their instructional 

practices through flipped learning.
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Teacher of the Year, and in 2013 was named one of Tech & Learning’s 10 

Most Influential People of the Year, was a finalist for the Brock Interna‑
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learning best practices. You can learn more at JonBergmann.com.
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